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PREFACE

History provides the context for everything we do and all that we will
become. Knowing what happened in the past helps us understand the
mistakes and triumphs of the present. As monumental events unfold
around the world—news to us, but the history that my daughter and
my students” children will read in a textbook—it becomes even more
important that we acknowledge the value of history and our place in it.

This updated edition includes recent events, including the
prolonged economic crisis, the battle over a national healthcare plan
and the Patient Protection and Affordable Care Act, the rise of the
“Tea Party,” the election of 2012, and issues facing the nation in
President Obama’s second term. The chapter organization and
diagnostic and practice tests have been updated to include recent
United States history as well as to reflect changes to the College
Board’s AP U.S. History curriculum and exam.

I had wonderful allies in my co-author, Bobbi Rodriguez, and in our
editor, Craig Leonard. We also had a marvelous foundation courtesy
of Mark Epstein, whose previous editions included detailed and well-
contextualized information. Jim Fraser and Diana Turk, my colleagues
at NYU, push me to explore projects outside of the classroom and
continue to develop innovative ways to bring content into AP U.S.
History classes.

This book is dedicated to the teachers, staff, and students of
Edward R. Murrow High School, who will always be more important
to me than I can express. I would not be able to pursue my passion for
history and learning without the unwavering support of my husband,
Jeff, and the inspiration provided by my daughter, Mia. Lastly, I am
eternally grateful for the opportunities made available by and the
encouragement of my parents Vicki and Alvin Brensilver and my
brother, Peter.

Stacie Brensilver Berman

Steinhardt School of Culture, Education, and Human Development
New York University

New York, NY
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xiv % Preface

PREFACE

Why study history? The answer is one that is as simple as it is
significant: Because history matters. History matters as we seek to
avoid mistakes of the past in making our decisions for the future.
History matters as we attempt to understand the dynamics of the
world around us in hopes of better predicting the impact of decisions
made today. History matters because it demonstrates the capacities of
our nation, and the human race, giving hope to times of uncertainty
and whispering words of caution when power moves toward excess.

This updated edition seeks to broaden our approach to U.S.
history—beginning in the Pre-Columbian Era and extending through
what many of us would consider current events. At the same time,
history educators and students alike must appreciate that breadth of
knowledge is nearly useless without depth of understanding. To this
end, we have also worked to align this book with the College Board’s
new curriculum framework for AP U.S. History. There are some major
changes in store for AP teachers and students, but the new format,
new questions, and new standards are intended to encourage students
of history to do not simply memorize facts, but to use the facts they
know to build a cohesive understanding about history.

I am deeply grateful for the support of Margaret Lannamann and
Craig Leonard at O’Donnell Learn, and for the contributions of Stacie
Berman with whom I had the privilege of working on this latest
update. Moreover, it is the support of my colleagues at A&M
Consolidated High School and of my incredibly talented students that
enables me to continue to pursue new ideas in teaching AP U.S.
History.

This book is dedicated to husband, Roy, without whose
encouragement and patience this project could never have been
completed; to my children, Nate and Dorothy, in whose futures I see
the promises of the past; and to my parents, Sam and Fletcher Kelly,
who taught me to love history and to love learning without ever losing
sight of the people who are individually affected by the events that
surround us all.

Bobbi Kelly Rodriguez
A&M Consolidated High School
College Station, Texas
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PREPARING FOR THE
AP® EXAMINATION

Advanced Placement is a challenging yet stimulating experience.
Whether you are taking an AP course at your school or you are
working on AP independently, the stage is set for a great intellectual
experience. As the school year progresses and you burrow deeper and
deeper into the coursework, you can see the broad concepts,
movements, conflicts, resolutions, and personalities that have shaped
the history of the United States. Fleshing out those forces with a
growing collection of nuances is exciting. More exciting still is
recognizing references to those forces in the media.

But as spring approaches and the College Board examination
begins to loom on the horizon, Advanced Placement can seem
downright intimidating given the enormous scope and extent of the
information that is required to score well. If you are intimidated by the
College Board examination, you are certainly not alone.

The best way to deal with an AP examination is to master it, not let
it master you. If you manage your time effectively, you will eliminate
one major obstacle—learning a considerable amount of material. In
addition, if you can think of these tests as a way to show off how your
mind works, you have a leg up: attitude does help. If you are not one of
those students, there is still a lot you can do to sideline your anxiety.
This book is designed to put you on a fast track. Focused review and
practice time will help you master the examination so that you can
walk in with confidence and get a 5.

VWHAT'S IN THIS BOOK

This book is keyed to The American Pageant, 15th edition, by David M.
Kennedy, Lizabeth Cohen, and Thomas A. Bailey, and 16th edition, by
David M. Kennedy and Lizabeth Cohen, but because it follows the
College Board Topic Outline, it is compatible with all textbooks. It is
divided into three sections. Part I offers suggestions for getting
yourself ready, from signing up to take the test and sharpening your
pencils to organizing a free-response essay. At the end of Part [ you
will find a Diagnostic Test. This test has all of the elements of the U.S.
History examination, but the fifty-five multiple-choice questions are
organized according to the College Board Concept Outline. When you
go through the answers at the end of the test, a cluster of wrong
answers in one content area will show you where you are weak. Page
references at the end of each answer indicate where you will find the

AP® and Advanced Placement Program® are trademarks registered and/or owned by the
College Board, which was not involved in the production of, and does not endorse, this
product.
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4 % Preparing for the AP Examination

discussion on that particular point in both the 15th and 16th editions
of The American Pageant. Scoring is explained, so you will have some
idea of how well you can do.

Part Il is made up of twenty-one chapters organized chronologically
by topic. These chapters are not a substitute for your textbook and
class discussion; they simply review the U.S. History course. At the
end of each chapter you will find fifteen content review questions, two
long-essay questions, and two short-answer questions based on the
material in that chapter. Again, you will find page references at the
end of each answer directing you to the discussion on that particular
point in The American Pageant. It is important to note that the content
review questions at the end of each chapter, although in a multiple-
choice format, are intended for content review—not as direct
preparation for the multiple-choice section of the AP U.S. History
examination. One of the biggest advantages to using these fairly
specific content review questions is that it will help you to internalize
details that you will need to use in your essays and short-answer
responses. For practice multiple-choice questions that model the style
of the AP examination, work through the diagnostic and practice
exams.

Part III has two complete AP U.S. History examinations. At the end
of each test you will find the answers, explanations, and references to
The American Pageant for the fifty-five multiple-choice questions and
comments on what essays for the document-based question (DBQ), the
four short-answer, and the two long-essay questions should cover.

SETTING UP A REVIEW SCHEDULE

If you have been steadily doing your homework and keeping up with
the coursework, you are in good shape. The key to preparing for the
examination is to begin as early as possible; do not wait until the
examination is just a week or two away to begin your studying. But
even if you've done all that—or if it’s too late to do all that—there are
some more ways to get it all together.

To begin, read Part I of this book. You will be much more
comfortable going into the test if you understand how the test
questions are designed and how best to approach them. Then take the
Diagnostic Test and see where you are right now.

Take out a calendar and set up a schedule for yourself. If you begin
studying early, you can chip away at the review chapters in Part IL
You'll be surprised—and pleased—by how much material you can
cover with half an hour a day of study for a month or so before the
test. Look carefully at the sections of the Diagnostic Test; if you missed
a number of questions in one particular area, allow more time for the
chapters that cover that area of the course. The practice tests in Part III
will give you more experience with different kinds of multiple-choice
questions and the wide range of long-essay and short-answer
questions.

If time is short, skip reading the review chapters. Look at the Key
Concepts at the beginning of each chapter to make sure you know the
broad concepts, and work on the content review and free-response
questions at the end of each review. This will give you a good idea of

© 2016 Cengage Learning. All Rights Reserved, May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use.
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your understanding of that particular topic. Then take the tests in Part
II1.

If time is really short, go straight from Part I to Part IIl. Taking
practice tests over and over again is the fastest, most practical way to
prepare.

BEFORE THE EXAMINATION

By February, long before the examination, you need to make sure that
you are registered to take the test. Many schools take care of the
paperwork and handle the fees for their AP students, but check with
your teacher or the AP coordinator to make sure that you are on the
list. This is especially important if you have a documented disability
and need test accommodations. If you are studying AP independently,
call AP Services at the College Board for the name of the local AP
coordinator, who will help you through the registration process.

The evening before the examination is not a great time for partying.
Nor is it a great time for cramming. If you like, look over class notes or
drift through your textbook, but concentrate on the broad outlines, not
the small details, of the course. You might also want to skim through
this book and read the AP tips. However, the evening before the
examination is a great time to get your things together for the next
day. Sharpen a fistful of no. 2 pencils with good erasers for the
multiple-choice section of the test; set out several black or dark-blue
ballpoint pens for the free-response questions; bring a watch as no cell
phones are allowed in the testing room; get a piece of fruit or a snack
bar and a bottle of water for the break; make sure you have your
Social Security number and whatever photo identification and
admission ticket are required. Then relax. And get a good night’s
sleep. An extra hour of sleep is more valuable than an extra hour of
study.

On the day of the examination, make certain to eat breakfast—fuel
for the brain. Studies show that students who eat a hot breakfast
before testing get higher grades. Be careful not to drink a lot of
liquids, necessitating trips to the bathroom during the test. You need
energy to power you through the test—and more. You will spend some
time waiting while everyone is seated in the right room for the right
test. That’s before the test has even begun. Including the brief break
and all four parts of the test, the U.S. History examination lasts for
more than three hours. So be prepared for a long morning. You do not
want to be distracted by a growling stomach or hunger pangs.

Be sure to wear comfortable clothes, taking along a sweater in case
the heating or air-conditioning is erratic—and by all means wear your
lucky socks if you have some.

You have been on the fast track. Now go get a 5.
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TAKING THE AP®
U.S. HISTORY EXAMINATION

The AP U.S. History examination consists of four parts in two sections.
Section 1 includes Parts A and B. Section 1 Part A has fifty-five
multiple-choice questions for which you will have 55 minutes to
answer; all questions will be organized into sets of two to five
questions that will follow along with a stimulus material (a primary or
secondary source). Section 1 Part B consists of four short-answer
questions that you will answer in 50 minutes. Section 2 includes its
own Part A and Part B. Section 2 Part A contains a document-based
question assessing continuity and change over time as well as your
ability to apply your understanding of the documents using the
historical thinking skills. You will be given 55 minutes to read the
documents and answer the question. Section 2 Part B consists of two
long-essay questions that focus on the same historical thinking skill as
it applies to two time periods; you will choose to respond to one of
these in the allotted 35 minutes. Keep an eye on your watch. Watch
alarms are not allowed.

The College Board has identified seven themes that run through a
U.S. history course: Identity (ID)—how American national identity has
been shaped, debated, and defined over time; Work, Exchange, and
Technology (WXT)—how changes in markets, transportation, labor
systems, and technology have been debated and what impact they
have had in the role of government, the economy, and society;
Peopling (PEO)—the effects of migrations to, from, and within North
America; Politics and Power (POL)—the debate and competition
among different political and social groups seeking to influence
American values and government; America in the World (WOR)—the
interaction between events in North America/the United States and
contemporary developments in the rest of the world; Environment and
Geography, Physical and Human (ENV)—the impact of the natural
environment on the institutions and values of Americans, as well as
the impact of political, economic and demographic changes within the
United States on the environment itself; Ideas, Beliefs, and Culture
(CUL)—reasons for and impacts of the changes in moral,
philosophical, and cultural values among the people of the United
States (and their colonial predecessors). A theme won’t appear in
every chapter of the textbook, but it will turn up over and over again in
the course. For example, American identity evolved throughout the
Revolutionary era, during Westward Expansion, in the build-up to and
aftermath of the Civil War, as Americans turned toward imperialism,
and throughout the twentieth century as America contended with
conflicts in the wider world. The themes can give you a real assist in
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writing free-response essays; they provide the big idea, which you
support with your historical facts.

STRATEGIES FOR THE MULTIPLE-CHOICE SECTION

Here are some rules of thumb to help you work your way through the
multiple-choice questions—your score on this section will make up 40
percent of your final score.

B Understand how the multiple-choice questions are scored. Each
correct answer is worth 1 point; you will not lose points for
incorrect answers. Therefore it is worthwhile to answer every
question, even if you have to guess. There are four possible
answers for each question. If you cannot narrow down the choices
at all, you have a 25 percent chance of guessing correctly. If you can
eliminate even just one response, it will always improve your
chances of guessing correctly. Your best strategy is to go through
the entire multiple-choice section, answering all questions to which
you know the answers. If you skip a question, be careful to skip that
line on the answer sheet as well. Then go back and work on the
questions you skipped. Leave yourself enough time to fill in
answers—even guesses—on all unanswered items before the time
expires.

Read the question and stimulus material carefully. Pressured for
time, many students make the mistake of reading the questions too
quickly or merely skimming them. By reading a question carefully,
you may already have some idea about the correct answer. You can
then look for it in the responses. Be sure to use the stimulus
material to help inform your thoughts as you work through each set
of questions, and pay attention to connections among test questions
within a set for cues to other questions.

# Eliminate any answer you know is wrong. You can write on the
multiple-choice questions in the test book. As you read through the
responses, draw a line through any answer you know is wrong.

# Read all of the possible answers, then choose the most accurate
response. The AP examination is written to test your ability to
reason about the document you are given as it relates to your
knowledge of history. Sometimes a few answers are probable, but
one of them is more specific. For example, a question dealing with
the Open Door policy in 1899 may have an answer that seems
correct: “It sought to promote U.S. interests overseas.” However,
there may be an even better answer, one that is more specific to the
topic: “To provide the United States access to trade in Asia.”

B Avoid absolute responses. These answers often include the words
“always” or “never.” For example, the statement “Jefferson always
rejected the Hamiltonian economic program” is an overstatement in
that Jefferson never attempted to eliminate one of the key features
of Hamilton’s economic program, the Bank of the United States.
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TYPES OF MULTIPLE-CHOICE QUESTIONS

There are various kinds of multiple-choice questions and all will
require you to review a primary or secondary source to supplement
the question itself. Here are some suggestions for how to approach
each kind of stimulus:

CHART/GRAPH QUESTIONS

These questions require you to examine the data on a chart or graph.
Although these questions are not difficult, spending too much time
interpreting a chart or graph may slow you down. To avoid this, first
read the question and all of the possible answers so that you know
what you are looking for. Before you look at the chart, you may be
able to eliminate some obviously incorrect responses. For example:
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1. Which of the following statements does the table above best

support?

(A) Immigration remained at the same level from 1871 to 1920.

(B) The period 1871-1880 witnessed the largest immigration of
New Immigrants in the late nineteenth century.

(C) Most immigrants came from Italy and Germany.

(D) The period 1891-1900 was the first decade in the late
nineteenth century in which the number of New Immigrants
exceeded the number of Old Immigrants.

ANSWER: (D) After analyzing the table, option A can be eliminated
because the measurement bars are not level in any period. Option B is
incorrect because the total number of New Immigrants in 1871-1880 is
the lowest of any decade represented. Option C is incorrect in that
there is no way to tell from the table what percentage of the
immigrants came from a specific country. Option D therefore is
correct because the bar for New Immigrants is higher for the first time
than the bar for Old Immigrants.

© 2016 Cengage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use,



Taking the AP U.S. History Examination

PoLmicaL CARTOON QUESTIONS

These questions require you to interpret a political cartoon. Every
political cartoon contains symbolism and a point of view. Examine the
cartoon before you read the question and possible responses to
determine what each part of the drawing represents and to identify
the artist’s viewpoint. For example:

The Granger Collection, New York

1. What is the viewpoint expressed in the above cartoon?

(A) The United States rejected the Roosevelt Corollary to the
Monroe Doctrine.

(B) Under Roosevelt the United States allowed European nations
to take part in the colonization of South America.

(C) Roosevelt brought the Caribbean under the control of the
United States.

(D) Roosevelt was protecting the Caribbean nations from U.S.
intervention.

ANSWER: (C) Roosevelt actually strengthened the Monroe Doctrine with
his Roosevelt Corollary. Therefore A and B are incorrect because one
of the primary purposes of the Monroe Doctrine and the Roosevelt
Corollary was to prevent European intervention in the Western
Hemisphere. Because the United States consistently intervened in
South American affairs, answer D is incorrect.
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INTERPRETING A MAP

For history students, maps are used to describe not just geography but
social and political organization as well. Asked to interpret a map, you
can pick up a lot of information just by looking at the key.
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1. The map above shows the United States
(A) at the end of the Revolutionary War.
(B) following the end of the Mexican-American War.
(C) after all of the Eastern Native American tribes had been moved
to reservations in the West.
(D) after the passage of the Missouri Compromise.

ANSWER: (D) At the end of the Revolutionary War the United States
comprised the thirteen original colonies; therefore answer A is
incorrect. B is incorrect for several reasons, foremost being the
absence of Texas and the Mexican Cession on the map. There is no
information on the map that indicates it has anything to do with Native
American removal, thus answer C is incorrect.

INTERPRETING A PRIMARY SOURCE

Primary sources are a historian’s best window on the past and should
be read carefully. Particularly when dealing with sources from the
sixteenth or seventeenth century, be sure that you understand the
author’s meaning. Give careful consideration to the intended audience
and, if you are familiar with the author listed, be aware of their
actions, beliefs, and motivations. Take any dates given to help you
place the passage in context.

“While we have land to labor then, let us never wish to
see our citizens occupied at a work-bench, or twirling a
distaff.... For the general operations of manufacture, let
our workshops remain in Europe....The mobs of great
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cities add just so much to the support of pure
government, as sores do to the strength of the human
body.”

Thomas Jefferson, 1784

1. Which of the following eighteenth-century political debates is most

likely the topic of Jefferson’s writing?

(A) whether or not to replace the Articles of Confederation with a
stronger central government

(B) whether or not to declare independence from Britain

(C) whether or not to involve the federal government in
supporting the national economy

(D) whether or not to allow slaves to work in factories in the South

ANSWER: (C) In this passage, Jefferson is discussing the problems with
industrial work, in line with his belief in the virtue of agricultural work.
Jefferson believed that there was little desirability in developing an
industrial economy such as Britain’s. In 1784, the United States was
operating under the Articles of Confederation as an independent
nation; a stronger national government was not seriously considered
until 1787 and even then Jefferson preferred the decentralized
government of the Articles; therefore A and B are incorrect. Even by
the language of the time (“such persons” held to labor, for example,
from the Constitution), no mention is made of slavery in this passage.

INTERPRETING A SECONDARY SOURCE

Secondary sources reveal historian’s thoughts about the past and
often present an argument about causes or impacts of historical
events. When presented with one (or a pair of sources), first identify
the author’s argument, then try to contextualize the issue. What era is
being discussed? What was happening at that time?

“The function of the ideology of mobility was to supply
the citizens of nineteenth century America with a
scheme for comprehending and accommodating
themselves to a new social and economic order.... The
defining characteristic of this open society was perfect
competitiveness, which guaranteed a complete
correspondence between social status and merit.... A
general acceptance of the mobility ideology by the
lower class would have served to integrate workmen
into the social order, minimizing discontent and
directing it at targets other than the society itself.”

-—Stephan Thernstrom, Poverty and Progress: Social
Mobility in a Nineteenth Century City (1964) pp. 58-59

1. Which of the following groups most clearly did not buy into the
ideology of mobility that Thernstrom discusses?
(A) labor unions
(B) industrial leaders
(C) urban reformers
(D) believers in Social Darwinism

© 2016 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use.




12 % Taking the AP U.S. History Examination

ANSWER: (A) Clues about the “new social and economic order,”
“competitiveness,” and “workmen” help reveal that Thernstrom is
discussing the industrial changes in the nineteenth century. The
argument he is making is, generally, that society was inherently fair
and that the best would rise to the top. This was the basic tenet of
Social Darwinism, making D incorrect. Of the groups listed, labor
unions most clearly disagreed with this idea; they argued, in fact, that
the economic system in place unfairly gave benefits to those who
owned capital, thus A is correct. Many industrial leaders believed that
they deserved their wealth because of superior talent (more Social
Darwinism, or the Gospel of Wealth), therefore B is incorrect. Urban
reformers (early progressives seeking to improve industrial
conditions) focused on bettering the lives of those at the bottom of the
social ladder rather than debating their ability to improve their station,
making C a poor choice.

SHORT-ANSWER QUESTIONS

You are required to write responses to a total of four short-answer
question in the provided 50 minutes. Your score on this portion will
count for 20 percent of your final score. Each question will consist of
two or more parts and at least two of the four questions will contain
elements of internal choice, allowing you to demonstrate the
knowledge that you know best. Each question will require you to use
your knowledge about American history to respond to a stimulus such
as a primary or secondary source, a map or image, or a general
statement about U.S. history. You do not need to develop and
defend a thesis—however, bulleted answers will automatically
receive a zero. Instead, focus on answering them fully (and in
complete sentences) and on including evidence or examples to support
your response. The questions are designed to give you the freedom to
choose from a wide range of possible examples. This means that you
can pick from what you might have studied in-depth in class or what
you might have read more about, rather than worrying about knowing
one, specific fact or event.

FREE-RESPONSE SECTION II: FREE-RESPONSE QUESTIONS

You are required to write essays for two free-response questions on
Part 2 of the U.S. History examination. Section II Part A presents the
Document-Based Question. It is mandatory and will count as 25
percent of your final score. For the DBQ, you are given 55 minutes to
read the documents, organize your answer, and write your response.
The essay will ask you to use your historical thinking skills in addition
to analysis of one or more of the themes of American History. In
Section II Part B you will respond to one of two Long-Essay Questions,
both of which will focus on the same historical thinking skill as applied
to different time periods. You will be asked to choose one question to
answer in the given 35 minute time period. Your score on this portion
will count for 15 percent of your final score.
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THE DOCUMENT-BASED QUESTION (DBQ)

The DBQ is considered by many students to be the most complex and
challenging component of the AP examination. As its name implies,
the DBQ presents you with a wide variety of primary-source
information in the form of a series of documents. Primary sources are
contemporaneous with a time period or event and include everything
from maps, political cartoons, photographs, and illustrations to
speeches, essays, books, documentaries, and editorials. Documents
will not be taken from secondary sources such as textbooks.

All free-response essays require you to utilize your knowledge of
the topic, but with the DBQ your essay needs to be grounded on the
documents. Your goal is to demonstrate your ability to tease out the
thrust and substance of each document, then combine this information
with your own general knowledge in an analytical and evaluative
essay. The following are necessary for a quality DBQ essay:

Background—your own knowledge of the topic

Analysis—your ability to interpret and explain the documents and
identify patterns across time periods

Contextualization—your ability to link your argument to broader
historical events and/or processes

Synthesis—your ability to blend your outside information with the
information provided in the documents to explain an issue

B oo

i

There are three DBQs in this book, one in the Diagnostic Test and
one in each of the practice tests. In addition, you will find fifteen DBQs
at the end of the 15th and nineteen DBQs at the end of the 16th edition
of The American Pageant.

Take a look at an abbreviated DBQ, one that contains only four
documents for explanation purposes. (You will have the opportunity to
practice on full DBQs when you work on the diagnostic and practice
tests.)

Question: Using the documents provided and your knowledge of
the period, write an answer to the following question:

Analyze the factors that determined the degree of success that
labor unions had in securing the goals that American workers
desired during the years 1865-1900.
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Document 1: The Address of the National Labor R
[Union] Congress to the Workmg Men of the Unlted
States '

Andrew C. Cameron, August 1867

The question of all others which at present engrosses the attention of the American
workman, and, in fact, the American people, is the proposed reduction of the hours of
daily labor and the substitution of the eight- for the ten-hour system. . . . As might
have been expected, the employing capitalists, aided by a venal press, have set up a
howl of rage and protested the adoption of such [an] innovation. . .

There are, probably, no organizations upon the nature of which so much ignorance
exists, even among workingmen, or against which such persistent and systematic
opposition has been urged, as trades unions. . . . [Tlheir establishment has been
beneficial to the community in general and the working classes in particular. . . .

Source: excerpted from The Annals of America, Vol. 10

Document —2—— —The Preamblq to "The "onstltutl
the nghts of Labor," adopted- :_.lanuary \1878

[Wel submit to the world the objects sought to be accomphshed by our
organization .

2. To secure to the toilers a proper share of wealth they create. .

6. .. . the adopting of measures providing for the health and safety of those
engaged in mining, manufacturing, or building pursuits.

11. The prohibition of the employment of children in workshops, mines, and
factories. . ..

14. The reduction of the hours of labor to eight per day, so that the laborers may
have more time for social enjoyment and intellectual improvement. . . .

Source: excerpted from The Annals of America, Vol. 10
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Document 3: Earnings, Expenses and Conditio
Workingmen and Their Famili

No. 51 [Family number], Machinist,

American [birthplacel]

EARNINGS

Of father $540
Of mother 255
Of son, aged sixteen 255
Total $1050
CONDITION

Family numbers 10—parents and eight
children, five girls and three boys, aged
from two to sixteen. Four of the children
attend school. Father works only 30 weeks
in the year, receives $3 per day for his
services. They live in a comfortably
furnished house, of 7 rooms, have a piano,
take an interest in society and domestic
affairs, are intelligent, but do not dress very
well. Their expenditures are equal to, but do
not exceed their income. Father belongs to
trades union, and is interested and benefited
by and in it.

FOOD

Breakfast—Bread, meat and coffee.
Dinner—Bread, meat, vegetables and tea.
Supper—Bread, meat, vegetables and

coffee.

COST OF LIVING

Rent $300
Fuel 50
Meat 100
Groceries 200
Clothing 160
Boots and shoes 50
Dry goods 25
Books, papers, etc. 15
Trades union 10
Sickness [insurance] 50
Sundries 90
Total $1050

No. 112 [Family number], Coal Miner,
American [birthplace]

EARNINGS
Of father
CONDITION

Family numbers 7—husband, wife, and
five children, three girls and two boys,
aged from three to nineteen years. Three
of them go to the public school. Family
live in 2 room tenement, in healthy
locality, for which they pay $6 per month
rent. The house is scantily furnished,
without carpets, but is kept neat and
clean. They are compelled to live very
economically, and every cent they earn is
used fto the best advantage. Father had
only thirty weeks work during the past
year. He belongs to trades union. The
figures for cost of living are actual and
there is no doubt the family lived on the
amount specified.

FOOD

Breakfast-—Bread, coffee and salt meat.
Dinner—Meat, bread, coffee and butter.
Supper—Sausage, bread and coffee.

$250

COST OF LIVING

Rent $72
Fuel 20
Meat 20
Groceries 60
Clothing 28
Boots and shoes 15
Dry goods 20
Trades union 3
Sickness [insurance] 10
Sundries 5
Total $253

Source: 1884, Illinois Bureau of Labor Statistics, Third Biennial Report, 1884 (excerpted
from Hollitz, Thinking Through the Past, 2nd ed., Boston: Houghton Mifflin Co.)
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f"fstrlkers 'MalnReIlance to Ins(jieﬁSu Céés g

President Debs of the American Rallway Union, President Gompers of the American
Federation of Labor, and other labor leaders who are responsible for strikes, have
repeatedly affirmed that during the present [Pullman] strike and in strikes in the past[,]
all violent acts were done by men [who were] not strikers. . . . When several persons
were shot by the United States troops, he claimed none of them was a member of the
American Railway Union and instanced this fact to prove that the strikers were not the
ones who were committing overt acts [of violence] . . . and are not accountable for the
bloodshed, arson, destruction of property in other ways, hindrance to business, and
other losses which the [state] always suffers when a big strike is in progress.

That the contrary is true is proved beyond cavil [frivolous objection] by reference to
the history of every big strike ever ordered in this country. In a railway strike success
can only be achieved by the forcible detention of trains . . ., and the forcible detention
of trains means rioting, and perhaps bloodshed.

It is because Debs and his ilk cannot, and know they cannot, achieve their
communistic ends by the ballot or in any other lawful way that they resort to the use of
hurled rocks, blows with clubs, shots fired from ambush, and all the other base acts of
a relentless and bloodthirsty guerilla warfare.

Source: New York Times, 11 July 1894 (excerpted from the Times through Proquest, an
electronic database)

Steps in organizing and structuring the DBQ essay:
Step 1: Brainstorm ideas that relate to the question.
Step 2: Consider a structure for your response.

Step 3: Analyze each document. What is the meaning of the
document? What or who is the source—the Supreme Court, a
presidential candidate, a labor leader, a capitalist? The source provides
important clues to the position being put forth in the document. As
you analyze the meaning or significance of the document, jot down
margin notes—generalizations that relate to the document. For
example:

B Margin note for Document 1: Address to the NLU (National Labor

Union) in support of the eight-hour day

@ Margin note for Document 2: Extract from the Knights of Labor

constitution regarding higher wages, improved working
conditions, and a shortened workday

B Margin note for Document 3: Bureau of Labor Statistics cost-of-

living figures for union members equals the amount paid in salary
for the machinist, slightly less for the coal miner

B Margin note for Document 4: Criticism of claim by Eugene Debs,

president of the American Railway Union, that acts of violence
were not perpetrated by union members and that Debs’s union was
interfering with the railroads; suggestion that Debs is communistic
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When you begin to map out your essay, remember that the DBQ calls
for a synthesis of the document information and your own knowledge
of the topic. With that in mind, start with your own knowledge that the
period 1865-1877 was characterized by tensions between labor and
the business owners, or capitalists. You will need to point out the
conditions—low pay and dangerous work environments—faced by
workers. Documents 1, 2, and 3 provide the grist for this point; you
might note that the sources for Documents 1 and 2 were partisan,
while the source for Document 3 was nonpartisan. To assess the level
of success for workers in achieving their objectives, you will need to
address factors—in this case, obstacles—such as the role played by
government in assisting the capitalist class to put down strikes (for
example, the Railroad Strike of 1877); the influx of millions of
immigrants, which drove down wages; and the methods used by
businesses and government to undermine union efforts. As you
discuss these features, you should refer to the documents that support
your own analysis. For example the degree of success for the
American workers in general and unions specifically was in part
determined by the attitudes expressed in Document 4, which portrays
unions as violent. This turned public opinion against labor unions,
therefore limiting their success.

Do not wait until you've read the documents to develop your
own personal knowledge. Even before reading the
documents take a few minutes to brainstorm information
{ that you can recall about the topic. If time permits, organize
this information so that you can construct the essay while
{ incorporating the documents into the essay. When the
f document information is similar to what you have
brainstormed, present that knowledge as it is expressed in
the documents. Possibly the document material can be used
to help you analyze other issues.

STRUCTURE OF A FREE-RESPONSE ESSAY

In writing a free-response essay, whether a DBQ or a general long-
essay question, you need the following:

8 a well-developed thesis that sums up your perspective
an effective analysis and appropriate use of information
E alucidly cogent essay that is well structured and lucidly written

Below is one model for organizing your thoughts in preparation for
writing the free-response and DBQ essays:

Thesis (Opinion)
Supporting Arguments (major reasons, to be developed in the body
paragraphs, that defend or support your thesis)
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Structured Body Paragraphs
# Topic Sentence
B supports the thesis
B introduces the topic of the paragraph

Historical and Factual Information
M facts
B details
W statistics
B quotes

@ Analysis
B explains the separate parts of your arguments
M explains the significance of the information you present as
it relates to the thesis

FRAMING THE DEBATE To demonstrate an understanding of the
complexity of the issue or question, you need to show that you are
aware of both sides of the argument or perspective. This frames the
debate for the reader. Thus in the introduction, you want to present
the “other” view—the one you are not supporting. Make certain,
however, that you do not develop the other perspective so fully that
the reader is unclear about your thesis. Your objective is to convince
the reader that you have a strong thesis and that it is well developed
with historical information and analysis.

OUTLINING For each essay in Section II, the AP examination has built
in time for you to develop an outline. Time spent on your outlines is
important for a number of reasons:

It prevents you from writing an essay that is unorganized because
you begin writing whatever comes into your head at the moment.

It helps you determine your perspective on the issue. If after
completing an outline you realize that your information tends to
support one view over the other, then this is the perspective you
should develop.

It provides you with a brief brainstorming opportunity before
writing the essay.

Once you have outlined your essay, it is time to put pen to paper.
Remember that examination readers are looking for a clear thesis
backed up with specifics. Concentrate on setting out accurate
information in straightforward, concise prose. You cannot mask vague
information with elegant prose.

A LONG-ESSAY QUESTION AND THREE SAMPLE ESSAYS

Having established the ingredients of a free-response answer, let us
now look at three essays—one excellent, one good, and one poor.
Comments following each essay explain ways in which each essay
succeeded or failed. All three essays respond to the following long-
essay question that focuses on the skill of Historical Argumentation:

Question: Analyze the extent to which compromise was no longer
possible between the North and South by the 1850s.
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SAMPLE ESSAY 1

By the time Abraham Lincolh was elected president in 1860, the time for
compromise between the North and South had passed. Lincoln's election
was the spark that ignited secession. Throughout the antebellum period
political leaders had attempted to preserve the Union through
compromise and by maintaining the political balance in the Senate. As
early as the Constitutional Convention there were indications that the
conflicting economies and cultures of the regions would ultimately have
to be resolved, either through ongoing political compromise or through
war. As late as 1858, just Two years before secession, Lincoln had said “a
house divided against itself cannot stand.” The outbreak of the Civil War
was the tragic resolution to the sectional differences and the inability
to maintain two different economic, political, and cultural systems under
ohe government.,

Territorial expansion played a significant role in straining sectional
relations because it involved the debate over the expansion or
containment of slavery. In 1820 Congress seemed to have resolved this
problem when it passed the Missouri Compromise, which prevented the
expansion of slavery north of the 36° 30" line. For a time, Congress was
able to balance representation in the Senate by admitting both a slave
state and a free state into the Union. For example, Missouri, a slave
state, was admitted at the same time as Maine, a free state.

Compromise could only address the symptoms of the problem; it could
not resolve the basic economic, moral, and cultural differences,
especially because the two regions had completely different economic
systems dominated by opposing dominant social, economic, and political
classes: the planter-slaveholder in the South and the industrial capitalist
in the North. Economically, Northern manufacturers and the Northern
economy required a protective tariff, internal improvements, and a
national bank to facilitate commerce, whereas the South wanted low
tariffs, state banks, and was opposed to internal improvements. The
North's economy and culture rested on the wage-labor system, which
was, of course, inconsistent with the South's slave economy and culture.
Both sought to expand their systems for a variety of reasons: politically
the North and South quarreled over the extension of slavery because
the addition of a new slave state or free state meant greater political
representation in Congress. This in turn meant that either region, if
given the political advantage, could pass legislation that affected hot
only the future expansion of slavery, but other burning political issues as
well, such as the tariff.

Furthermore, the North maintained that the Union had been
established as a confract between the people of the United Stfates.
Southern political leaders responded that the Unioh was the result of a
compact between the states, and that a state had the authority fo
hullify federal laws and even secede from the Union. These conflicting
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political theories made compromise even more difficult to achieve
because the South claimed o have the authority to reject any federal
law it deemed unconstitutional or a threat to states' rights.

Added to this was the role of Northern abolitionists and Southern
defenders of slavery whose justifications for or against the peculiar
institution added a moral element to the already significant differences.
Thus by the time Congress passed the Kansas-Nebraska Act in 1854 and
the Supreme Court handed down the Dred Scott decision in 1857, the
possibility of maintaining the Union became increasingly tenuous.

Politically, by the 1850s the two major political parties represented,
for the most part, different sections: the Democrats articulated the
South's objectives, whereas the Republicans represented an adversarial
view. Up until the election of Lincolnh, the presidency was occupied either
by a Southerner or a Northerner who tended to favor the South's
position. Lincoln, a Republican and an advocate of the containment of
slavery, represented to the South that the executive branch would now
become an obstacle to the South's political objectives, and that its
political and economic influence would therefore wane over time. Thus,
by the 1850s, conditions for secession were already present, and the
time for compromise had, for all intents and purposes, passed.

COMMENT This essay effectively outlines the divisions that prevailed
between the North and South in the antebellum period. Although it by
no means completely addresses the issue, given the time constraint (35
minutes) it successfully indicates that while Lincoln’s election was the
event that finally shattered the Union, deep social, economic, and
political divisions had already been festering for decades. The writer
articulates the view that the Civil War was the result of irreconcilable
differences that could no longer be resolved through compromise.
Although listing the features of the Dred Scott case would certainly
help, the writer successfully synthesizes selective historical content
with effective analysis to support the thesis. (Excellent)

SAMPLE ESSAY 2

Although there were many disputes, differences, and events that made
compromise in the decades before the 1850s very difficult, political
leaders such as Clay and Calhoun were able to work out solutions that
politically resolved the differences between North and South and
therefore prevented secession and war. Unfortunately the nation's
political leaders were not up to the task in the 1850s. As early as the
Constitutional Convention the Framers developed solutions to sectional
problems such as the Three-fifths Compromise and the Assumption Bill.
In the early nineteenth century, with fensions high over the attempt to
expand or limit the spread of slavery, congressional leaders were able to
work out the Missouri Compromise, which defined where slavery could
and could not expand. In 1850 the United States could have experienced
civil war had not political leaders worked out the Compromise of 1850,
which strengthened the Fugitive Slave Act in the South's favor but
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allowed California to enter as a free state. True, the Dred Scott
decision effectively eliminated the Missouri Compromise, but political
leaders such as Senator Stephen Douglas could not create compromises
that would reduce tensions. Instead, they offered the contfroversial
Kansas-Nebraska Act.

The idea of popular sovereignty made compromise almost impossible
because Congress could no longer establish areas where slavery could
expand and where it could not. Besides, the Kansas-Nebraska Act
further enforced the Fugitive Slave Act, which angered Northerners
immensely. The only thing holding the Union together at this point was
the hope oh the part of the South that it could in the future continue to
expand slavery. Lincolh, who was opposed to the expansion of slavery,
concerned the South so much that no one in 1860 could find any way to
compromise. With Lincoln's election the South seceded. But it didn't have
to come to that. The nation's political leaders had failed to do what their
predecessors in Congress had been able to achieve: effective
compromises.

COMMENT This essay has a clear thesis: The nation’s political leaders in
the 1850s were responsible for failing to reduce or resolve the
sectional tensions through effective compromises that earlier political
leaders had accomplished. The writer cites several important political
compromises. The scope of this essay could be broader, however, in
that the author does not incorporate the role of territorial expansion
into the discussion. Further, the discussion is limited in that no clear
differences between the sections are established. Thus the essay
focuses only on the controversy over the expansion of slavery and not
on its economic and political consequences for the sections. It also
depicts the Compromise of 1850 as a workable solution that had no
subsequent repercussions. In fact the North was outraged by the
Fugitive Slave component of the act. There is also a factual error: the
Kansas-Nebraska Act did not strengthen the Fugitive Slave Act. An
explanation of popular sovereignty would also add to the quality of
this essay. Nevertheless, the writer exhibits a good understanding of
the topic and uses information that sustains the thesis throughout the
essay. (Good)

SAMPLE ESSAY 3

Compromise in the 1850s was impossible because the North and South no
longer wanted to negotiate. They believed that only through war would
their differences be settled. The Missouri Compromise was more
effective than the Kansas-Nebraska Act. It prevented war, whereas the
Kansas-Nebraska Act made war more possible. Popular sovereignty was
not an effective solution either. Now slavery could spread anywhere and
the North would be opposed to this. Lincolh was opposed to the spread
of slavery, but he was not willing to break up the Union for it. Therefore
a better solution to the problem could not be found. If Lincoln opposed
the spread of slavery, what other option did the South have but fo leave
the Union? Also, the North and South viewed slavery differently. The
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North opposed it as inhumane, buf the South claimed it was an
institution that benefited both Southern whites and slaves. Had the
Framers at the Constitutional Convention addressed the issue of slavery,
future generations would not have to find solutions and compromises to
this problem. But even if Congress did work out compromises, such as the
Missouri Compromise, no ohe could determine what the Supreme Court
would do, such as the Dred Scott case. Lincoln's election was not the
cause of the war. True, he was a Northerner, but so were other
presidents. Put simply, neither the North nor the South favored
compromise by the 1850s because they could not resolve their political
differences.

COMMENT This essay is weak in a number of areas. While it has a thesis,
it is rudimentary; the thesis is not developed in the essay effectively.
The writer strings together generalizations that have little connection
to one another. Important issues are not explained. For example the
writer contends that the Missouri Compromise was more effective
than the Kansas-Nebraska Act but does not explain how or why the
former prevented war. This essay lacks focus, analysis, and sufficient
historical information to defend the thesis. (Poor)

A HISTORIOGRAPHICAL APPROACH

One misconception about historical study is that it is merely a string of
facts, meaningless dates, and the names of often long-dead individuals,
with little relevance to our lives and the times. Nothing could be
further from the truth. Historians study the nature of change. To be
sure, facts are an integral component of historical study and discourse,
but equally important is the meaning we give to historical information.
One interesting approach to the study of history is historiography—
the interpretation of information. There are two dominant schools of
historiography. One historiographic perspective argues that change is
the result of consensus among groups, classes, ethnicities, races, and
genders that change is needed; strains, divisions, and class interests
exist, but they are not fundamental and have not interfered with the
process of consensual change. Those who subscribe to this view are
called consensus or traditional historians. Other historians, referred to
as revisionist or conflict historians, view conflict among groups,
classes, ethnicities, races, and genders as fundamental to change, its
wellspring. As you become immersed in the study of U.S. history at the
AP level, filtering the information you learn through the lens of
historiographic analysis can make for a richer experience and provide
you with the analytical tools to interpret the nature of change.
Analyzing, synthesizing, and evaluating the forces that shaped this
nation are important aspects of any student’s intellectual growth, and
they are essential tools for achieving a 5 on the AP U.S. History
examination when you take it in May.
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OBJECTIVES

THEMATIC LEARNING

As indicated earlier, the College Board has identified seven themes, or -
topics, that can guide our exploration of history. Importantly, they
have also identified a series of learning objectives, categorized by
theme, to help identify important understandings that they expect
students to grasp. As you study U.S. History, refer often to these
themes and objectives and ensure that you can offer analysis and
factual details for each. On the AP examination, every question will
measure your understanding of one of these objectives. To assist you,
references to the tested objectives have been included in the answer
keys to all multiple-choice questions in this guide.

Identity (ID)

Essential Understanding

in particular, students can...

Students demonstrate
understanding of ways that
debates over national identity
have changed over time.

ID-1 Analyze how competing conceptions of national
identity were expressed in the development of political
institutions and cultural values from the late colonial
through the antebellum periods.

ID-2 Assess the impact of Manifest Destiny, territorial
expansion, the Civil War, and industrialization on
popular beliefs about progress and the national
destiny of the United States in the nineteenth century.

ID-3 Analyze how U.S. involvement in international
crises such as the Spanish-American War, World
Wars I and II, the Great Depression, and the Cold War
influenced public debates about American national
identity in the twentieth century.

Students demonstrate
understanding of ways that
gender, class, ethnic, religious,
regional, and other group
identities changed in different
eras.

ID-4 Explain how conceptions of group identity and
autonomy emerged out of cultural interactions
between colonizing groups, Africans, and American
Indians in the colonial era.

ID-5 Analyze the role of economic, political, social,
and ethnic factors on the formation of regional
identities in what would become the United States
from the colonial period through the nineteenth
century.

23
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Essential Understanding In particular, students can...

ID-6 Analyze how migration patterns to, and
migration within, the United States have influenced
the growth of racial and ethnic identities and conflicts
over ethnic assimilation and distinctiveness.

ID-7 Analyze how changes in class identity and
gender roles have related to economic, social, and
cultural transformations since the late nineteenth
century.

ID-8 Explain how civil rights activism in the twentieth
century affected the growth of African American and
other identity-based political and social movements.

Work, Exchange, and Technology (WXT)

Essential Understanding In particular, students can...

Students demonstrate WXT-1 Explain how patterns of exchanging
understanding of ways that commodities, peoples, diseases, and ideas around the
changes in markets, Atlantic World developed after European contact and

transportation, and technology | shaped North American colonial-era societies.
have affected American
society. WXT-2 Analyze how innovations in markets,
transportation, and technology affected the economy
and the different regions of North America from the
colonial period through the end of the Civil War.

WXT-3 Explain how changes in transportation,
technology, and the integration of the U.S. economy
into world markets have influenced U.S. society since

the Gilded Age.
Students demonstrate WXT-4 Explain the development of labor systems
understanding of ways that such as slavery, indentured servitude, free labor, and
different labor systems have sharecropping from the colonial period through the
developed over time. end of the eighteenth century.

WXT-5 Explain the development of labor systems that
accompanied industrialization since the nineteenth
century and how industrialization shaped U.S. society
and workers’ lives.
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Essential Understanding

in particular, students can...

Students demonstrate
understanding of debates over
economic values and the role
of government in the U.S.
economy and how these
debates affected politics,
society, the economy, and the
environment.

WXT-6 Explain how arguments about market
capitalism, the growth of corporale power, and
government policies influenced economic policies
from the late eighteenth century through the early
twentieth century.

WXT-7 Compare the beliefs and strategies of
movements advocating changes to the U.S. economic
system since industrialization, particularly the
organized labor, Populist, and progressive
movements.

WXT-8 Explain how and why the role of the federal
government in regulating economic life and the
environment has changed since the end of the
nineteenth century.

Peopling (PEO)

Essential Understanding

In particular, students can...

Students demonstrate
understanding of why people
have migrated to, from, and
within North America.

PEO-1 Explain how and why people moved within the
Americas (before contact) and to and within the
Americas (after contact and colonization).

PEO-2 Explain how changes in the numbers and
sources of international migrants in the nineteenth
and twentieth centuries altered the ethnic and social
makeup of the U.S. population.

PEO-3 Analyze the causes and effects of major
internal migration patterns such as urbanization,
suburbanization, westward movement, and the Great
Migration in the nineteenth and twentieth centuries.

Students demonstrate
understanding of how changes
in migration and population
patterns have affected
American life.

PEO-4 Analyze the effects that migration, disease, and
warfare had on the American Indian population after
contact with Europeans.

PEO-5 Explain how free and forced migration to and
within different parts of North America caused
regional development, cultural diversity and blending,
and political and social conflicts through the
nineteenth century.
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Essential Understanding

In particular, studeonts can...

PEO-6 Analyze the role of both internal and
international migration on changes to urban life,
cultural developments, labor issues, and reform
movements from the mid-nineteenth century through
the mid-twentieth century.

PEO-7 Explain how and why debates over
immigration to the United States have changed since
the turn of the twentieth century.

Politics and Power (

POL)

Essential Understanding

In particular, students can...

Students demonstrate
understanding of how different
political and social groups
competed for influence over

POL-1 Analyze the factors behind competition,
cooperation, and conflict among different societies
and social groups in North America during the
colonial period.

society and government in
colonial North America and the
United States.

POL-2 Explain how and why major party systems and
political alignments arose and have changed from the
early Republic through the end of the twentieth
century.

POL-3 Explain how activist groups and reform
movements, such as antebellum reformers, civil rights
activists, and social conservatives, have caused
changes to state institutions and U.S, society.

POL-4 Analyze how and why the New Deal, the Great
Society, and the modern conservative movement all
sought to change the federal government’s role in U.S.
political, social, and economic life.

Students demonstrate
understanding of how
Americans have agreed on or
argued over the values that
guide the political system, as
well as who is a part of the
political process.

POL-5 Analyze how arguments over the meaning and
interpretation of the Constitution have affected U.S.
politics since 1787.

POL-6 Analyze how debates over political values
(such as democracy, freedom, and citizenship) and the
extension of American ideals abroad contributed to
the ideological clashes and military conflicts of the
nineteenth century and the early twentieth century.

POL-7 Analyze how debates over civil rights and civil
liberties have influenced political life from the early
twentieth century through the early twenty-first

century.
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America in the World (WOR)

Essential Understanding

in particular, students can...

Students demonstrate
understanding of the
relationship among events in
North America and the United
States and contemporary
events in the rest of the world.

| WOR-1 Explain how imperial competition and the

exchange of commodities on both sides of the Atlantic
Ocean influenced the origins and patterns of
development of North American societies in the
colonial period.

WOR-2 Explain how the exchange of ideas among
different parts of the Atlantic World shaped the belief
systems and independence movements into the early
nineteenth century.

WOR-3 Explain how the growing interconnection of
the U.S. with worldwide economic, labor, and
migration systems affected U.S. society since the late
nineteenth century.

WOR-4 Explain how the U.S. involvement in global
conflicts in the twentieth century set the stage for
domestic social changes.

Students demonstrate
understanding of how different
factors have influenced U.S.
military, diplomatic, and
economic involvement in
international affairs and
foreign c%nﬂicts, both in North
America and overseas.

WOR-5 Analyze the motives behind, and results of,
economic, military, and diplomatic initiatives aimed at
expanding U.S. power and territory in the Western
Hemisphere in the years between independence and
the Civil War.

WOR-6 Analyze the major aspects of domestic
debates over U.S. expansionism in the nineteenth
century and the early twentieth century.

WOR-7 Analyze the goals of U.S. policymakers in
major international conflicts, such as the Spanish-
American War, World Wars I and II, and the Cold
War, and explain how U.S. involvement in these
conflicts has altered the U.S. role in world affairs.

WOR-8 Explain how U.S. military and economic
involvement in the developing world and issues such
as terrorism and economic globalization have
changed U.S. foreign policy goals since the middle of
the twentieth century.
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Environment and Ge
(ERV)

ography—Physical and Human

Essential Understanding

In particular, students can...

Students demonstrate
understanding of the various
ways in which interactions
with the natural environment
shaped the institutions and
values of various groups living
in North America from prior to
European contact through the
Civil War.

ENV-1 Explain how the introduction of new plants,
animals, and technologies altered the natural
environment of North America and affected
interactions among various groups in the colonial
period.

ENV-2 Explain how the natural environment
contributed to the development of distinct regional
group identities, institutions, and conflicts in the
precontact period through the independence period.

ENV-3 Analyze the role of environmental factors in
contributing to regional economic and political
identities in the nineteenth century, and how they
affected conflicts such as the American Revolution
and the Civil War.

Students demonstrate
understanding of how
economic and demographic
changes affected the
environment and led to

debates over use and control of
the environment and natural
resources.

ENV-4 Analyze how the search for economic
resources affected social and political developments
from the colonial period through Reconstruction.

ENV-5 Explain how and why debates about policies
concerning the use of natural resources and the
environment more generally have changed since the
late nineteenth century.

Ideas, Beliefs, and C

ulture (CUL)

Essential Understanding

In particular, students can...

Students demonstrate
understanding of how and why
moral, philosophical, and
cultural values changed in
what would become the United
States.

CUL-1 Compare the cultural values and attitudes of
different European, African American, and Native
peoples in the colonial period and explain how contact
affected intergroup relationships and conflicts.

CUL-2 Analyze how emerging conceptions of national
identity and democratic ideals shaped value systems,
gender roles, and cultural movements in the late
eighteenth century and the nineteenth century.

CUL-3 Explain how cultural values and artistic
expression changed in response to the Civil War and
the postwar industrialization of the United States.
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Essential Understanding

In particular, students can...

Students demonstrate
understanding of how and
why changes in moral,
philosophical, and cultural
values affected U.S. history.

CUL-4 Analyze how changing religious ideals,
Enlightenment beliefs, and republican thought shaped
the politics, culture, and society of the colonial era
through the early Republic.

CUL-5 Analyze ways that philosophical, moral, and
scientific ideas were used to defend and challenge the
dominant economic and social order in the nineteenth
and twentieth centuries.

CUL-6 Analyze the role of culture and the arts in the
nineteenth- and twentieth-century movements for
social and political change.

CUL-7 Explain how and why “modern” cultural values
and popular culture have grown since the early
twentieth century and how they have affected
American politics and society.

© 2016 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use.




A DIAGNOSTIC TEST

The purpose of this diagnostic test is to provide you with an indication
of how well you will perform on the AP U.S. History examination.
Keep in mind that the exam changes every year, so it is not possible to
predict your score with certainty. For this diagnostic exam, the
questions are organized by historical periods, with each represented
by one or two sets of questions. You can thus identify which periods to
concentrate on when preparing for the AP exam.

AP UNITED STATES HISTORY EXAMINATION
Section 1
Part A: Multiple-Choice Questions
Time—55 minutes
Number of Questions—55

Directions: Each of the following questions is part of a set of 2-5 questions that focus on

a primary source, secondary source, or other historical issue. Each individual question
has four possible answers. For each question, select the best response.

Questions 1-3 refer to the following diagram.
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Americans, who were perceived as
racially and culturally inferior.

(B) The rise of the slave trade in the
Caribbean supplied forced labor to
conquering Europeans in the wake
of the near annihilation of Native
populations as a result of disease.

1. Which of the following statements best
explains one of the changes that
occurred as a result of the
phenomenon depicted in the diagram?
(A) Violent conflict emerged between

European explorers and the Native
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(C) Improved economic and political
stability in Europe paved the way
for more rapid exploration and
settlement of the New World.

(D) In search of power and profit for
themselves and their nation,
conquering European explorers
laid waste to large parts of Central
and South America, disrupting
long-standing civilizations.

Which of the following events was

most directly caused by the

phenomenon depicted in the diagram?

(A) The development of the
encomienda system

(B) The spread of Christianity across
the Americas

(C) The intermarriage of Spanish
conquerors with Native women

(D) The rise of capitalism among
European nations

Which of the following most accurately

describes the impact in Europe of the

phenomenon depicted in the diagram?

(A) Economic connections reduced
imperial competition.

(B) The rise of the slave trade led
reformers to challenge the
government.

(C) The arrival of new goods allowed
for population growth.

(D) New diseases caused social unrest
and instability.

Questions 4-6 refer to the following
quotations.

“...for having protected, favored, and
emboldened the Indians against His
Majesty’s loyal subjects, never contriving,
requiring, or appointing any due or proper
means of satisfaction for their many
Invasions, robberies, and murders
committed upon us.”

Declaration of Nathaniel Bacon, leader of a
rebellion of freemen (former indentured
servants) against Royal Governor William
Berkeley (1676)

“I have lived thirty-four years amongst you
[Virginians], as uncorrupt and diligent as
ever [a] Governor was, [while] Bacon is a
man of two years amongst you, his person
and qualities unknown to most of you, and
to all men else, by any virtuous act that ever

A Diagnostic Test < 31

I heard of...I will take counsel of wiser men
than myself, but Mr. Bacon has none about
him but the lowest of the people.”

Response of Governor William
Berkeley to news of the grievances of
Nathaniel Bacon (1676)

4. Which of the following best explains

the role of Native Americans in the

conflict at the heart of Bacon’s

Rebellion and other flare-ups among

colonial settlers?

(A) Faced with dwindling resources
and violent, discriminatory actions
by colonists, Native Americans
often raided border settlements.

(B) Native Americans fought on the
side of the colonists against royal
authorities.

(C) Native Americans often allied and
intermarried with British colonial
settlers, forcing the British
government to ban the practice out
of fear and racial prejudice.

(D) The threat of a Native American-
Slave alliance in the southern
colonies increased tensions among
white settlers.

Which of these major developments

was caused in part by conflicts

between former indentured servants

and the landed gentry?

(A) The rise in the regulation of trade
among the colonies

(B) Uprisings by confederations of
Native Americans against the
colonists

(C) An increase in the importation of
enslaved African laborers

(D) A general movement toward
support of Republicanism

In which of the colonial regions was

indentured servitude a major source of

labor in the seventeenth century?

(A) The New England colonies (like
Massachusetts Bay)

(B) The Chesapeake Bay and Middle
colonies (like Virginia)

(C) The southern colonies (like South
Carolina)

(D) The British West Indies (like
Barbados)

GO ON TO NEXT PAGE
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Questions 7-9 refer to the following
map.
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7. Which of the following helped to
counteract the great diversity among
the British colonies apparent in this
map?

(A) The slow but steady rise of
manufacturing

(B) The rapid increase in the use of
chattel slavery

(C) The arrival of religious dissidents
seeking a haven from persecution

(D) The growth of cultural movements
steeped in religion and education

8. Which of the following conclusions can
best be drawn from the map’s
depiction of the development of the
colonial economy?

(A) The British colonies were of
significant economic value to Great
Britain.

(B) The British colonies had quickly
developed a sense of nationalism
based on their productivity.

(C) Very early, the British colonies
worked to establish their own
manufacturing centers as a means
of self-sufficiency.

(D) Trade with the West Indies helped
to support the fledgling economy of
the British colonies.

9. The British issue of the Proclamation of
1763, as depicted in the map, sought to
prevent colonial expansion west of that
point. What motivated the British to
make such an assertion?

(A) Their desire to increase colonial
productivity »

(B) An open hostility toward settlers of
the west, who tended to harbor
resentment toward the Crown

(C) A desire to consolidate imperial
control and limit further conflict
with the Native Americans

(D) The slow growth of the colonial
population

Questions 10-12 refer to the following
quotation.

However, it matters very little now what the
king of England either says or does; he hath
wickedly broken through every moral and
human obligation, trampled nature and
conscience beneath his feet, and by a steady
and constitutional spirit of insolence and
cruelty procured for himself an universal
hatred. It is now the interest of America to
provide for herself. She hath already a large
and young family, whom it is more her duty
to take care of, than to be granting away
her property to support a power who Is
become a reproach to the names of men
and christians, ... if ye wish to preserve
your native country uncontaminated by
European corruption, ye must in secret
wish a separation.

Thomas Paine, Common Sense, 1776

10. Which of the following best explains
the impact of publications like the one
excerpted here?

(A) They served to organize and
galvanize the general public in
support of independence.

(B) They served to dismiss loyalist
claims that the British had a right
to control the colonies.
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(C) They served to secure significant
international support for the
American Revolution.

(D) They made the case for the
preservation of the mercantilist
system.

11. Which of the following most strongly
influenced the development of the
American ideology expressed in this
excerpt?

(A) The French Revolution

(B) The Enlightenment

(C) The Seven Years’ War

(D) Conflict with the Native Americans

12. The rhetoric used in this passage was

mirrored by advocates of which of the

following?

(A) Manifest Destiny as a justification
for expanding the United States

(B) States’ rights in the face of national
policies that threatened the
institution of slavery

(C) The Constitution as a replacement
for the Articles of Confederation

(D) Immigration restrictions as
newcomers flooded the United
States

Questions 13-15 refer to the following

two documents.

“Be it enacted . . ., That if any person shall
write, print utter. Or publish ...any false,
scandalous and malicious writing or
writings against the government of the
United States, or either house of the
Congress of the United States, or the
President of the United States, with intent to
defame the said government... or to bring
them... into contempt or disrepute; or to
excite against them...the hatred of the good
people of the United States... or to resist,
oppose, or defeat any such law or act, or to
aid, encourage or abet any hostile designs
of any foreign nation against the United
States...then such person, being thereof
convicted before any court of the United
States having jurisdiction thereof, shall be
punished by a fine not exceeding two
thousand dollars, and by imprisonment not
exceeding two years.”

The Sedition Act of 1798

“RESOLVED, ...That the General Assembly
[of Virginia] doth particularly protest
against the palpable and alarming

A Diagnostic Test < 33

infractions of the Constitution, in the two
late cases of the "Alien and Sedition Acts"
passed at the last session of Congress; the
first of which exercises a power no where
delegated to the federal government...and
the other of which acts, exercises in like
manner, a power not delegated by the
constitution, but on the contrary, expressly
and positively forbidden by one of the
amendments thereto;_a power, which more
than any other, ought to produce universal
alarm, because it is levelled against that
right of freely examining public characters
and measures, and of free communication
among the people thereon, which has ever
been justly deemed, the only effectual
guardian of every other right. ...the General
Assembly doth solemenly appeal to the like
dispositions of the other states, In
confidence that they will concur with this
commonwealth in declaring, as it does
hereby declare, that the acts aforesaid, are
unconstitutional...”

James Madison, Virginia Resolution
(1798)

13. The national debate over the Alien and

Sedition Acts of 1798, as highlighted by

James Madison’s response, most

directly reflects which of the following

enduring controversies in United

States history?

(A) Debates about the nature of
federalism

(B) Debates about the role of the
national government in the
economy

(C) Debates about the nature of
American involvement in foreign
affairs

(D) Debates about the application of
the Bill of Rights to the states

14. Which of the following best explains

the direct impact of this and similar

debates during the presidencies of

Washington and Adams?

(A) The development of a political
consensus and a long period of
national unity

(B) The adoption of a secessionist
doctrine by many states

(C) The rise of competing political
parties

(D) The shift in power from the political
elites to the “common man”

GO ON TO NEXT PAGE
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15. Which of the following political

controversies of the twentieth century

most closely mirrors the debate over

the Alien and Sedition Acts of 17987

(A) The scandal that erupted over
charges of corruption during the
Republican administrations of the
1920s

(B) The outcry over the limitations of
civil liberties during World War [

(C) The public protest over American
foreign policy decisions related to
the conflict in Vietnam

(D) The deep divisions that emerged
over attempts at integration during
the 1950s and 1960s

Questions 16-19 refer to the following
quotation.

“[The laws of our national government],
when made in pursuance of the
Constitution, form the supreme law of the
land... Although, among the enumerated
powers of Government, we do not find the
word "bank" or "incorporation," we find the
great powers, to lay and collect taxes; to
borrow money; to regulate commerce; to
declare and conduct a war; and to raise and
support armies and navies. ... it may with
great reason be contended that a
Government entrusted with such ample
powers, ... must also be entrusted with
ample means for their execution.

...The power to tax involves the power to
destroy [therefore, such a tax]... on the
operations of the [national] bank... must be
unconstitutional.”

McCulloch v. Maryland (1819)

Majority Opinion of the Supreme
Court delivered by Chief Justice
John Marshall, addressing the
Constitutionality of the National
Bank and of a tax levied by Maryland
upon the bank

16. Which of the following groups would

be most likely to support the

perspective offered by Chief Justice

Marshall in this opinion?

(A) Members of the Democratic-
Republican Party (of Thomas
Jefferson)

(B) Members of the Democratic Party
(of Andrew Jackson)

17.

18.

19.

(C) Members of the Radical Republican
Party (of Thaddeus Stevens)

(D) Members of the Federalist Party (of
Alexander Hamilton)

Which of the following best explains
the ideology used by Marshall in this
decision?

(A) Preservation of states” rights in the
face of a growing federal
government is the most important
end of the Court.

(B) A narrow interpretation of the
Constitution is necessary to protect
liberty and avoid the tyranny of the
national government.

(C) Federal power must be expanded
into every possible outlet in order
to build up the prestige of the
nation.

(D) Created by the people through the
Constitution, the federal
government must be able to
exercise its power to maintain the
nation.

What rationale was given in support of

the nation’s charter of a national bank,

the object at the center of the

controversy here addressed?

(A) Unification and added efficiency for
the national economy

(B) Protection of the interests of the
land and factory owners

(C) Favorable conditions for increased
international trade

(D) Limitation of the power of the
British commercial interests

Although the Bank’s constitutionality

was upheld in McCulloch v. Maryland,

the Second Bank of the United States

was later dissolved by Andrew Jackson

amidst great popular support because

it

(A) negatively affected the nation’s
manufacturers.

(B) made credit too widely available.

(C) had become a place for spoils-
system appointments.

(D) was seen as a regional and elite
interest.

© 2016 Cengage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for-classroom use.



Questions 20-24 refer to the following
quotation.

“Have not results in Mexico taught the
Invincibility of American arms?... The North
Americans will spread out far beyond their
present bounds. They will encroach again
and again upon their neighbors. New
territories will be planted, declare their
independence, and be annexed. We have
New Mexico and California! We will have
Old Mexico and Cubal The isthmus cannot
arrest—nor even the Saint Lawrence!! Time
has all of this in her womb. A hundred
states will grow up where now exists but
thirty.”

DeBow’s Commercial Review, 1848

20. Which of the following ideas from the

mid-nineteenth century is best

reflected in the sentiments expressed

by the Commercial Review?

(A) Nationalist fervor for the continued
expansion of the United States

(B) Agitation for war based on the
assumed racial inferiority of
opposing groups

(C) Nativist campaigning against the
assimilation of new groups

(D) Abolitionist rhetoric supporting the
exclusion of slavery from all new
territories

21. Which of the following debates made

the most significant impact on national

politics during the expansionism of the

1840s and 1850s?

(A) How best to assimilate the Mexican
people into American culture

(B) Whether federal funds should pay
for the development of
infrastructure in new territories

(C) Which of the many contested
territories ought to be sought after
by the United States

(D) Whether slavery ought to be
allowed in territory taken via
conquest
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22. Amidst a desire to acquire territory for

23.

new resources and land to settle, many

Americans felt that

(A) American claims against Mexico
and Britain made likely the
diplomatic transfer of territory in
the West and Southwest.

(B) American settlements in the West
were so vast by 1848 that no other
nation could legitimately claim the
land.

(C) American cultural superiority made
the nation’s triumph over Mexico
inevitable,

(D) the nation’s future lay in the
expansion of agriculture, which
could only be done in the West.

One of the groups least likely to agree
with the jubilant tone of the passage
was

(A) white Southern planters who
desired the extension of their way
of life.

(B) Western Democrats who sought to
expand their influence.

(C) the Californios and Native
Americans who inhabited the
territory.

(D) urban industrialists who prioritized
developing new markets.

24. Chief among the benefits of

expansionism in the mid-nineteenth

century was

(A) the acquisition of valuable new
resources.

(B) relieving the extreme population
pressures faced by eastern cities.

(C) the addition of several new states
to the union.

(D) the assimilation of new groups into
the American identity.

Questions 25-28 refer to the following
quotation.

“Many people in both North and South
sometimes faltered in the face of the war's
terrible cost in lives and resources. But...the
war continued four long years, ending only
when Southern resources and Confederate
armies had been so eviscerated that they
were no longer capable of fighting.... Both
sides were willing to sustain such
punishment and keep fighting because the

GO ON TO NEXT PAGE
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stakes were so great: nationality and
freedom. If the Confederacy lost the war, a
clerk in the Confederate War Department
declared in 1863...[they would] “lose their
property, country, freedom, everything....”
But [Northerners]...believed [that If they
were defeated] they would no longer have a

28. Before resorting to war, which of the
following remedies was tried in
attempting to mediate the conflict
between North and South?

(A) Commitment to the bounds of
“slave” and “free” territory as set

country worthy of the name.”

25.

26.

27.

James McPherson, The Civil War
Remembered (2012)

Which of the following pre-War

developments led Southerners to

helieve that defeat would result in the

loss of “everything”?

(A) Booming cotton prices due to the
growth of the textile industry

(B) Population growth in Northern
industrial cities

(C) The victory of an anti-slavery party
at the national level

(D) Opposition in the North to the
annexation of Texas

Which of the following best explains

the Union’s eventual victory in the Civil

War?

(A) The Union’s superior military
leadership

(B) The lack of opposition to the war
effort in the Union

(C) The Union’s superior economic and
demographic resources

(D) The Union’s diplomatic victory in
securing the support of the British
and French

Which of the following resulted from

the ideological conflict of the Civil

War?

(A) A universal rejection of slavery as
an institution

(B) A unification of the economic
interests of North and South

(C) A balanced, political approach to
Reconstruction based on mutual
respect

(D) An acceptance of the supremacy of
federal law and a rejection of
secession

forth by the national legislature

(B) Allowing free blacks to enjoy the
rights of citizenship

(C) The passage of a stronger law
requiring the return of fugitive
slaves to their masters

(D) Resolutions passed in both the
Whig and Democratic parties
taking strong positions on the issue
of slavery

Questions 29-30 refer to the following
quotation.

This is a free country, we are told—every
man has a vote and every man has a chance.
.... The inequalities in condition result from
the inequalities of human nature.... This, in
substance, is the teaching which we
constantly hear. It is accepted by some
because it is flattering to their vanity,...by
others, because it is dinned into their ears
... [And yet] the head of one of the largest
manufacturing firms in the United States
said to me recently, ‘It is not on our
ordinary business that we make our money;
it is where we can get a monopoly.” And
this, I think, is generally true.

I am not...seeking...to excite envy and
hatred; but if we would get a clear
understanding of social problems, we must
recognize the fact that it is due to
monopolies which we permit and
create...that some men are enabled to get
so enormously rich while others remain so
miserably poor.

Henry George, Social
Problems (1883) pp. 68, 71, 78

29. Which of the following individuals

would most likely agree with the

sentiments expressed by George?

(A) A leading capitalist

(B) A reformer fighting for better
urban conditions

(C) A labor union organizer

(D) An immigrant from eastern Europe
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30. Which of the following Gilded Age
policies attempted to mitigate the
problems described by George?
(A) Regulation of the railroad

companies
(B) Raising the tariff

(C) Maintenance of the gold standard
(D) Civil-service laws like the Pendleton

Act

Questions 31-33 refer to the following
quotation.

“The great common people of this country

are slaves, and monopoly is the master. The
West and South are bound and prostrate
before the manufacturing East.

The parties lie to us and the political
speakers mislead us. We were told two

years ago to go to work and raise a big

crop...and what came of it? Eight-cent corn,

ten-cent oats, two-cent beef, and no price at

all for butter and eggs....

We want  money, land, and
transportation. We want the abolition of the
national banks, and we want the power to
make loans direct from the government. We
want the accursed foreclosure system
wiped out.”

Mary E. Lease, lawyer, speech (1890)

31.

32.

33.
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Which of the following best explains

the cause of some of the farmers’

problems listed here?

(A) Conservationism and protectionism

(B) Union organization

(C) Racism and the sharecropping
system

(D) Industrialization and mechanization

Which of the following groups formed
in response to the problems described
by Lease?

(A) Social Darwinists

(B) The Populists

(C) Suffragists

(D) The progressives

The ideas expressed in the passage

reflect which of the following

continuities in U.S. history?

(A) Conflict over corporate influence in
government

(B) Conflict between agrarian and
industrial interests

(C) Conflict about the role of the
national government in the
economy

(D) Conflict over federal responsibility
for social welfare

GO ON TO NEXT PAGE
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Questions 34-38 refer to the following graph.
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34. Which of the following best explains (A) immigrants often found themselves

35.

36.

the growth of immigration to the

United States as seen between 1871

and 19207

(A) A well-known warmth and
openness in America toward
immigrants

(B) The steady growth of industry in
the United States

(C) Warfare throughout the European
continent

(D) The abolition of slavery in the years
following the Civil War

The trend revealed in this graph helps
to explain the rise in America of
feelings of

(A) nativism.

(B) abolitionism.

(C) socialism.

(D) isolationism.

All of the following are true of the
experiences of immigrants to the
United States during the period
between 1871 and 1920 EXCEPT

37.

living in ethnic enclaves, deep in
the slums of Eastern cities.

(B) despite discrimination, immigrants
found significant economic
opportunities available to them in
both urban factories and Western
settlements.

(C) in the face of nativist pressure,
most immigrants worked quickly to
assimilate and abandoned all ties
with their native cultures.

(D) largely due to their very numbers,
most immigrants found work in
very low-paying, low-skilled
industries.

Which of the following groups’
experiences were most unlike those of
immigrants to America during this
time period?

(A) Working-class women

(B) Urban blacks

(C) Union organizers

(D) Low-level government employees
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38. Which of the following resulted from

tensions surrounding immigration in

both the Gilded Age and the Roaring

Twenties?

(A) Laws were passed excluding or
greatly reducing the number of
immigrants from “undesirable”
groups.

(B) Fear of socialist influences led to
violence against various immigrant
groups.

(C) New homesteading provisions
were made to encourage a
reduction in the number of
immigrants concentrated in cities.

(D) Legal provisions were made to
protect the political rights of
immigrants.

Questions 39-41 refer to the following
quotation.

“..Nearly all are agreed that private
enterprise in times such as these cannot be
left without assistance and without
reasonable safeguards lest it destroy not
only itself but also our processes of
civilization. The underlying necessity for
such activity is indeed as strong now as it
was years ago when Elihu Root said...
‘Instead of the give and take of free
individual contract, the tremendous power
of organization has combined great
aggregations of capital in -enormous
industrial establishments...so great in the
mass that each individual concerned in
them is quite helpless by himself... And in
many directions, the intervention of that
organized  control which we call
government seems necessary to produce
the same result of justice and right

conduct....”
Franklin D. Roosevelt, Fireside Chat
(September 30, 1934)

39. Which of the following movements
from American history most directly

inspired the sentiments offered here by

President Franklin Roosevelt?

(A) The work of the progressives to
address the problems brought on
by the new industrial order of the
1890s

(B) The work of the abolitionists to

combat the great evil of slavery that

was defended in the South on an
economic basis

40.

41.
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(C) The work of the suffragists to
expand the vote by national
amendment, after the failure of a
state-by-state approach

(D) The work of the Federalists to
expand the powers of the national
government in order to reduce
divisions among states

Which of the following groups would
most likely have disagreed with
Roosevelt’s approach?

(A) African American industrial
workers concerned with
unemployment

(B) Western farmers concerned with
plummeting prices

(C) Eastern capitalists concerned with
the national debt

(D) Immigrant families concerned with
protecting their meager savings

One of the most significant results of
the New Deal as advocated by
Roosevelt here was

(A) long-term political realignment
among class-based and racial
groups.

(B) an aversion toward social welfare
spending among the vast majority
of American voters.

(C) a quick end to the economic
catastrophe of the Great
Depression.

(D) unprecedented levels of regional
stability and a decline in internal
migration.

GO ON TO NEXT PAGE
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Questions 42-44 refer to the following image.
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42. Which of the following events most

directly contradicts the ideas presented

by Rockwell’s poster?

(A) African American’s “Great
Migration”

(B) American movement away from
neutrality in the 1930s

(C) Anti-strike laws passed to govern
wartime union activity

(D) Use of the atom bomb in 1945

43, Which of the following generalizations

best represents the assertion of

Rockwell’s poster as it applies to

American rhetoric surrounding its

involvement in conflicts from the

Spanish-American War, the Great

War, and World War II?

(A) Americans fight to preserve liberty
and democracy.

(B) The United States fights only to
defend itself from an attack.

(C) America always fights to
overthrow colonialism.

(D) America never gets involved in a
fight it cannot win.

44. Which of the following groups

struggled to attain another kind of

freedom during their wartime

experiences?

(A) Women seeking roles in the armed
forces

(B) African American workers seeking
war jobs

(C) Mexican immigrants seeking
admission to the United States

(D) Japanese Americans seeking to
protect property rights

Questions 45-47 refer to the following
quotation.

“It was also inevitable that the policy of
containment would develop a political-
military dimension...President Truman had
already  applied the principles of
containment to Latin America. The Rio Pact,
signed in September 1947, provided that
“an armed attack by any State shall be
considered as an attack against all the
American States and, consequently, each
one of the said Contracting Parties
undertakes to assist in meeting the attack.”
Collective security was invoked again in the
North  Atlantic  Treaty. Signed iIn
Washington in April 1949, it created the
North  Atlantic  Treaty  Organization
(NATO)...[which] formally marked the end
of George Washington’s policy of no
entangling alliances. Economic assistance
and collective defense agreements became
the bulwark of Western containment
policy.”
“Containment and the Collective
Defense,” U.S. Department of State,
Office of the Historian (2013)
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45. Which of the following actions of the
United States follows most closely from  quotation.

46.

47.

the perspective offered by the U.S.

Department of State?

(A) The division of Germany between
the Soviets, the British, the French,
and the Americans following
World War II

(B) The establishment of alliances and
trade agreements among the newly
independent Middle Eastern
countries

(C) The involvement of American
military forces in support of the
Republic of Korea (South Korea) in
1950

(D) The development of the hydrogen
bomb and the continued testing of
nuclear weapons

Which of the following features of

American Cold War policy most

strongly led many to question whether

America was truly fighting to protect

democracy and freedom?

(A) American financial aid to European
nations ravaged by war
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Questions 48-50 refer to the following

“For better or for worse, your generation
has been appointed, by history, to deal with
those problems and to lead America toward
a new age.... So will you join in the battle to
give every citizen the full equality which
God enjoins and the law requires, whatever
his belief, or race, or the color of his skin?
Will you join in the battle to give every
citizen an escape from the crushing weight
of poverty? Will you join in the battle to
make it possible for all nations to live in
enduring peace as neighbors and not as
mortal enemies?... There are those timid
souls that say this battle cannot be won;...I
do not agree. We have the power to shape
the civilization that we want.,..”

Lyndon B. Johnson, Speech at the
University of Michigan (1964)

48. Which of the following government

actions followed directly from the

ideology put forth by President

Johnson?

(A) Expanded American involvement in
the conflict in Vietnam

(B) The growth of the conservative

(B) United States support of anti- movement
communist military dictatorships in (C) Passage of legislation under the
Latin America Great Society

(C) American leadership in the creation (D) Significant migration into the Sun
of the North Atlantic Treaty Belt

Organization, uniting Western
powers

(D) President Nixon’s attempts to
restrain the conflict of the Cold
War through periods of détente

Based on the passage, American

foreign policy served most directly to

(A) inflame conflict with the Soviets to
the point of war.

(B) undermine civil liberties in the
United States.

(C) solidify the American desire for
isolationism.

(D) bolster smaller democracies around
the world.

49. Which of the following movements

helped to spark the activism proposed
by Johnson here?

(A) The civil rights movement

(B) The anti-war movement

(C) The women'’s liberation movement
(D) The anti-communist movement

50. Which of the following movements in

American history most closely parallels

the call to action here issued by

Johnson?

(A) The labor movement of the 1890s

(B) The progressive movement of the
1900s

(C) The abolition movement of the
1850s

(D) The temperance movement of the
1880s
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Questions 51-53 refer to the following political cartoon.
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51. Which of the following best explains
the growth of the power of
conservatives in the 1980s?

(A) Increasing confidence in the
effectiveness of the national
government

(B) A decline in political participation
among evangelical Christians

(C) Strong economic performance,
particularly in the industrial sector

(D) An increase in the popular
opposition to national social and
economic policies

52. Which of the following most strongly

limited the policy successes of the neo-

conservatives?

(A) Opposition to deregulation by small
business owners

(B) The filibuster efforts of House
Democrats that impeded changes
to the tax code

(C) The escalation of international
conflict, threatening U.S. national
security

(D) Widespread voter support for
social insurance programs

53. The political shift depicted by this
cartoon mirrors in many ways the
changes that occurred
(A) in the wake of the Great

Depression.
(B) after the signing of the U.S.
Constitution.

(C) at the conclusion of Reconstruction.
(D) at the conclusion of the Mexican
War.

Questions 54-55 refer to the following
excerpt.

“Iraq continues to flaunt its hostility toward
America and to support terror. The Iraqi
regime has plotted to develop anthrax,
nerve gas, and nuclear weapons for over a
decade. This is a regime that has already
used poison gas to murder thousands of its
own citizens...This is a regime that...kicked
out [internationall inspectors...[and] has
something to hide from the civilized world.
States like these...constitute an axis of
evil...the price of indifference would be

catastrophic.”
George W. Bush, State of the Union
Address (2002)

54. Which of the following best explains
the conflict that surrounded President
Bush’s actions surrounding this issue.
(A) Debate over the right of the United
States to respond to threats to its
national security abroad

(B) Disputes over America’s use of its
power to promote economic
growth

(C) Disagreement over the United
States’ ability to protect its allies

(D) Disagreement over the legitimacy
of the nation’s military force
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55. Which of the following most strongly

contributed to international mistrust of

American foreign policy in Iraq and

elsewhere?

(A) Questions over the United States’
motives and intelligence in building
the case for war

(B) Debate over the desirability of
maintaining Saddam Hussein’s
regime

A Diagnostic Test < 43

(C) Fears about the United States’ role
as the largest remaining
superpower in the post-Cold War
era

(D) Widespread sympathy for Islamic
fundamentalist groups that
protested the United States’
involvement in the Middle East

STOP
END OF SECTION I, PART A

IF YOU FINISH BEFORE TIME IS CALLED, YOU MAY CHECK YOUR WORK ON
1THIS SECTION. DO NOT GO ON TO SECTION I, PART B UNTIL YOU ARE TOLD TO
DO SO.
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AP UNITED STATES HISTORY EXAMINATION
Section 1
Part B: Short-Answer Questions
Writing Time—50 minutes

Directions: Part B of the examination contains four questions. You will have 50 minutes
to respond to all questions. You are not required to develop and support a thesis
statement in your response. Rather, focus on directly answering each question using
evidence from your study of history.

1. Answer a and b.
a) Choose ONE of the groups listed below, and explain the impact of United States
westward expansion on that group.
Asian Immigrants
African Americans
Native Americans
Homesteaders
b) Compare your choice to ONE of the other options and explain which group was
more affected by the course of American expansion.
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2. Use the image on the previous page and your knowledge of U.S. history to answer
Parts a, b, and c.
a) Explain the significance of the image as it reveals changes in the United States
after World War II with respect to ONE of the following:
Transportation
Family life
Consumerism
b) Provide ONE piece of evidence that contrasts the change you explained in Part a
with life in the United States before 1950.
¢) Explain the long-term impact of the change you identified in Part a on the
American culture, economy, or government.

“That this Assembly doth explicitly and peremptorily declare, that it views the powers of the
federal government, as resulting from the compact, to which the states are parties; as limited by
the plain sense and intention of the instrument constituting the compact; as no further valid than
they are authorized by the grants enumerated in that compact; and that in the case of a
deliberate, palpable, and dangerous exercise of other powers, not granted by the said compact,
the states who are parties thereto, have the right, and are in duty bound, to interpose for
arresting the progress of the evil, and for maintaining within their respective limits, the
authorities, rights, and liberties appertaining to them.”

James Madison, “Virginia Resolutions” (1798)

3. Using the passage above, answer a, b, and .
a) Briefly explain the argument made by Madison about the power of the national
government.
b) Offer ONE piece of evidence from American political history between 1781 and
1820 that would lead some to make claims like that of Madison.
c) Provide ONE piece of evidence of a similar political protest made in the United
States after 1820, explaining the similarities as you see them.

4, Answer a and b.
a) Defend or refute the identification of September 11, 2001, as a turning point in
American history with respect to ONE of the following:
American military engagements
Civil liberties and domestic security measures
American political unity
b) Identify another major event that has significantly changed the politics, economy,
or culture of the United States after the end of the Cold War. Briefly explain the
changes brought about by this event.

STOP
END OF SECTION I

IF YOU FINISH BEFORE TIME IS CALLED, YOU MAY CHECK YOUR WORK
ON THIS SECTION. DO NOT GO ON TO SECTION II UNTIL YOU ARE
TOLD TO DO SO.
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Section II: Free-Response Essays

Section II of the examination has two kinds of questions. Part A is the Document-Based
Question, which includes a series of primary source documents organized around a
central question. Part B will present a pair of long-essay questions, both focusing on the
same historical thinking skill. Each of the two long-essay prompts will apply the skill to a
different time period, and you will choose ONE of the two prompts to answer. You will
have a total of 90 minutes to complete the document-based essay and the long essay.

Part A: Document-Based Question (DBQ)
Time—55 minutes

Directions: Question 1 is based on the accompanying documents. The documents have
been edited for the purpose of this exercise. You are advised to spend 15 minutes
planning and 40 minutes writing your answer.

In your response you should do the following.

BE State a relevant thesis that directly answers all parts of the question.

B Support the thesis or a relevant argument with evidence from all, or all but one, of the
documents.

B Incorporate analysis of all, or all but one, of the documents into your argument.

B Focus your analysis of each document on at least one of the following: intended
audience, purpose, historical context, and/or point of view.

B Support your argument with analysis of historical examples outside the documents.

® Connect historical phenomena relevant to your argument to broader events or
processes.

B Synthesize the elements above into a persuasive essay.

Question 1. Was U.S. imperialism at the turn of the twentieth century based on
arrogance and superiority or did it reflect a humanitarian concern for the nations of
South America and the Pacific?

We hold that the policy known as imperialism is hostile to liberty and tends
toward militarism, an evil from which it has been our glory to be free. We
regret that it has become necessary in the land of Washington and Lincoln
to reaffirm that all men, of whatever race or color, are entitled to life,
liberty, and the pursuit of happiness. We maintain that governments derive
their just powers from the consent of the governed. We insist that the
subjugation of any people is “criminal aggression” and open disloyalty to
the distinctive principles of our government.

We earnestly condemn the policy of the present national
administration in the Philippines. It seeks to extinguish the spirit of 1776 in
those islands. We deplore the sacrifice of our soldiers and sailors, whose
bravery deserves admiration even in an unjust war. We denounce the
slaughter of the Filipinos as a needless horror. We protest against the
extension of American sovereignty by Spanish methods.
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The Granger Collection, New York
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Uncle Sam Gets Cocky
European chickens: “You’re not the only rooster in South America.”

Uncle Sam rooster: “I was aware of that when I cooped you up.”
Library of Congress
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D ument 4: Alfred Taylor Mahan?Deflne
’{gSe curity in Terms of Sea Power , 189!

. The interesting and 31gn1f1cant feature of this changing attitude is the
turnmg of the eyes outward, instead of inward only, to seek the welfare of
the country. To affirm the importance of distant markets, and the relation
to them of our own immense powers of production, implies logically the
recognition of the link that joins the products and the markets,—that is, the
carrying trade; the three together constituting that chain of maritime
power to which Great Britain owes her wealth and greatness. Further, is it
too much to say that, as two of these links, the shipping and the markets,
are exterior to our own borders, the acknowledgment of them carries with
it a view of the relations of the United States to the world radically distinct
from the simple idea of self-sufficingness? We shall not follow far this line
of thought before there will dawn the realization of America's unique
position, facing the older worlds of the East and West, her shores washed
by the oceans which touch the one or the other, but which are common to

her alone. ...

Library of Congress
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Roosevelt, Theodore
1904

It is not true that the United States feels any land hunger or entertains any
projects as regards the other nations of the Western Hemisphere save such
as are for their welfare. All that this country desires is to see the
neighboring countries stable, orderly, and prosperous. Any country whose
people conduct themselves well can count upon our hearty friendship. If a
nation shows that it knows how to act with reasonable efficiency and
decency in social and political matters, if it keeps order and pays its
obligations, it need fear no interference from the United States. Chronic
wrongdoing, or an impotence which results in a general loosening of the
ties of civilized society, may in America, as elsewhere, ultimately require
intervention by some civilized nation, and in the Western Hemisphere the
adherence of the United States to the Monroe Doctrine may force the
United States, however reluctantly, in flagrant cases of such wrongdoing
or impotence, to the exercise of an international police power. . . .

End of documents for Question 1.
Go on to the next page.

GO ON TO NEXT PAGE
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Part B: Long Essay Questions
Writing Time—35 minutes

Directions: Answer ONE of the following questions. It is recommended that you spend 5
minutes planning your essay and 30 minutes for writing. Write a well-structured, clearly
written essay that provides sufficient evidence to support your thesis. Make certain to
identify in the test booklet which essay questions you have selected.

Question 1. To what extent were the Jeffersonian Democrats and the Jacksonian
Democrats similar in their political views and goals?

Question 2. To what extent were the Democratic Party of the 1930s and the Democratic
Party of the 1960s similar in their political views and goals?

END OF EXAMINATION
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ANSWVERS FOR SECTION |
ANSWER KEY FOR MULTIPLE-CHOICE QUESTIONS
1.B 12.B 23.C 34.B 45. C
2.D 13. A 24. A 35. A 46. B
3.C 14. C 25.C 36. C 47.D
4. A 15. B 26. C 37.D 48. C
5. C 16.D 27.D 38. A 49. A
6.B 17.D 28. C 39. A 50.B
7.D 18. A 29.C 40. C 51.D
8. A 19.D 30. A 41. A 52. D
9.C 20. A 31.D 42.C 53. A
10. A 21.D 32.B 43. A 54.D
11.B 22.C 33.B 44.D 55. A

PART A: EXPLANATIONS FOR THE MIULTIPLE-CHOICE ANSWERS

Questions 1-3 cover Period 1, Pre-Columbian America and Initial
European Exploration (The American Pageant, 15th and 16th eds.,
Chapter 1).

1.

(B) Although all of these changes occurred, the diagram depicts
the Columbian Exchange. One of the impacts of this exchange
was the devastation of the populations of Native Americans. In
the absence of a Native labor force, conquerors turned to
imported slave labor (The American Pageant, 15th ed., p. 12/16th
ed., pp. 14-15; Learning Objective WXT-1).

(D) Mineral wealth—in the form of gold and silver from the
Americas—facilitated the European shift from feudalism to
capitalism (The American Pageant, 15thed., p. 16/16th ed., p. 18;
Learning Objective WOR-1).

(O) Nutrient and calorie-dense foods brought from the New
World supported European population growth and economic
expansion (The American Pageant, 15th ed., p. 14/16th ed., p. 14;
Learning Objective ENV-1).

Questions 4-8 cover Period 2, English Settlement of North America
(The American Pageant, 15th and 16th eds., Chapters 2-5).

4.

(A) The large number of British settlers combined with poor
relations led to violence between Native Americans and colonists,
especially along the vulnerable frontier (The American Pageant,
15th ed., p. 62/16th ed., pp. 48-49; Learning Objective POL-1).

(C) Because of frustrations over the shortages of indentured
servants and the challenges of accommodating the newly
independent freedmen, the Chesapeake colonies eventually turned
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to slave labor (The American Pageant, 15th ed., p. 62/16th ed.,
pp. 63-65; Learning Objective WXT-4).

6. (B) Particularly in Virginia, indentured servants were initially a
significant source of labor under the headright system, unlike in
the Southern colonies that had adopted the chattel slavery
institution as modeled by colonists in Barbados (The American
Pageant, 15th ed., p. 61/16th ed., p. 63; Learning Objective ID-5).

7. (D) Though economic differences continued to exist, the
development of a uniquely American culture, spurred on in part
by movements like the Great Awakening, helped to unify the
colonies in the decades before the American Revolution (The
American Pageant, 15th ed., pp. 87-88/16th ed., pp. 90-91;
Learning Objective CUL-4).

8. (A) Although their attempts to pursue mercantilism often
frustrated the colonists in North America, the growth of an
Atlantic economy (particularly as a source of raw materials and
market for European goods) in North America was of great
interest to the British (The American Pageant, 15th ed., pp. 82—
85/16th ed., pp. 86-88; Learning Objective WOR-1).

Questions 9-15 cover Period 3, The Rise of the American Republic (The
American Pageant, 15th and 16th eds., Chapters 6-10).

9. (C) Following the French and Indian War, the British wanted to
reduce the cost of governing the colonies and hoped to prevent
expensive military action (The American Pageant, 15th ed., p.
111/16th ed., p. 117; Learning Objective POL-1).

10. (A) Paine’s pamphlet helped to communicate the ideology behind
independence to the American masses (The American Pageant,
15th ed., pp. 135-136/ 16th ed., pp. 138-139; Learning Objective
CUL-4).

11. (B) The Enlightenment introduced Americans to ideas about
liberty, individualism, and republican government (The American
Pageant, 15th ed., p. 91/16th ed., pp. 94-95; Learning Objective
CUL-4).

12. (B) The idea that a central power might act contrary to the
interests of a particular region—and that this justified separation
from that power—persisted through the American Civil War (The
American Pageant, 15th ed., pp. 414-415/16th ed., p. 418; Learning
Objective ID-1).

13. (A) Madison challenged the constitutionality of the Alien and
Sedition Acts, arguing that the powers of the Alien Act went
beyond the scope of federal power and calling upon all states to
likewise condemn the overreach of the national government (The
American Pageant, 15th ed., pp. 197-198/16th ed., pp. 199-200;
Learning Objective POL-5).
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14. (C) Partisanship had in part accounted for the original enacting of
the Alien and Sedition Acts; this and other controversies (such as
those over the tariff and American foreign policy) fueled the
growing partisan divide between Federalists and Jeffersonian
Republicans (The American Pageant, 15th ed., pp. 198-200/16th
ed., pp. 198-199; Learning Objective POL-2).

15. (B) The outcry against the Espionage and Sedition Acts of 1918
closely mirrored the debate of 1798, with opponents charging that
the laws put undue restrictions on freedom of speech in the name
of national security (The American Pageant, 15th ed., pp. 681-682/
16th ed., p. 676; Learning Objective POL-6).

Questions 16-19 cover Period 4, The Growth of America (The
American Pageant, 15th and 16th eds., Chapters 11-17).

16. (D) Marshall himself was a staunch Federalist and the last
remaining member of that party in power after the collapse of the
Federalists following the War of 1812 (The American Pageant,
15th ed., pp. 208-209, 238/16th ed., pp. 210-211, 234; Learning
Objective POL-5).

17. (D) Many of Marshall’s rulings, including this one, focused on
expanding the power of the federal government through a broad
interpretation of its rights and a dedication to the supremacy
clause (The American Pageant, 15th ed., pp. 208-209/16th ed.,

p. 240; Learning Objective POL-5).

18. (A) Championed by Alexander Hamilton and later Henry Clay’s
American System, the Bank of the United States (BUS) was
designed to improve the stability of the national economy and
allow for growth (The American Pageant, 15th ed., pp. 184-185,
231/16th ed., pp. 186-187, 233; Learning Objective WXT-6).

19. (D) Despite hopes of creating a unified national economy, the
Bank was associated with the commercial interests of the elite in
the Northeast and, after vetoing its recharter, Jackson withdrew
federal funds from the Second Bank of the United States and
“killed” it (The American Pageant, 15th ed., pp. 259-262/16th ed.,
pp. 261-262; Learning Objective ID-5).

Questions 20-28 cover Period 5, Manifest Destiny, Civil War, and
Reconstruction (The American Pageant, 15th and 16th eds., Chapters
17-22).

20. (A) The very definition of “Manifest Destiny,” this selection reveals
the extent of the belief that America’s conquest of new lands was
assured and preordained (The American Pageant, 15thed., p. 366/
16th ed., pp. 369-370; Learning Objective CUL-2).

21. (D) Though discussion was opened about how, when, and where
to acquire and integrate new territories, the most significant
debate that emerged was that over the expansion of slavery—
beginning with the debate over the Wilmot Proviso (The American
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Pageant, 15th ed., pp. 373, 376/16th ed., p. 377; Learning Objective
CUL-b).

(C) Central to the idea of Manifest Destiny was the notion of white
racial superiority and the certainty that American democracy
would triumph over all (The American Pageant, 15thed., p.
366/16th ed., p. 369; Learning Objective WOR-5).

(C) As more white settlers moved into the region, the West’s
earlier inhabitants—like the Californios and the Native
Americans—faced losing their land and, in the case of former
Mexican citizens, their rights to participate in government (The
American Pageant, 15th ed., pp. 374-375/16th ed., pp. 378-379;
Learning Objective PEO-5).

(A) Though the new territories brought about much
controversy—especially as several sought statehood and
questions arose about how to integrate the existing populations
into the United States—the access to the vast farm lands and
valuable resources (like gold) stood out as the most important
benefit of expansion (The American Pageant, 15th ed., p. 373/16th
ed., p. 363; Learning Objective ENV-4).

(C) Given that the South was tied economically, politically, and
socially to slavery, the success of Republican Lincoln—running on
a free-soil platform—Ied the South to believe that its interests
could no longer be protected by the U.S. government (The
American Pageant, 15th ed., pp. 414-415/16th ed., pp. 412-415;
Learning Objective POL-6).

(C) More manpower (owing to significant immigration) and more
industrial and financial resources allowed the North to outlast the
South (The American Pageant, 15th ed., pp. 433, 453-454/16th ed.,
pp. 425, 428-429; Learning Objective ENV-3).

(D) Despite enormous challenges facing the still divided nation at
the end of the Civil War, the war itself had decided the question of
federal supremacy for good (The American Pageant, 15thed.,

p. 461/16th ed., p. 462; Learning Objective POL-5).

(C) As part of the Compromise of 1850, the Fugitive Slave Act
added teeth to the constitutional requirement that escaped slaves
be caught and returned to their masters—hoping to placate the
South and convince Southerners that the federal government
respected their interests (The American Pageant, 5thed., pp. 384~
387/16th ed., p. 389; Learning Objective POL-6).

Questions 29-33 cover Period 6, The Gilded Age (The American
Pageant, 15th and 16th eds., Chapters 23-26).

29.

(C) Rejecting the idea that capitalists had earned and deserved
their immense wealth, union organizers fought for restrictions on
the power of large corporations to dictate prices and wages (The
American Pageant, 15th ed., pp. 530-532/16th ed., pp. 532-533;
Learning Objective CUL-5).
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(A) In passing the Interstate Commerce Act, early reformers
hoped to increase the fairness of the railways making room for
more industrial competitors and improving farm shipping rates
(The American Pageant, 15th ed., p. 519/ 16th ed., p. 519; Learning
Objective POL-6).

(D) Overproduction due to large numbers of new farmers in the
West and the mechanization of agriculture lay at the heart of the
farmers” problems, though the rise of industrial powers reduced
their political voice (The American Pageant, 15th ed., pp. 594-596/
16th ed., pp. 591, 594; Learning Objective WXT-7).

(B) Developing from economic cooperatives like the Farmers’
Alliance, the Populist party represented the interests of the
agricultural workers and sought (fairly unsuccessfully) political
influence on the state and national scale (The American Pageant,
15th ed., p. 598/16th ed., pp. 597-598; Learning Objective WXT-7).

(B) Because of the differences in the economic and political
desires of rural farmers who were often in debt and urban
manufacturers who competed with international imports, conflict
among agrarian and industrial interests has pervaded American
history (The American Pageant, 15th ed., pp. 486-487/16th ed.,

p. 602; Learning Objective ID-5).

Questions 34-44 cover Period 7, The United States Becomes a World
Power (The American Pageant, 15th ed. Chapters 27-35; 16th ed.,
Chapters 27-34).

34.

35.

36.

37.

38.

(B) The economic opportunities in the United States—a result of
growing industrialism—made the United States a magnet for
immigration throughout this period, despite widespread nativism
and racism (The American Pageant, 15th ed., pp. 544-545/16th ed.,
pp. 542-543; Learning Objective WOR-3).

(A) The “New Immigrants” from southern and eastern Europe
were so culturally, linguistically, and ethnically different from so-
called “native-born” Americans that anti-immigrant feelings rose
dramatically during this time (The American Pageant, 15th ed., pp.
942-544/16th ed., p. 546; Learning Objective PEO-6).

(C) Though many assimilation attempts were made by mostly
well-intentioned Americans, most immigrants maintained ties to
their native cultures while also adopting some American ways
(The American Pageant, 15thed., p. 544/16th ed., p. 547; Learning
Objective ID-6).

(D) Many groups faced similar discrimination in wages, political
representation, and popular opinion, but most government
employees were part of the accepted middle class (The American
Pageant, 15th ed., pp. 537, 545, 547/16th ed., pp. 542-546; Learning
Objective WXT-5).

(A) In the Gilded Age, the Chinese Exclusion Act sought to reduce
the influence of Chinese immigrants in Western communities. In

55
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the 1920s, the Emergency Quota Act and National Origins Act
sought to reduce the number of “New Immigrants” coming to
America (The American Pageant, 15th ed., pp. 551, 703/16th ed.,
pp. 551, 695; Learning Objective PEO-6).

39. (A) Roosevelt was inspired by the multifaceted, government-led
approach to solving structural economic problems that caused
suffering that was not the fault of individual citizens (The
American Pageant, 15thed., pp. 754-769/16th ed., pp. 743, 745;
Learning Objective WXT-8).

40. (C) Roosevelt built a broad coalition of supporters for the New
Deal, but some radical liberals charged him with not doing
enough while many conservatives felt that government increases
in spending and power were out of control (The American
Pageant, 15th ed., pp. 773-774/16th ed., pp. 750, 764-765; Learning
Objective CUL-5).

41. (A) Though it did help to mitigate economic suffering, the New
Deal’s greatest legacy was political change—change in the
Democratic coalition being one of the most significant (The
American Pageant, 15thed., p. 770/16th ed., p. 761; Learning
Objective PEO-6).

42. (C) Though significant changes were to be expected during
wartime, government limits on the rights of unions contradicted
Roosevelt’s insistence (and Rockwell’s characterization) that the
United States was fighting for absolute freedom (The American
Pageant, 15th ed., pp. 802-803/16th ed. p. 794; Learning Objective
POL-6).

43. (A) Though not always the end result, rhetoric surrounding all
three major wars listed focused on America’s role as the defender
of democracy and freedom—against Spanish colonialism, German
aggression, and fascism (The American Pageant, 15th ed., pp. 636-
637/16th ed., pp. 784-785; Learning Objective WOR-7).

44, (D) Though World War II presented opportunities for many
historically disadvantaged groups, Japanese Americans were
forced into internment camps in the post-Pearl Harbor hysteria
(The American Pageant, 15th ed., pp. 800-807/16th ed., pp. 792-
793; Learning Objective WOR-4).

Questions 45-50 cover Period 8, Domestic and International
Challenges in Cold War America (The American Pageant, 15th ed.
Chapters 36-39; 16th ed., Chapters 35-38).

45. (C) Collective security and the general idea of containment led the
United States into several military conflicts to support nations
where communist forces threatened to take over (The American
Pageant, 15th ed., pp. 854-856/16th ed. pp. 862-865; Learning
Objective WOR-8).

46. (B) Particularly in Latin America—but also in Vietnam—America’s
commitment to oppose communism often led it to support
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regimes that bore little resemblance to the democratic ideals the
United States claimed to defend (The American Pageant, 15thed.,
pp. 878-879/16th ed., pp. 877-879; Learning Objective 1D-3).

47. (D) Collective security agreements like NATO lent American
strength to weaker nations, helping to prevent Communist
attempts at spreading (The American Pageant, 15thed., p. 849/
16th ed. p. 829; Learning Objective WOR-7).

48. (C) The Great Society was the name for Johnson’s domestic
policies, including civil rights and anti-poverty legislation (The
American Pageant, 15th ed., pp. 901-904/16th ed. p. 885; Learning
Objective POL-4).

49. (A) Since the 1950s—and even earlier—civil rights activists had
been calling for increased government activism in support of
equal rights and equal opportunities for all citizens, no matter
their race (The American Pageant, 15th ed., pp. 895-900/16th ed.,
pp. 858-859; Learning Objective ID-8).

50. (B) In both scope and aim, the Great Society closely parallels the
progressive movement’s desire to improve Americans’ political,
economic, and social well-being (The American Pageant, 15thed.,
p. 902/16th ed., pp. 887-889; Learning Objective POL-3).

Questions 51-55 cover Period 9, The United States in a Changing
World (The American Pageant, 15th ed. Chapters 40-42; 16th ed.,
Chapters 39-41).

51. (D) Together with the rise of Christian fundamentalism and a
decline in public faith in the government’s ability to solve
problems, the 1980s revealed a strong growth in the opposition to
government policies related to spending, affirmative action, and
abortion (The American Pageant, 15th ed., pp. 951-954/16th ed.,
pp. 942, 945; Learning Objective POL-3).

52. (D) Despite strong success in cutting taxes and reducing
governmental regulation in industry, popular support for
Medicare, Medicaid, and Social Security limited conservatives’
ability to dramatically reduce the scope of government (The
American Pageant, 15th ed., p. 951/16th ed., pp. 935-936; Learning
Objective WXT-8).

53. (A) Just as the policies of the Republican Party during the 1920s
had led to a reactionary shift in favor of activist Democratic
policies in the 1930s, the activism of the Democratic Party during
the 1960s and 1970s—along with their own missteps—had
provoked a conservative backlash in the 1980s (The American
Pageant, 15th ed., pp. 943-944/16th ed., pp. 942, 945; Learning
Objective POL-4).

54. (D) Although there was widespread international support for the
United States’ response to 9/11 in Afghanistan, U.S. leadership in
the war in Iraq has been questioned both at home and abroad due
to faulty evidence and the protracted conflict (The American
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Pageant, 15th ed., p. 982/16th ed., pp. 982-984; Learning Objective
WOR-8).

55. (A) Despite its generally strong support from European allies, the
United States struggled to build a coalition for the invasion of
Irag, in part because many were skeptical of the case for war
presented by President George W. Bush and Colin Powell (The
American Pageant, 15thed., pp. 976-977/16th ed., p. 984; Learning
Objective WOR-7).

SECTION |, PART B: SHORT-ANSWER QUESTIONS

QUESTION 1

Your response should identify the positive and negative impacts on
your group of choice. In Part B, you should identify a second group
and compare them to your original choice, explaining which was more
significantly affected (Learning Objectives PEO-5, ENV-3).

Asian immigrants experienced severe discrimination and were
greeted with hostile legislation, such as the Chinese Exclusion Act of
1882. They began as miners and service workers among mining
communities but were eventually pushed out and into the only
remaining opportunity: railway work. Many Chinese immigrants
worked for the Central Pacific railway building the transcontinental
railroad under dangerous conditions.

African Americans saw the West as an opportunity to escape the
Jim Crow South with its Black Codes. Some, the Exodusters, managed
to take advantage of the Homestead Act and began life as independent
farmers. Many more, however, were unable to afford the capital outlay
required for such a trip. From another perspective, the emancipation
of African Americans has its roots in Westward expansion, as the
annexation of new territories accelerated the conflict that resulted in
the Civil War.

Native Americans, already pushed out of the land East of the
Mississippi River, faced dire consequences as the United States
expanded. Particularly after the onset of the Gold Rush, Native
Americans found themselves in conflict with settlers whose way of life
competed directly with their own. A series of violent conflicts (like the
Battle of Little Big Horn) led ultimately to the military subdual of all
major tribes and their forced removal from the Great Plains to small,
desolate reservations.

Homesteaders, mostly middle-class families, took advantage of the
national government’s promise of 160 acres of free land under the
1862 Homestead Act. Many struggled to adapt to the new climate, and
the difficulties of Western life impacted the culture of the hardy
settlers. Over time, the dominance of the railroads would lead to
difficulties.

QUESTION 2

Your response should explain one of the social or economic changes
revealed by this advertisement and contrast that change with life
before World War II. In Part c, explain how that postwar change
impacted America in the long term (Learning Objectives ID-7, CUL-7).
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In terms of transportation, the ad reveals the increasing availability
of the automobile to middle-class families. Due to high savings rates
during the war and an increase in average family income after the
war, more families owned cars than ever before, increasing their
ability to travel and changing the American countryside. The Interstate
Highway Act expanded the influence of the automobile.
Suburbanization and pollution concerns are both long-term impacts of
increased auto use.

The ad also depicts the large families that were common in the
postwar baby boom. Economic security and a cultural emphasis on
family life led to the idealization of parenting as the epitome of middle-
class living. Unlike the cautious perspective of the war years, the baby
boom revealed a newfound optimism (and newfound disposable
income). Long term, the baby boom paved the way for skyrocketing
productivity in later decades and, more recently, impending crisis for
the nation’s Social Security system.

Consumerism climbed to new heights after World War II due to
high savings rates and postwar prosperity. With a college education
paid for by the American GI Bill (Serviceman’s Re-adjustment Act)
more families could claim membership in the middle class. Buying cars
fell in line with increases in ownership of convenience appliances and
matched other ads of the time period. In the long run, consumerism
became motivation for spending beyond means and high levels of
personal debt that contributed to the economic crises of the late
twentieth and early twenty-first century.

QUESTION 3

Your response should summarize the argument made by Madison,
place his argument in historical context by explaining an event that
would have led to such a controversy, and finally connect that debate
over the just use of governmental power to a more recent example of
political conflict (Learning Objectives POL-5, POL-6).

Madison is writing specifically in response to the Alien and Sedition
Acts passed by the government of Federalist president John Adams.
Along with that of Kentucky, the Virginia legislature wrote a
resolution condemning what it saw as an abuse of the power granted
to the national government by the state governments. Madison is
arguing that, if the national government’s exercise of power exceeds
the bounds of the Constitution, then the states may rightfully view
those actions as null and void (and not follow them).

Besides the controversy over the Alien and Sedition Acts (which
were ostensibly passed to protect against supposed French aggression
but were widely seen as a political move to reduce the power of the
Democratic-Republicans), other early conflicts over the just exercise of
national power include the creation of the national bank (which faced
particular opposition in Maryland, culminating in the McCulloch v.
Maryland decision in 1819), Hamilton’s financial plan for the funding
and assumption of state debts and for the creation of a tariff, or the
Whiskey Rebellion (which protested the federal tax on whiskey that
hurt the economic prospects of frontier farmers). Later, the Federalists
would cry foul at the Hartford Convention over anti-British policies of
the Jeffersonian administration.
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In the time after 1820, the most obvious parallel to this conflict is the
Nullification Crisis of 1832 (whereby South Carolina tried to nullify the
so-called Tariff of Abominations before being stopped by the forceful
President Jackson). Other conflicts related to the protection (or
prohibition) of slavery followed similar veins—especially the Dred
Scott decision and the debates over the Fugitive Slave Act. Though not
going as far as nullification, modern protests over moral-political
issues like abortion and gay marriage have inspired similar protests.

QUESTION 4

Your response should explain why September 11th did (or did not)
cause a significant change in American policies with respect to one of
the categories. In Part B, you should identify and explain the cause of
another significant change in the United States since 1991 (Learning
Objectives WOR-8, CUL-7).

After 9/11, the United States has seen direct military action in both
Afghanistan and Irag, as well as significant covert engagements in
places like Pakistan and Yemen. Fears about international terrorism
have also heightened tension between the United States and nations
such as Iran and Syria. Even so, the United States had been militarily
involved in the Middie East since the 1991 Gulf War.

Debates about the relative value of civil liberties and domestic
security have raged since 9/11, especially with respect to the
controversial USA PATRIOT Act. Other concerns have focused on
increased screenings in airport security lines. Still others have
highlighted the rise of discriminatory profiling for immigrants and
travelers. On the other hand, racial and ethnic discrimination were
hardly unknown in the country before 9/11.

Americans were politically and culturally united in the wake of the
9/11 crisis with widespread displays of patriotism common in the
weeks and months after the attack. Nevertheless, defense against
terrorism and the position of the United States in international affairs
has quickly become a significant source of division between
Republicans and Democrats.

SECTION I, PART A: DOCUMENT-BASED QUESTION (DBQ)

Below are short analyses of the documents. The italicized words
suggest what your margin notes might include:

DOCUMENT 1 This statement by the American Anti-Imperialist League
harshly criticizes U.S. imperialism as an affront to the principle of self-
determination as well as contradicts American political and cultural
values.

DOCUMENT 2 This political cartoon depicts Uncle Sam’s voracious
appetite for colonial possessions. President McKinley, the waiter, is
obviously intent on satiating the nation’s hunger for an international
empire.

DOCUMENT 3 Although this political cartoon shows the aggressive
nature of U.S. foreign policy at the turn of the twentieth century, it also
represents the United States as a protector of South American nations
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from the imperialistic European powers. The “cooped-up” chickens
represent European powers whose designs on the Western
Hemisphere are contained by the Roosevelt Corollary to the Monroe
Doctrine.

DOCUMENT 4 In this passage, Mahan articulates the need for
international markets, the protection of which would be the
responsibility of the U.S. Navy. The navy, in turn, would require access
to colonies, which would serve as coaling and supply stations, as well
as markets for U.S. commodities.

DOCUMENT 5 This political cartoon depicts an athletic and robust
Theodore Roosevelt flexing his muscles in a demonstration of U.S.
hegemony in South America.

DOCUMENT 6 Roosevelt portrays U.S. hegemony in the Western
Hemisphere as benevolent and paved with good intentions. Yet, the
passage Implies a sense of moral, political, and cultural superiority in
that “wrongdoing” on the part of the South Americans is tantamount
to being uncivilized.

Documents that reflect arrogance or superiority on the part of the
United States in its relationship with South America and the Pacific
are grouped as negative; those documents that suggest a humanitarian
concern on the part of the United States are grouped as positive.
Documents that are not necessarily identified with one perspective or
another can nonetheless be used to defend your perspective. The
following is a categorization of the documents:

Negative Positive Neutral
Documents Documents Documents
1 3 4
2 6
5

In developing the essay, you should incorporate the following
historical information:

B The “New Imperialism” paved the way for the adoption of
expansionist policy by the United States with the intention of
establishing international markets for domestically produced
commodities as well as providing raw materials necessary for
industrialization. Furthermore, colonies could ostensibly provide a
“safety valve” for those discontented with domestic conditions in
the United States.

B Social Darwinism was used as a justification for imperialism. Social
Darwinists claimed that certain civilizations had evolved faster than
others. In other words, some societies were civilized and others
were “barbaric.” The implication was that Western cultures, being
more advanced than other generally non-Western cultures, had the
right and duty to expand and “uplift” other “less developed” people.

® President Roosevelt’s “Big Stick” policy in South America called for
U.S. military and political intervention in Venezuela and other
South American nations that could default on loans to European
nations and therefore risked European intervention in violation of
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the Monroe Doctrine. This convinced Roosevelt to extend the
authority of the United States under the Monroe Doctrine. By this
Roosevelt Corollary, the United States claimed the right to
intervene in South American countries whenever the United States
deemed it necessary to do so.

B The United States supported Panamanian independence as part of
an arrangement to build the Panama Canal and ultimately to
provide the United States with long-term control of the canal.

The causes and effects of the Spanish-American War played an
important role. Make certain to include the following:

B  Teller Amendment
B  Platt Amendment
B Insular Cases

A SAMPLE EssAaY

An essay that takes the position that the United States was arrogant
and felt superior to those in South America and the Pacific might look
something like this:

By the late nineteenth century the United States had embarked on a
policy of international territorial expansion based on its own ideas of
superiority. Having expanded to the Pacific Ocean, it now looked to
establish a world empire (Document 2), first by gaining new colonies, and
second by preventing the European imperial powers from colonizing the
Western Hemisphere. This would allow America to comfortably maintain
authority over her own “house”. The United States, like other imperial
powers, had certain assumptions regarding those nations in which it had
either direct or indirect control. For example, in 1823 the United States
adopted a hegemonic policy in the Western Hemisphere, warning Europe
hot fo take steps to recolonize South America. This pivotal foreign policy
statement, the Monroe Doctrine, has been the corherstone of U.S.
foreign policy, not only in the Western Hemisphere, but as applied to
Asia, Europe, and Africa as well. For, though the initial document applied
to the Western Hemisphere, the United States has used it to justify its
intervention in other areas of the world where Americans felt that they
could better manage the conflict or challenge facing a developing nation.
This same ideology would serve to guide American intervention in the
Cold War era as the nation sought to project its "superior” ideas about
government and the economy to nations that might be influenced by
Communism.

At the turn of the twentieth century, the United States was arrogant
and condescending in its treatment of South American nations. In order
to justify its feeling of superiority, U.S. political leaders rationalized
that the application of the Monroe Doctrine (Document 6) by means of
periodic U.S. interventions in the internal affairs of these nations was
based in large part on the ideas associated with Social Darwinism. Those
who advocated this perspective claimed that nonmodern or less
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developed nations were simply less evolved than, for example, the United
States, which had over time developed into a modern nation. This
perspective was held by many political leaders such as President
Theodore Roosevelt, who maintained that U.S. hegemony was beneficial
to less developed cultures. For example, in his Corollary to the Monroe
Doctrine (Document 6) he claimed the United States had the right to
infervene when South American nations acted “irresponsibly.” We see
this attitude conveyed in the political cartoon "His Foresight" (Document
5), in which the United States (Roosevelt) is depicted as the protector
of South American nations, which could fall prey to the European powers
were it not for the United States. In the Corollary President Roosevelt
further articulated the view that the United States would intervene in
South American nations if “it became evident that their inability or
unwillingness to do justice at home and abroad had violated the rights of
the United States or had invited foreign aggression to the detriment of
the entire body of American nations” (Document 6), placing American
interests above respect for other nations' integrity. This view of
superiority was expressed in the Platt Amendment following the Spanish-
American War, which legitimized U.S. intervention in order to maintain
political stability in Cuba, as well as to establish a U.S. military presence
in Cuba (the naval base at Guantanamo) and restricted Cuba's diplomatic
autonomy. By establishing a strategic naval base in Cuba, the United
States was fulfilling the recommendation of Captain Alfred Thayer
Mahan (whose The Influence of Sea Power upon History had a profound
influence on Roosevelt). In Document 4 Mahan articulates the view that
the United States needed fo protect its international trade and markets
by establishing a powerful navy, as well as by obtaining naval bases and
coaling stations to supply the havy's ships. Together with the ideas about
American racial superiority, this was enough fo motivate the nation to
secure territory around the globe in order fo promote American
interests. No thought was given to the idea of Cuban self-determination,
which had been one reason why the United States claimed it fought
against Spain in the war.

COMMENT: This essay synthesizes outside information—the reader’s
knowledge and use of Social Darwinism, the Roosevelt Corollary to
the Monroe Doctrine, the Platt Amendment, and Mahan'’s thesis—with
information gleaned from the documents—a political cartoon, two
quotes from the Roosevelt Coroliary, and Mahan’s view on sea power.
Together, the information from the documents and the outside
information sustain a defense of the thesis.

SCORING: Based on the AP U.S. History Document-Based Question
Rubric as established by the College Board, you should score your
essay as follows (with a maximum possible score of 7).
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A. Thesis: 0-1 point

Give 1 point for a stated thesis that directly answers all
parts of the question. It must do more than simply restate
the question.

B. Analysis of historical evidence and support of argument: 0-4
points

Give 1 point for an essay that offers plausible analysis of
the content of a majority of the document, explicitly using
that analysis to support the stated thesis or a relevant
argument, OR

Give 2 points for an essay that offers plausible analysis of
BOTH the content of a majority of the documents, explicitly
using this analysis to support the stated thesis or a relevant
argument; AND at least one of the following for the
majority of the documents: intended audience, purpose,
historical context, and/or the author’s point of view, OR

Give 3 points for an essay that offers plausible analysis of
BOTH the content of all or all but one of the documents,
explicitly using this analysis to support the stated thesis or
a relevant argument; AND at least one of the following for
all or all but one of the documents: intended audience,
purpose, historical context, and/or the author’s point of
view,

PLUS: Add 1 additional point for an essay that offers
plausible analysis of historical examples beyond or outside
of the documents to support the stated thesis or a relevant
argument.

C. Contextualization: 0-1 point

Give 1 point for an essay that accurately and explicitly
connects historical phenomena relevant to the argument to
broader historical events and/or processes.

D. Synthesis: 0-1 point

Give 1 point for an essay that appropriately extends or
modifies the stated thesis or argument, OR

Give 1 point for an essay that effectively accounts for
disparate, sometimes contradictory evidence from primary
sources and/or secondary works in crafting a coherent
argument, OR

Give 1 point for an essay that appropriately connects the
topic of the question to other historical periods,
geographical areas, contexts, or circumstances.
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SECTION |, PART B: LONG ESSAY QUESTIONS

QUESTION 1

At the heart of a discussion on Jeffersonian democracy and Jacksonian
democracy is the nature of reform—the democratization of the
nation’s socioeconomic and political institutions and rights. Pointing
out that some historians refer to Jefferson’s election as the “Revolution
of 1800” sets the tone of this part of the answer. Thus an explanation of
the ways in which Jefferson’s election promoted the interests of the
common man over the interests of bankers and manufacturers is
needed. You should also take up Jefferson’s attempt to implement the
ideals of limited government and strict constructionism. Like
Jefferson, Jackson claimed to represent the common man. He too
claimed to attack the expansive nature of government. Thus a
discussion of the Bank War is essential, as is an analysis of Jackson’s
political responses, such as the spoils system and the kitchen cabinet,
to entrenched elitism.

An effective essay is one that addresses how the two
administrations viewed the nature of reform and liberalism. However,
a fuller discussion should indicate that reform did not emanate
exclusively from the federal government; state governments also
sought to address abuses in government, society, and the economy
that were not democratic. Also, a discussion of grassroots
movements—that is, citizens at the local level engaged in improving
and democratizing American institutions and social life, such as urban
decay, abolition of slavery, education, and women’s rights—is essential
to an excellent essay on this topic. A first-rate essay might also
incorporate the inconsistencies and contradictions of J effersonian and
Jacksonian reform—for example, the treatment of Native Americans
under both governments, the fact that both presidents were slave
owners, and the territorial expansion that sought to expand American
democracy at the expense of Native Americans.

QUESTION 2

Key to an effective essay on the evolution of the Democratic Party is a
discussion of the Democratic coalition and that party’s stance on civil
rights. No discussion of the Democratic Party of the 1930s would be
complete without reference to Franklin D. Roosevelt and the New
Deal. By emphasizing a role for the national government in the
country’s economic and social well-being, the New Dealers initiated
the Democratic Party’s advocacy for an activist national government.
Furthermore, it was the New Deal and Roosevelt’s willingness to
include black Americans (at least to some extent) in the relief
programs that brought about the historic shift in voting patterns
whereby African Americans switched their support from the
Republican Party of Lincoln to the Democrats under Roosevelt.
Though the New Deal was not a civil rights initiative, Roosevelt did
make some concessions to African American leaders, such as
presidential appointments and, when threatened with a wartime
protest, the prohibition on discrimination in defense industry hiring.
Nevertheless, the South remained part of the Democratic coalition as it
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made secure protections for agriculture and as Roosevelt was
politically cautious not to alienate segregationists in the South.

Advances in the Democratic Party on the issue of civil rights,
however, began fairly quickly after Roosevelt’'s death. President
Truman desegregated the military with EO 9981. When Kennedy was
elected, he promised black voters federal support for changes to the
Jim Crow South. Though he moved fairly slowly, Kennedy set in
motion the historic Civil Rights Act of 1964, signed by President
Johnson. Upon signing, Johnson remarked that the Democrats had
“lost the South for a generation.” Indeed, the Solid South changed its
tune quickly and, by 1968, voted firmly for the Republican Party
(Nixon’s Southern Strategy and courting of segregationist interests
didn’t hurt). This served to further liberalize the Democratic Party,
which continued to advance significant reforms throughout the 1960s.
Johnson’s Great Society was reminiscent of the New Deal in scope and
aim, and increased the reach of the federal government to the fields of
education and health care.

SCORING: Based on the AP U.S. History Long Essay Question Rubric as
established by the College Board, you should score your essay as
follows (with a maximum possible score of 6).

A. Thesis: 0~1 point

Give 1 point for a stated thesis that directly answers all
parts of the question. It must do more than simply restate
the question.

B. Support for argument: 0-2 points

Give 1 point for an essay that supports a stated thesis or
makes a relevant argument using specific evidence, OR

Give 2 points for an essay that supports the stated thesis
or makes a relevant argument using specific evidence,
clearly and consistently stating how the evidence supports
the thesis or argument, and establishing clear linkages
between the evidence and the thesis or argument.

C. Application of targeted historical thinking skill: 0-2 points
This is a COMPARISON Essay, therefore:

Give 1 point for an essay that describes similarities AND
differences among historical developments, OR

Give 2 points for an essay that describes similarities AND
differences among historical developments, providing
specific examples AND analyzes the reasons for their
similarities AND/OR differences OR evaluates the relative
significance of the historical developments.

D. Synthesis: 0-1 point

Give 1 point for an essay that appropriately extends or
modifies the stated thesis or argument, OR
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Give 1 point for an essay that explicitly employs an
additional appropriate category of analysis (e.g., political,
economic, social, cultural, geographical, race/ethnicity,
gender) beyond that called for by the prompt, OR

Give 1 point for an essay that appropriately connects the
topic of the question to other historical periods,
geographical areas, contexts, or circumstances.

It is important that you be as objective as possible when evaluating
your essays. You might ask a teacher, parent, fellow student, or friend
to evaluate your essays for you and to offer advice on areas for
improvement.
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Period 1: 1491-1607

Pre-Columbian America and
Initial European Exploration

The America “discovered” by the Spanish crew of Christopher
Columbus in 1492 had in fact been occupied for thousands of years by
a diverse group of Native American tribes and civilizations. The arrival
of Europeans marked the beginning of a new age and the description
of the discovered lands as the “New World” seems appropriate. In fact,
it would be the contact among the peoples of Europe—the Spanish the
first to arrive in large numbers—the Americas, and West Africa that
would give birth to an entirely new world, full of new promise and
new devastation.

KEeY CONCEPTS FROM THE COLLEGE BOARD

1.1 Before the arrival of Europeans, native populations in North
America developed a wide variety of social, political, and economic
structures based in part on interactions with the environment and
each other.

1.2 European overseas expansion resulted in the Columbian Exchange,
a series of interactions and adaptations among societies across the
Atlantic.

1.3 Contacts among American Indians, Africans, and Europeans
challenged the worldviews of each group.
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INITIAL CONTACTS:
1491-1607

Thirty to forty thousand years before Christopher Columbus—or any
western European, for that matter—found his way to the New World
(the Western Hemisphere), the continent had already been settled by
migrants who had crossed a land bridge that once connected Alaska
with Russia. Much later, in the early eleventh century, Viking ships
entered the Western Hemisphere intent on establishing colonies in
North America, but the Norse venture failed. In the latter stages of the
feudal era, powerful western European nations such as Spain and
Portugal were emerging, and they too were bent on expanding their
political and economic advantages through colonization. As Europe
emerged from its feudal period around the fifteenth to sixteenth
century, commerce and exploration increased in intensity, stimulated
by new navigational developments such as the compass and better
shipbuilding technicques, as well as nonmaritime discoveries and
advancements such as the printing press. In the feudal age, power had
been diffused and often decentralized, but with the rise of the modern
nation-state, powerful monarchs and wealthy merchants were willing
to finance explorations of discovery. Colonization ultimately followed
these explorations, and it was not long before France, Holland, and
England set covetous eyes on the New World as well. In fact, the
expansion of commerce was an essential element in the explorations
that took place in the fifteenth and sixteenth centuries. Leading the
way were Spain and Portugal, but England, the latecomer, would gain
the upper hand in North America and set the stage for the unfolding of
United States history.

Key CONCEPTS

B The Americas were richly populated with diverse groups before the
arrival of European explorers.

71
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® The Columbian Exchange set off a series of economic, cultural,
social, and political changes that would revolutionize the world.

® The rise of nation-states in Europe was a factor in stimulating
explorations to the New World and dictated the goals of settlers
and explorers.

# Contact between Native Americans, enslaved Africans, and
European explorers led to intense competition and to the
development of ideas about race and class that would permeate
colonial society and beyond.

The exploration of the New World and colonial life in North America
are discussed in depth in The American Pageant, 15th and 16th eds.,
Chapter 1.

PRE-COLUMBIAN SETTLEMENTS IN NORTH AMERICA

Long before the arrival of permanent European settlers, a wide variety

of complex Native American societies had developed on the North

American continent. American Indian civilizations were diverse in

their structure, culture, and lifestyle and most differences can be

traced to their interactions with the environment across a broad range
of climates. In adapting to local conditions, Native American
communities transformed their environment—a theme that would only
accelerate with the arrival of the first colonists in the New World. The

Natives of North America can be divided into four major groups as

follows:

B The American Southwest After the advent of maize cultivation,
many of the nomadic tribes of the American Southwest began to
develop - complex, urban settlements characterized by large,
apartment-like stone and adobe structures. While never giving up
hunting completely, these groups began to rely on highly organized
systems of agriculture supported by well-engineered irrigation
systems. Despite the challenges of the arid Southwest, tribes such
as the Pueblo were able to grow enough food to sustain fairly large
population centers that, in some places, may have numbered in the
thousands.

8 The American Northwest (and California) In the resource-rich
areas of modern day Oregon, Washington, and northern California,
other groups of Native Americans, like the Chinook, were able to
establish sedentary communities by developing sophisticated
methods for hunting and fishing, combined with some foraging.
Because of their use of fixed settlements, American Indians in this
region rarely experienced conflict or competition among tribal
groups. Their resulting prosperity also allowed for the development
of a highly structured system. of social stratification.

B The Great Basin and the Great Plains Unlike other regions, the
Great Basin (between the Rocky Mountains and the Sierra Nevadas)
and the Great Plains posed such significant challenges to native
inhabitants that permanent settlements were impossible. Relying on
large, migratory game, the American Indians of these regions lived
as nomads in fairly small groups scattered across the vastness of
the land. Some of the archetypes of Native Americans are based on
the lives of those who lived in this region; the Plains Indians, like
the Pawnee, hunted bison and built highly mobile dwellings that
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could be transported easily (like the teepee). These groups were
particularly astute at using every bit of any animal they killed—
including organs, bones, hide, and hair.

American Northeast and Atlantic Seaboard Because of the
variety of available resources, weather patterns, and game, the
Native peoples of the East Coast of North America—like the
Iroquois and the Algonquian—utilized multi-crop patterns of
cultivation (like maize, beans, and squash planted together) to
provide for more stable, permanent villages. Although the nature of
the terrain lent itself to fairly small communities, connections
among fribes that were part of confederacies like the Iroquois
nation were highly complex. By forming self-governing bodies, the
American Indian inhabitants of the Eastern Seaboard capitalized on
and made efficient use of the resources of the territory they
occupied.

THE COLUMBIAN EXCHANGE

When Christopher Columbus returned to Spain after having
discovered the New World, he initiated a system of trade that would
revolutionize the world.

Once brought back by Columbus and other explorers, New World
goods like corn and potatoes quickly became staples in the diets of
people all over Europe and Africa, enabling population growth. Old
World transplants such as sugar and coffee thrived in the rich soil and
warm weather of Central and South America, a fact that led to their
rapid development as cash crops in the plantation system that relied
upon forced labor. Furthermore, the introduction to the New World of
cattle and horses dramatically changed the Ilifestyle of Native
Americans, such as the Plains Indians, like the Apache and Sioux,
whose nomadic culture quickly embraced the horse’s ability to expand
their hunting grounds and further increase their mobility.

Most dramatic of all, however, was the result of the introduction of
European diseases to populations of Native Americans with no natural
resistance. Though usually unintentional, deadly epidemics of yellow
fever and smallpox reduced Native American populations by as much
as 90 percent in a single century. Many of those infected had never
even seen a European.

Over time, the pace of these changes only accelerated as new
technologies and new methods for raising the funds required for
exploration made the exploration of the New World much easier.
These developments, in turn, opened the door for colonization and
settlement, a change that would literally turn the course of history.

EXPANSION INTO THE NEW WORLD

The Treaty of Tordesillas, drafted in 1494 with influence from the pope,
had drawn a line of demarcation to divide the world between Catholic
Spain and Portugal. All of the Western Hemisphere except Brazil was
assigned to Spain; Portugal was permitted to colonize Asia. Although
other nations did not take this agreement seriously, Spain and
Portugal were in the forefront of exploration, spurred on by new
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technological developments in navigation and the consolidation of
power by their respective royal families.

Initially, the Spanish journeyed to North and South America in
search of precious metals and gave little thought to colonizing the
areas they explored. The gold and silver that they discovered and
mined provided the capital necessary for a host of political changes
among European powers, among which is counted the shift from
feudalism to capitalism. On the heels of the early explorers and settlers
came Catholic missionaries, who viewed the Western Hemisphere as
fertile ground for proselytizing their religious views. Furthermore, as
competition among European monarchies heated up, the New World
offered fertile ground for the seizure of territory (and power) in hopes
of beating out Old World rivals.

Information in this chapter can be used in a free-response
question that deals with the causes of imperialism, inter-
imperialist competition, and the clash of cultures.

INTERACTION BETWEEN THE EUROPEANS, NATIVE
AMERICANS, AND AFRICAN SLAVES

First to lay claim to the New World, the Spanish sought to subdue the
vast new territory claimed for it by explorers such as Francisco
Coronado, Francisco Pizzaro, and Hernan Cortés. Though the
Americas were full of rich resources, labor was required to extract
them. Initially, the Spanish developed an institution known as the
encomienda system, which granted colonists the rights to the labor of
Native Americans in exchange for providing for their food, shelter,
and, above all, for Christianizing them. Little more than slavery, this
system powered sugar plantations and silver mines for a short time,
until the many thousands of Natives who had been present at the time
of Spanish colonization were all but annihilated by disease. Though
there were some voices of protest—most notably that of missionary
Bartolomé de Las Casas—most of the conquistadors felt that the
American Indians” lack of “civilization” was an indicator of their
inferiority and made their subjugation natural. Despite being vastly
overpowered, Native Americans who remained under Spanish rule—
in encomiendas or on Spanish missions—resisted the changes forced
upon them, and some rebelled violently (as did the Pueblo Indians in
Popé’s Rebellion in 1680). Over time, however, intermarriage led to the
creation of new cultural identities and to the development of a caste-
like system defined by race and power.

In response to the issues that developed with the use of Native
labor, the Spanish quickly turned to African forced labor. In
partnership with the Portuguese (who controlled the European trade
in slaves along the West African coast), Spanish slave ships brought
hundreds of thousands of slaves to work in sugar plantations and
silver mines in the Americas. Though Arab and African traders had
practiced the sale of slaves for centuries, the scale of the importation
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of slaves to the New World dwarfed any prior model. Furthermore,
the institution of slavery that developed in the New World—with its
permanency and basis in race, not conquest—created tensions that
would set up racial conflicts in the centuries to come. However,
despite every attempt to confound slave organization and cooperation,
African slaves nevertheless managed to maintain some cultural
autonomy, particularly on plantations where incredible numbers of
slaves toiled together. Though many adopted the religion of their
captors, slave communities often preserved tribal traditions and
blended them into their practice of Christianity.

Content Review Questions

1. Which of the following best describes the impact European

colonization had on the Western Hemisphere’s native population?

(A) The native population was highly respected in terms of
territorial possessions and religious beliefs.

(B) The Europeans for the most part did not interact with the
native population.

(C) Spain was the only European country to successfully create an
alliance with the native population.

(D) Native populations were often killed off or driven away by the
Europeans.

2. Which of the following regions was home to bands of nomadic
Native Americans who relied on their game for the vast majority of
their needs?

(A) The Southwest

(B) The Northwest

(C) The Great Plains

(D) The Eastern Seaboard

3. Which of the following shows how Native Americans adapted to

and transformed the environment in which they lived?

(A) The creation of large-scale irrigation works to promote the
growing of maize

(B) The development of highly structured systems of social
stratification

(C) The construction of monuments to nature-based deities

(D) The organization of self-governing confederacies among
disparate tribes

4. Which of the following tribes was encountered by English settlers
and best known for their highly evolved system of government?
(A) The Pueblo
(B) The Chinook
(C) The Sioux
(D) The Iroquois
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5. As a result of the Columbian Exchange, the New World gained

(A) a significant new source of staple food crops.

(B) an influx of gold and silver capital for the construction of new
urban centers.

(C) advanced medical techniques that extended the life-span of
Native Americans.

(D) new animals as sources of food and to serve as beasts of
burden.

6. European diseases that arrived in the New World were particularly

deadly because

(A) little medical aid was available so far from European urban
centers.

(B) the European conquerors deliberately accelerated the spread
of the most deadly strains.

(C) the Native Americans had no natural resistance to these
diseases.

(D) the vast devastation of warfare with the Europeans left few to
care for the sick.

7. One significant impact of the Columbian Exchange on the Old

World was

(A) the growth of the food supply and subsequent population
increase.

(B) the introduction of slavery as a significant source of labor for
European landowners.

(C) the widespread devastation of new diseases among the poor.

(D) a draining of capital from the royal families and a shift of
wealth to the hands of the merchant class.

8. Which of the following explains the impact of the Treaty of
Tordesillas (1494)?
(A) It offered eternal life to anyone who would convert the natives
of North America.
(B) It encouraged Spanish exploration of the New World.
(Q) It banned the Portuguese slave trade.
(D) It condoned the use of the encomienda system.

9. Which of the following served as the initial motivation for Spanish

exploration?

(A) Desires to convert the Native Americans to Catholicism

(B) Hopes of establishing permanent colonies for settlement

(C) The desire to beat out European rivals in the land grab for
North America

(D) The need for new sources of wealth to support the growth of
the nation

10. All of the following contributed to European expansion into the
New World EXCEPT
(A) the development of new navigational technology.
(B) an end to European wars between competing royal families.
(C) arise in nationalism among European states.
(D) the desire to spread Christianity.
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11. Which European nation was first to lay claim to the New World?
(A) Portugal
{B) Spain
(C) France
(D) England

12. In the view of the encomienda system, Native Americans were seen
primarily as
(A) a source of labor.
(B) a group to be protected.
(C) a focus of evangelization.
(D) outcasts to be excluded from Spanish settlement.

13. What aspect of Spanish colonization did missionary Bartolomé de

Las Casas famously protest?

(A) The refusal of explorers to tithe on the wealth they discovered

(B) The lack of missionary zeal among the conquistadors

(C) The treatment of Native Americans as subhuman and
expendable

(D) The focus of the Spanish Crown on Latin America while
neglecting the Reconquista at home

14. All of the following encouraged the growth of African slavery
- EXCEPT

(A) the cooperation of Portuguese, Arab, and African merchants.

(B) the cultural unwillingness of the Spanish to work alongside the
Native Americans who they perceived to be pagan.

(C) the success of the slave-based labor system in the English
colonies.

(D) the dramatic reduction in the population of able-bodied Native
Americans due to disease.

15. All of the following characteristics of the Atlantic Slave Trade
distinguished it from the forms of slavery that had existed
previously EXCEPT
(A) the scale of the slave trade.

(B) slavery's basis in race.
(C) the use of African slaves.
(D) the permanent nature of this form of slavery.

Short-Answer Questions

1. The arrival of Europeans in the New World greatly impacted the

American Indian populations.

(a) Of the choices below, choose ONE and explain the effects of
that particular development for the Native Americans.
The exchange of crops and animals
The spread of diseases
The political and social interaction between Native Americans
and Europeans

(b) Explain the impact of the change you chose in Part a on the
Europeans.
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Question 2 is based on the following map.

ORTH
MERICA

ATLANTIC
OCEAN

—

CPACIFIC

i 2:1ir044
'1531=1533

Cengage Learning

2. Use the map and your knowledge of U. S. history to answer Parts a
and b.
(a) Briefly explain the culture of one of the groups of Natives
encountered by Spanish explorers in the 16th century.
(b) Briefly explain the interaction between the Native Americans
and Spanish explorers in the New World.

Long Essay Questions

1. Explain how contact between Europeans, Native Americans, and
the people of West Africa created a new world.

2. What role did competition over resources play in the conflicts that
emerged in the Americas after European exploration and
settlement?
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Answers
CONTENT REVIEW QUESTIONS

1.

(D) The impact of European colonization on the native
populations of both North and South America and the
Caribbean was devastating (The American Pageant, 15th ed.,
pp. 15-16/16th ed., pp. 15-16; Learning Objective PEO-4).

(C) Low levels of rainfall and large herds of buffalo encouraged
the nomadic lifestyle of the Plains Indians (The American
Pageant, 15th ed., p. 8/16th ed., pp. 9-10; Learning Objective
ENV-2),

(A) In light of scant rainfall, the Pueblo developed irrigation to
support the maize farming that sustained their large urban
populations (The American Pageant, 15th ed., p. 8/16th ed., p. §;
Learning Objective ENV-1).

(D) The Iroquois Confederacy was noted by English settlers for
its advancement in self-government and democratic principles
(The American Pageant, 15th ed., p. 8/16th ed., p. 8; Learning
Objective CUL-1).

(D) Cattle and horses revolutionized the lifestyles of many
groups of Native Americans in the New World within a few
centuries of their introduction by Columbus (The American
Pageant, 15th ed., p. 14/16th ed., p. 14; Learning Objective
WOR-1).

(C) Isolated for millennia from such strains as smallpox and
yellow fever, the Native Americans had almost no way to fight
off the dread diseases (The American Pageant, 15th ed., p. 15/
16th ed., pp. 14-15; Learning Objective PEO-4).

(A) The arrival of such crops as maize and potatoes provided
an easy-to-grow source of more calories to support the growth
of the European population (The American Pageant, 15th ed.,
p. 14/16th ed., p. 14; Learning Objective WOR-1).

(B) By ceding rights to the exploration of Asia to the
Portuguese, the Treaty opened the doors to Spanish
exploration and profit-seeking in the Americas (The American
Pageant, 15th ed., p. 15/16th ed., p. 16; Learning Objective
PEO-1).

(D) Though all certainly played a role in Spanish exploration,
the search for gold and silver—a valuable trading commodity
in the Eastern world—was paramount (The American Pageant,
15th ed., pp. 15-17/16th ed., pp. 15-16; Learning Objective
POL-1).
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**

79

©2016 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed

with a certain product or setvice or otherwise on a password-protected website for classroom use.



80 < Chapter 1

10. (B) Competition and conflict continued in Europe as each of the
major powers sought to lay claim to the wealth of the New
World (The American Pageant, 15th ed., p. 13/16th ed., pp. 12—
13, 20; Learning Objective WOR-1).

11. (B) Columbus’ discovery, an early unification, and the Treaty of
Tordesillas gave Spain the head start in the exploration of the
New World (The American Pageant, 15th ed., p. 15/16th ed.,
pp. 13-14; Learning Objective PEO-1).

12. (A) Though recipients of the grants of rights to the Native
Americans were encouraged to provide for the sustenance of
the Natives and to attempt to Christianize them, they were
primarily a source of semi-slave labor for mining and
plantation style agriculture (The American Pageant, 15th ed.,
p. 17/16th ed., p. 16; Learning Objective WXT-4).

13. (C) De Las Casas was one of the only voices condemning the
treatment of Native Americans (The American Pageant, 15th
ed., p. 17/16th ed., p. 16; Learning Objective ID-4).

14. (C) The Spanish followed the Portuguese in the use of slave
labor in mines and on plantations, to be adapted first by
English colonists in the Barbados and then by English colonists
in North America (The American Pageant, 15th ed., p. 12/16th
ed., pp. 12-13; Learning Objective WXT-4),

15. (C) Other civilizations, including the kingdoms of Western
Africa, had used slavery for centuries, but the new form of
slavery identified the status of a slave by his or her race, not by
the conquest of one nation over another, and classified those
slaves (captured on an unprecedented scale) as enslaved for
their lives and the lives of their posterity. (The American
Pageant, 15th ed., p. 12/ 16th ed., pp. 12-13; Learning Objective
WXT-4).

SHORT-ANSWER QUESTIONS

1. (a) The exchange of crops and animals changed the lifestyle
of Native groups by providing additional sources of food and
beasts of burden. In particular, the hunting and migration
patterns of the North American Plains Indians were affected by
their adoption of the horse in the seventeenth century. The
spread of diseases devastated Native American communities
who had no immunity to diseases like smallpox and yellow
fever. By some accounts, their population was reduced by 90
percent. The political and social interaction between Native
Americans and Europeans resulted in the creation of a
distinct hierarchy among racially mixed populations with
Europeans serving as the ruling class, followed by a mestizo
class that oversaw the Native and African slave labor. In some
places, these relationships played out in the encomienda
system.
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(b) The exchange of crops and animals provided the Old
World with new staple crops like corn and potatoes that
provided a much-needed boost to the food supply and allowed
for a growing population. The spread of diseases affected
Europeans to a lesser extent, though syphilis did arrive in the
Old World as part of the Columbian Exchange. To a greater
degree, the devastation of Native populations eased the path of
conquest for European settlers and necessitated the use of
African slave labor. The political and social interaction
between Native Americans and Europeans led to a distinct,
New World culture that in many cases would ultimately lead to
differences in the views of colonial and European leaders.
Ideas of superiority further developed racial conflict among
New World settlers.

2. (a) The Pueblo of the Southwest (encountered by Coronado)
created large urban centers based on irrigated agriculture. He,
along with Hernando de Soto, also encountered some of the
Plains Indians, nomadic people who relied on their skill in
hunting vast herds of buffalo. Ponce de Leén encountered
groups of Natives along the Eastern Seaboard who lived in
highly organized, though small, bands and relied on a
combination of agriculture and hunting and gathering for their
survival.

(b) Discuss the violence of conquest and the cultural
misunderstandings and perceived inferiority of Native
American groups. Explain the role of disease in reducing the
strength of the American Indian population. Include a
discussion of the encomienda system of forced labor combined
with Christianization as a model for Spanish conquest.

LONG ESSAY QUESTIONS

1. You should address the nature of the interaction among these
groups—with Europeans as conquerors exploiting the labor of
West African slaves and subjugating the Native American
groups they encounter. Discuss the results of these contacts for
all involved, including the impact of the Columbian Exchange
(especially the impact of European diseases among Native
Americans and the value of New World staple crops for
expanding the global food supply). (Historical Thinking Skill I-
1: Historical Causation)

2. You should point out that the accumulation of resources
(particularly gold and silver, but also new cash crops) served as
a primary motivator for the Spanish conquerors. Include a
discussion of the role of religion in Spanish encomiendas and
missions and the reactions of the Native Americans. Explain
the additional role of race and culture as factors that further
complicated the interaction between the Spanish and the
Native American groups they perceived as inferior and
savages. (Historical Thinking Skill II-5: Contextualization and
III-6: Historical Argumentation)
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Period 2: 1607-1754

The Settlement of North America

On the heels of the Spanish explorers, the French, Dutch, and English
each made their way to the New World of North America. Based on
their unique resources, goals, and on the varied environments
encountered by each group, the European colonies were in every way
diverse. As each maneuvered to reap the greatest possible gain from
their American settlements, they in turn created distinctive societies
that would find their identity in their survival (and thriving) in the New
World. Nevertheless, these changes would not come without conflict:
conflict between intercolonial rivals and between settlers and the
Native Americans who desperately wanted to maintain their way of
life.

KeY CONCEPTS FROM THE COLLEGE BOARD

2.1 Differences in imperial goals, cultures, and the North American
environments that different empires confronted led Europeans fo
develop diverse patterns of colonization.

2.2 European colonization efforts in North America stimulated
intercultural contact and intensified conflict between the various
groups of colonizers and native peoples.

2.3 The increasing political, economic, and cultural exchanges within
the “Atlantic World” had a profound impact on the development of
colonial societies in North America.
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COLONIZATION OF NORTH
AMERICA: 1565-1754

After the initial establishment of a colonial foothold by the Spanish,
other European powers scrambled to seize a piece of the New World
for themselves. In the subsequent century, the Spanish, French, Dutch,
and English each developed their own unique patterns of colonization.
Differing decisions about how to interact with Native populations and
how best to profit from the development of colonies produced
distinctive settlement patterns and defined much of their ultimate
success. Geography played an important role, particularly among the
British colonies, whose individual situations were so different as to
form four distinct regions with diverse needs, values, and challenges.
Over time, the rise in the trade system of the Atlantic world helped to
unify colonists and, among other developments, contributed to the
growth of a unique, American identity.

KEY CONCEPTS

B Spain and Portugal initially colonized the Western Hemisphere and

used a mixture of intermarriage and subjugation to dominate the

Native people of Central and South America.

The Dutch colonized the Hudson River Valley, while the French

settled in parts of Canada and the Ohio River Valley, both

developing significant trade alliances with the American Indians in

order to establish a profitable export industry.

® The English ultimately established a strong foothold of permanent
settlements on the Eastern Seaboard, where they developed hostile
relationships with the Indians who occupied territory they desired.
The origins of the English colonies varied, as did their social and
political systems.

The British pursuit of mercantilist policies in the Americas was
fairly unsuccessful in light of strong colonial resistance.
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The exploration of the New World and colonial life in North America
are discussed in depth in The American Pageant, 15th and 16th eds.,
Chapters 2-5.

SPAIN COLONIZES THE NEW VWWORLD

Initially, the Spanish journeyed to North and South America in search
of precious metals and gave little thought to colonizing the areas they
explored. Only when other European powers such as France took an
interest in North America did Spain make a concerted effort to
establish permanent settlements, first at St. Augustine, Florida {1565),
later in South America, the American Southwest, and as far west as
California. On the heels of the early explorers and settlers came
Catholic missionaries, who viewed the Western Hemisphere as fertile
ground for proselytizing their religious views. The goal of the Spanish
monarchy, however, was to establish and defend a mercantilist policy
that would reserve to Spain all the rewards that the New World had to
offer. In North and South America, the authority of the king and his
representatives was supreme. By the 1640s, the economic benefits
accrued by Spain in the New World began to seriously decline. There
were many causes: increased pressure from the other imperial nations,
especially from the Dutch; domestic problems in Spain itself; declining
profits because of the expense of maintaining its colonies, particularly
after the Pueblo Revolt in 1680; enormous military expenditures for the
protection of its colonies; and a fleet to defend its trade ships. Spain
was left a second-rate power. In its colonies that remained, Spain was
forced to accommodate—in some respects—the culture of the
American Indians they encountered, intermarrying with them in many
cases and creating an entirely new society.

Information in this chapter can be used in a free-response
question that deals with the effects of geography on the
development of social, economic, and political systems.

DUTCH SETTLEMENTS AND A FRENCH
EMPIRE IN NORTH AMERICA

The Dutch entered the race for colonies in the late sixteenth century,
exploring what later became known as the Hudson River, where they
established a colony, New Netherland. Shortly thereafter another
major colony, New Amsterdam, was founded on Manhattan Island.
The Dutch, like the French, sought to exploit the lucrative fur trade.
And like the French colony in Quebec, New Amsterdam did not
receive support from the government at home. Despite enticing
settlers with patroonships (large tracts of land given in return for
settling an area), few Dutch emigrants arrived, and the colony suffered
incessant attacks by Native Americans and incursions by other
European nations.
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While the Spanish settled colonies in warmer climates, the French
established their first permanent settlement in the less hospitable
climate of Quebec and Nova Scotia, collectively referred to as New
France in the seventeenth century. Not surprisingly, the colony was at
first sparsely settled. The French government provided little incentive
for its citizens to resettle in the frigid areas in and around Quebec, and
it forbade French citizens who were looking for a way out of France,
the Huguenots (Protestant reformers persecuted for their break from
the Catholic Church), from emigrating. Not surprisingly, the vast
majority of French citizens who settled in Canada returned home. Not
until 1608 would the French make inroads into acquiring lucrative
North American resources, such as beaver pelts. The French (like the
Spaniards) would experience some success in the New World because
of the alliances they established with various Native American tribes.
In fact, the French had earlier joined with two tribes, the Algonquian
and the Huron, in a fight with the powerful Iroquois. Unfortunately for
all Native Americans, regardless of their tribe, the Europeans brought
with them diseases to which the Native Americans had no immunity.
The mortality rate was staggering.

Later in the century (1682), the French laid claim to the Mississippi
Valley, calling it Louisiana after their king, Louis XIV. Thirty years later
the city of New Orleans was established; it would eventually become
an important military and economic strategic location. By the second
decade of the eighteenth century, the French had settled as far west as
present-day New Mexico and South Dakota.

As a consequence, the English colonies that had been settled in the
early seventeenth century along the East Coast were restricted to
territory east of the Appalachian Mountains by French control of the
area from the Ohio River Valley to Louisiana. The turning point,
however, for French expansion in North America came with the
Treaty of Utrecht (1713). Having been on the losing side in the War of
Spanish Succession (Queen Anne’s War, as it was known in the
colonies), France lost Newfoundland, Hudson Bay, and Acadia (Nova
Scotia) to Britain. Although France could ostensibly afford to lose
territory—though of course it preferred not to, especially to its rival
Britain—it was the lack of French inhabitants there that hampered the
development of its empire in the New World; British settlers
outnumbered French settlers in the mid-eighteenth century by a ratio
of 3:1. Both Britain and France had Native American allies to swell
their numbers as far as defense was concerned, but in 1763, when
France was defeated by Britain and its American colonists in the
French and Indian War, France temporarily had no major territorial
possessions in North America. The Louisiana Territory had been
ceded to Spain in 1762, and although Napoleon Bonaparte regained it
in 1800, this vast territory was sold to the United States in 1803. Simply
stated, by 1763 Great Britain controlled nearly all of North America
from the Eastern Seaboard to the Mississippi River as well as Canada.

THE BRITISH EMPIRE IN THE NEW \WWORLD

England had established a colony, the doomed Roanoke Island
settlement in Virginia, as early as 1585, but grander forays into the New
World had been slowed by the need to resolve religious division
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between Catholics and Protestants, a result of King Henry VIII's
decision to separate from the Catholic Church. With that settled, and
buoyed by the defeat, under Queen Elizabeth I, of the invading Spanish
Armada in 1588, the English caught up with the other European
imperial powers in exploring and settling the New World. As with the
Dutch and French, the English sailed to North America in search of a
Northwest Passage to Asia. But the English had other motives as well:
exploration could yield lucrative benefits for investors who bought into
joint-stock companies in the hopes of realizing a profit. The lure of raw
materials was an important incentive as well, especially as these
resources were vital to England’s expanding manufacturing sector. At
the heart of the government’s desire for colonies was mercantilism; the
need to accumulate gold, silver, and other precious resources; the
establishment of a favorable balance of trade between the mother
country and its colonies; and the establishment of colonies to act as a
counterbalance to the influence of other imperial nations. The major
early English colonies included the following:

g Jamestown England’s first permanent colony in North America,
Jamestown was established by the Virginia Company after
receiving a charter from King James I in 1606. The original settlers
suffered from disease (especially malaria because the colony was
established near swampland), internal strife, and starvation, and
they were heavily dependent on supplies from the mother country
and assistance from Native Americans. The colony’s economy
finally stabilized when tobacco was successfully cultivated after its
introduction by John Rolfe. In 1676, Jamestown was burned to the
ground during Bacon’s Rebellion. Rebuilt a number of years later, it
was again destroyed by a fire in 1698.

@ Plymouth Whereas the settlers who established Jamestown did
so for predominantly economic reasons, Plymouth Colony was
established by religious separatists seeking autonomy from the
Church of England (Anglican Church). In 1620, these “Pilgrims”
sailed on the Mayflower to New England after receiving a charter
from the Virginia Company. When they arrived, they created a
document known as the Mayflower Compact—the first form of self-
government in the British colonies. By the end of the century,
Plymouth, where the Pilgrims settled first, had become part of the
colony of Massachusetts.

Massachusetts Bay Colony Started in 1630, the Massachusetts
Bay Colony was home to many Puritans, who left England because
of the persecution they faced from the Crown and the Anglican
Church. Under Calvinist religious leaders such as John Winthrop,
the colony almost immediately developed into a theocracy in which
the church was paramount in all decisions, political as well as
religious. Though far from democratic, it became the first English
colony to establish the basis of a representative government when
residents demanded representation if they were to be taxed.

Other New England colonies Major colonies were also
established in Connecticut, Rhode Island, New Hampshire, and
Maine. In the former, a productive fur trade operated in the
Connecticut River Valley. Unlike the Massachusetts Bay Colony,
religion was less important than commerce in Connecticut.
Importantly, Connecticut colonists were the first in America to
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write a constitution. The New Hampshire and Maine colonies
originated when two Englishmen, given a government grant to the
areas north of Massachusetts, divided the land. Both colonies
eventually were absorbed into the Massachusetts Bay Colony, but
New Hampshire became an independent royal colony in 1679.
Maine remained a part of Massachusetts until 1820. Rhode Island’s
colonial history is very much tied to the trials and tribulations of
Roger Williams, whose advocacy of separation of church and state
and complete individual religious freedom convinced Boston’s
Puritan leaders to banish him from the Massachusetts Bay Colony.
Undeterred, Williams went on to establish the colony of
Providence. Other religious refugees, among them Anne
Hutchinson, soon found their way to Rhode Island, and in 1663,
Parliament granted the colony a new charter that guaranteed
religious freedom.

The middle colonies New York became an English colony
through conquest. In the seventeenth century, England and Holland
had engaged in a series of commercial wars in which the North
American fur trade became increasingly important. To eliminate
Dutch competition, the Duke of York was provided a fleet by his
brother, King Charles II, to capture New Netherland, which he did
in 1664. Under the duke, democracy was, at best, limited in the
colony now named for him—New York. New Jersey originally
belonged to the duke as well, but he transferred parts of it to other
nobles. Quakers inhabited parts of east and west New Jersey, but in
1702, the colony was unified and granted a royal charter. Its
neighbor to the west, Pennsylvania, was founded as a sanctuary for
Quakers when William Penn was provided a grant to establish a
settlement. It would be home to Germans, Quakers, and a wide
variety of settlers who wanted good farmland in a colony that was,
by and large, democratic for the time. Delaware—once Sweden’s
colony, then taken by the Dutch, and finally lost to the English—was
also owned by the Duke of York. Concerned that Pennsylvania was
landlocked, Penn purchased Delaware to provide his settlers access
to the sea.

% The southern and Chesapeake Bay colonies Despite its rocky
start, Virginia would become an economic powerhouse by the
dawn of the eighteenth century—supported by a profitable trade in
tobacco and other labor intensive crops. Maryland was conceived
as a refuge for Catholics by Lord Baltimore, a recent convert to
Catholicism and a London Company stockholder. After his death,
the English Crown granted his son, the second Lord Baltimore, a
charter to administer the colony. For all intents and purposes, Lord
Baltimore ran Maryland as if it was a fiefdom, giving vassals land in
return for their loyalty and assistance. Over time, republican
features seeped into Maryland’s political system, and a bicameral
legislature was established. Religious problems ensued, however,
between Protestants, who settled the area in increasing numbers,
and Catholics, for whom the colony was originally established. In
1649, the Maryland Toleration Act guaranteed freedom of worship
for Christians, while punishing those who made blasphemous
remarks and committed other religious transgressions. In the
Carolinas, land was granted as a reward for those who had helped
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in the restoration of the monarchy, following the English Civil War
and parliamentary rule. The Carolinas were similar to the middle
colonies, which had for the most part been founded by proprietors,
not (stock) companies. However, like Maryland, they were initially
reminiscent of feudal kingdoms. Over time the Carolinas came to be
identified with religious and political freedom, but, paradoxically,
slavery was introduced almost immediately because the proprietors
also had investments in the slave trade. Thus while indentured
servants were represented in the labor force of other colonies, the
Carolinas embraced slavery. Not until 1729 was the huge colony
divided into North and South Carolina. Georgia, as already
mentioned, began its history as a penal colony (where originally
rum, Catholics, and blacks were prohibited) and as a first line of
defense against Spanish-held Florida. When the number of convicts
was found to be insufficient to sustain a viable colony, Georgia
welcomed Protestants and skilled craftsmen from England,
Scotland, and Germany.

By the eighteenth century the American colonies were on the way to
developing their own unique cultures while maintaining the essence of
their Old World customs. Some colonies were more theocratic and
politically elitist than others; a few had some of the political rights found
in a democracy—or anywhere in Europe, for that matter—such as
freedom of religion and political expression. For their part, typical
English colonists came to the New World in the hopes of improving
their economic status or to seek greater political and religious
autonomy—the goal of Quakers, Puritans, and Catholics. Once in North
America, some sought to convert the Native American population to
Christianity. Some arrived as indentured servants, others as refugees
from persecution, some as slaves, and still others as castoffs because of
criminal records or, more often, indebtedness. Some found success and
freedom in the New World; others sank into poverty and despair. As in
Europe, the wealthy colonists were generally politically powerful, their
interests and concerns not necessarily consistent with those of their
less-fortunate fellow colonists.

Despite significant economic, political, social, and racial divisions,
the American colonies’ common British heritage and the unique
challenges (like coming to terms with hostile Native Americans) and
experiences (like the religious revival movement known as the Great
Awakening) that they encountered in the New World led slowly to the
emergence of an American identity. This common culture would, with
the added motivation of Enlightenment ideals of self-government and
liberty, help establish the foundation of the United States as an
independent country.

BRITISH POLICY IN THE COLONIES

Despite the reality of the colonies” ultimate revolution for
independence, many historians view the British-colonial relationship
as initially benign. In other words, although the British sought to
regulate trade and influence the colonial governments overall, it
generally limited its intervention and management. During what is
often referred to as a period of “salutary (benign) neglect,” the years
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from about 1650 to the end of the French and Indian War in 1763, the
Americans were largely left alone to develop their economy without
serious British intervention. But some historians question this view,
especially given that mercantilism was the prevailing economic
system, one that emphasizes that a nation’s economic power expands
by maintaining a favorable balance of trade and controlling hard
currency—specie. As with other imperial powers, Britain viewed the
American colonies as a reliable source of raw materials and a viable
market for British goods, as well as a place for profitable investment
opportunities. For example, by the eighteenth century large swaths of
Britain had been deforested, a serious concern for a nation that relied
heavily on its wooden naval ships to control the seas. North America,
on the other hand, had millions of acres of forest that could be
harvested for British use.

British mercantilist policies were generally not challenged by the
colonists, in part because they were difficult to implement and often
infrequently enforced. As long as competition from the Americans
wasn’t significant and Britain wasn’t experiencing an economic or
fiscal crisis, there was little need or incentive to abandon the policy of
salutary neglect. The major British mercantilist policies in the pre-1760
period include the following:

B The Navigation Laws These were a series of strict British trade
policies designed to promote English shipping and control colonial
trade in regard to important crops (such as tobacco) and resources,
which had to be shipped exclusively in British ships. In order for
the Americans to trade certain enumerated items with other
nations, their ships had to stop in England first. The Navigation
Law of 1660 would have had a devastating effect on the American
economy had the British enforced the law. The British added
further requirements in subsequent Navigation Laws in 1663, 1673,
and in 1696; the latter allowed British customs officials using writs
of assistance—search warrants—to search for and seize smuggled
commodities.

8 The Wool (1699), Hat (1732), and Iron (1750) Acts These acts

were intended to subordinate American capital to British capital by
preventing American businessmen from turning raw materials into
finished commodities. For example, the fashion fad of the
eighteenth century was beaver hats. The Hat Act prevented
Americans from turning the beaver pelts into hats and selling them
on the open market. Instead, as with many raw materials, the pelts
were to be sold to English manufacturers, who then used them to
make hats, which in turn were sold on the international market,
including to the Americans. This type of legislation helps you see
why some members of the colonial merchant class, those who had
the most to lose financially, took up arms against Great Britain.
The Molasses Act (1733) Molasses, an important sweetener—
and an important component of the triangle trade—was used
primarily in this era as an essential ingredient in the making of rum,
an enormously popular beverage in the colonial period. In an
attempt to control the lucrative sale of sugar cane to the colonies,
the British government established regulations and restrictions,
again not well enforced. Besides, the Americans often purchased
sugar from the non-British sugar-producing Caribbean islands.
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Discontenf"on the Frontier

In 1763, a band of western Pennsylvania frontiersmen, the Paxton Boys, attacked Native
Americans whom they believed had been part of Pontiac’s rebellion. When the Native
Americans took refuge in Philadelphia, the Paxton Boys, numbering in the hundreds,
descended on the city to demand funding to support their defensive needs on the
frontier. It was not until Benjamin Franklin convinced the belligerent frontiersmen that
financial aid would be forthcoming that the Paxton Boys returned home. This event,
however, was not the first occasion in which settlers living on the frontier of their
colonies took up arms to address grievances they claimed were being ignored by the
colonial government. Nearly a hundred years before the Paxton Boys marched on
Philadelphia, discontent on Virginia’s frontier erupted into armed insurrection. In 1676,
the royal governor of Virginia, William Berkeley, became the focus of discontent for
those Virginians on the colony’s frontier. It had become obvious to them that Berkeley
was concerned more with the wealthy planters on Virginia’s eastern seaboard (called
the Tidewater region) than with those in western Virginia whose lives were
considerably more tenuous because of constant fighting with Native Americans. Taking
matters into their own hands, the Virginians, led by Nathaniel Bacon, attacked the
Native Americans, whereby Governor Berkeley, after promising some needed reforms,
organized an attack on Bacon’s forces. Bacon and his men retaliated by marching on
Jamestown and burning it. Then, unexpectedly and fortuitously for Berkeley, Bacon
died. The revolt came to an end, and many of Bacon’s followers were hanged.
Nevertheless, the event was a harbinger of what would happen a century later. Further,
many Americans saw that they had a common perception: colonial governments
favored the aristocracy over the needs of the masses. Another impact of the rebellion
unforeseen by Bacon and his men: a hastening of the move away from the use of
indentured servants and toward increased reliance on African slaves (who would never
become free and demanding of their rights).

Content Review Questions

1. Which of the following distinguished British settlement patterns
from those of the other major European powers?
(A) Their respect for Native cultures
(B) Their establishment of widespread missions
(C) Their focus on extracting gold and silver for export
(D) Their creation of larger-scale colonies with permanent settlers

2. Which of the following imperial powers originally settled the
Hudson River Valley?
(A) Holland
(B) England
(C) France
(D) Sweden

3. The colony of Georgia was
(A) comparatively the most democratic English colony.
(B) established by Spain in order to protect its colony of Florida.
(C) established by England as a penal colony.
(D) eventually ceded to Spain in return for Florida.
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4. The Duke of Baltimore established the colony of Maryland
(A) as an opportunity to invest in that colony’s maritime industry.
(B) in order to prevent France from seizing that territory.
(C) as a haven for persecuted English Catholics.
(D) for Quakers who had been evicted from Pennsylvania.

5. French immigrants to the New World tended to inhabit
(A) Canada.
(B) Florida.
(C) territory east of the Appalachian Mountains.
(D) southern colonies.

6. As the founder of Rhode Island, Roger Williams
(A) established religious freedom for Jews and Catholics.
(B) supported freedom of religion for the Huguenots.
(C) established complete religious freedom for all of the colony’s
settlers.
(D} established mandatory church attendance.

7. Which of the following stunted the physical growth of the English
colony of New York?
(A) Most settlers refused to recognize the Anglican Church.
(B) New York relied almost exclusively on imports from Britain.
(C) Few colonists wanted to settle in the western part of the
colony.
(D) Aristocrats controlled vast tracts of land.

8. Which of the following sought to exploit the lucrative fur trade in
North America?
(A) The French
(B) The British
(C) The French and Dutch
(D) The Spanish and the French

9. John Winthrop is associated with which colony?
(A) New Amsterdam
(B) Massachusetts Bay Colony
(C) Jamestown
(D) Quebec

10. The English law decreeing that only the eldest son was eligible to
inherit family lands concerns
(A) a charter.
(B) an entail.
{C) a confederation.
(D) primogeniture.

11. A major consequence of the Second Anglo-Powhatan War was
(A) the repudiation of peaceful coexistence between the English
and the Indians.
(B) the territorial expansion of Indian tribes east of the
Appalachian Mountains.
(C) the complete destruction of Indian tribes in Virginia.
(D) the collapse of English colonies in Virginia.
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12. In the seventeenth century, the colony of Maryland became a safe
haven for
{A) runaway slaves.
(B) runaway indentured servants.
{C) Catholics.
(D) Indians who had been chased from their ancestral lands.

13. The Maryland Act of Toleration (1649) granted religious toleration
to
(A) only those colonists who had settled in Maryland before the
statute was ratified.
(B) all residents of Maryland except Indians.
(C) Protestants only.
(D) all Christians, but no Jews or atheists.

14. Under Britain’s mercantilist policy

(A) Britain and the other imperialist powers worked out a trade
agreement that would prevent conflict.

(B) the colonies were expected to export more finished goods than
they imported.

(C) the colonies were expected to supply Great Britain with raw
materials.

(D) the colonies enjoyed considerable political and economic
growth.

15. The primary goal of the Hat Act, Iron Act, and Wool Act was to
(A) subordinate American capitalism to British capitalism.
(B) increase production levels of these items in the colonies.
(C) prevent British manufacturers from shipping raw materials to
America.
(D) raise revenue to pay for the salaries of British officials serving
in the American colonies.

Short-Answer Questions

1. The French, Dutch, and English each laid claim to various parts of

North America in the seventeenth century.

(a) Explain a major difference between the colonial settlements of
the French, the Dutch, and the English regarding ONE of the
following:

# Relations with the Native Americans
B Settlement patterns
Economic initiative

(b) Explain one cause and one effect of the difference you

identified in Part a.

2. The mercantilist principles of the British Empire shaped the
development of the American colonies.

(a) Briefly describe the principle of mercantilism.

(b) Provide ONE piece of evidence that demonstrates how the
British exercised mercantilism in their governance of the
American colonies.

() Provide ONE example of a conflict that developed as a result of
the British pursuit of mercantilism.
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Long Essay Questions

1. Compare the English colonies in the New World in terms of
government, population, and origin.

2. What role did religion play in the establishment of English colonies
in North America?

Answers
CONTENT REVIEW QUESTIONS

1.

10.

(D) In fact, the scale and permanency of the British colonies
often exacerbated their relationships with Native Americans,
with whom they refused to associate (The American Pageant,
15th ed., pp. 15-16/16th ed. pp. 30-31; Learning Objective
PEO-5).

(A) The Dutch established New Netherland and later New
Amsterdam (The American Pageant, 15th ed., p. 50/16th ed.,
pp. 52-53; Learning Objective PEO-1).

(C) Another reason the English established the Georgia Colony
was to act as a barrier to potential incursion by the Spaniards
in Florida (The American Pageant, 15th ed., p. 38/16th ed., p. 37;
Learning Objective PEO-5).

(C) The duke was a recent convert to Catholicism and wanted
to establish a colony for English colonists who were mistreated
by the Anglican Church (The American Pageant, 15th ed., p.
32/16th ed., p. 33; Learning Objective CUL-1).

(A) The French settled mainly in Canada. After the French and
Indian War Canada became part of Britain’s North American
empire (The American Pageant, 15th ed., p. 98/16th ed., pp.
101-102; Learning Objective PEO-1).

(C) Williams established total religious freedom, even for Jews
and Catholics (The American Pageant, 15th ed., p. 46/16th ed.,
p. 47; Learning Objective CUL-1).

(D) For example, along the Hudson River, aristocrats owned
immense landholdings (The American Pageant, 15th ed., pp. 52—
53/16th ed., pp. 52-53; Learning Objective POL-1).

(C) New Netherland was established as the base for the Dutch
fur trade, and the French traveled across North America in
search of beaver pelts (The American Pageant, 15th ed., pp. 99~
100/16th ed., p. 101; Learning Objective WOR-1).

(B) A Calvinist, Winthrop helped to establish a theocracy in the
Massachusetts Bay Colony (The American Pageant, 15th ed.,
p. 44/16th ed., pp. 44-45; Learning Objective CUL-1).

(D) Primogeniture was criticized as a method of concentrating
land—and therefore wealth—in the hands of the few. It took
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root in America but died out in the early nineteenth century
(The American Pageant, 15th ed., p. 27/16th ed., p. 27; Learning
Objective PEO-1).

11. (A) The Chesapeake Indians failed to defeat the Virginia
colonists and were consequently driven out of their ancestral
homes (The American Pageant, 15th ed., p. 29/16th ed., pp. 30-
33; Learning Objective PEO-4).

12. (C) Catholics were persecuted in Protestant England following
the English Civil War; Maryland was founded by Lord
Baltimore in 1634 in part as a refuge for Catholic émigrés (The
American Pageant, 15th ed., p. 32/16th ed., p. 33; Learning
Objective CUL-4).

13. (D) Although a step in the right direction in regard to religious
freedom, the act protected only Christians. Non-Christians and
atheists could suffer the death penalty for their beliefs (The
American Pageant, 15th ed., p. 32/16th ed., p. 33; Learning
Objective CUL-4).

14. (D) Under mercantilism, the colonies supplied the center (or
mother country) with raw materials and became a market for
finished goods (The American Pageant, 15th ed., p. 114/16th
ed., pp. 118-119; Learning Objective WXT-1).

15. (A) The acts prevented American businessmen from turning
raw materials into finished commodities. British manufacturers
made considerably larger profits by producing finished goods
and selling them on the open market (The American Pageant,
15th ed., p. 114/16th ed., p. 118; Learning Objective WOR-1).

SHORT-ANSWER QUESTIONS

1. The regions available for analysis here are the British New
England and Chesapeake colonies, the Dutch settlements
around New Amsterdam, and the French settlements along the
St. Lawrence River. You could discuss the reasons for the
British colonists’ rocky relationships with the Native
Americans—including their goals for permanent settlement
and refusal to accept Native cultural and religious practices.
Discussing the relative sizes of the various nations’ settlements
will require an explanation of their respective goals for
settlement. Noting the geographic challenges and advantages
of each area will help to explain the ultimate outcomes of each
settlement.

2. Mercantilism is an economic idea that claims that a positive
balance of trade (exporting more than one imports) and a
ready supply of specie are central to a nation’s economic and
military security. A strong answer must include a discussion of
any of the early British laws restricting colonial trade—
foremost among them the Navigation Acts—and the colonists’
propensity for smuggling in defiance of those laws.
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LONG ESSAY QUESTIONS

1. You should address the differences by explaining that some
colonies were started for religious reasons, others as economic
ventures, some as grants from the monarch, and Georgia as a
penal colony. Some were more democratic than others, and
some were more religiously tolerant that others. Massachusetts
and the mid-Atlantic colonies tended to have a higher
population density than those in the south. (Historical Thinking
Skill I1-4: Comparison)

2. You should point out that religion was one of several important
motives for colonization. Explain the role religion played in the
establishment of colonies such as Plymouth and Maryland.
Discuss the theocracy that was established in the
Massachusetts Bay Colony, and contrast this with the freedom
of religion that prevailed in Rhode Island. Important to this
question is the establishment of Pennsylvania by the Quaker
William Penn, whose colony tolerated religious freedom.
(Historical Thinking Skill II-5: Contextualization and III-6:
Historical Argumentation)
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Period 3: 1754-1800

The Rise of the American Republic

By the middle of the eighteenth century, the British and the French
were in the midst of a duel for dominance on the continent of North
America. Meanwhile, the settlers of the North American colonies had
themselves begun to forge a new identity. Although the final battles
between the great European powers would result in a British victory—
and the loss of all French territory in North America—the conflict over
who would rule the land had only just begun. When Great Britain,
reeling from her costly victory over France, attempted to force the
colonies to live up to the spirit of mercantilism under which they had
been founded, trouble arose. In the end, the American colonists had so
strongly formed their self-image in liberty and prosperity that the idea
of surrendering it to anyone, even their king, seemed unthinkable.
After the American Revolution secured for the colonists their
independence, they then commenced the real work of creating a
nation that could last. It took two attempts, but the final Constitution
has since stood the test of time, lasting more than 200 years.

Key CONCEPTS FROM THE COLLEGE BOARD

3.1 Britain’s victory over France in the imperial struggle for North
America led to new conflicts among the British government, the North
American colonists, and American Indians, culminating in the creation
of a new nation, the United States.

3.2 In the late eighteenth century, new experiments with democratic
ideas and republican forms of government, as well as other new
religious, economic, and cultural ideas, challenged traditional imperial
systems across the Atlantic World.

3.3 Migration within North America, cooperative interaction, and
competition for resources raised questions about boundaries and
policies, intensified conflicts among peoples and nations, and led to
contests over the creation of a multiethnic, multiracial national
identity.
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CAUSES OF THE AMERICAN
REVOLUTION: 1760-1774

When thinking about the causes of American colonial independence,
many people often give little thought to factors other than the desire
for liberty. All agree that the Revolution began because the colonists
wanted independence, but they do not always trace this desire back to
the imperialistic foreign policy adopted by the British long before the
struggle for independence began. There are essentially two types of
revolution: anti-imperialist and social (or domestic). The objective of
the first is self-determination, or autonomy. Profound social change, as
in democratization, is the goal of the second type. Ultimately, when
you study the causes of the American Revolution, you will need to
interpret whether there were one or two revolutionary impulses.

KEY CONCEPTS

Prior to 1763, the British subordinated American capital to British

capital.

B The British success in the French and Indian War transformed the

relationship between Britain and the American colonies.

British policies after 1763 were designed to raise revenue to pay for

the cost of the empire.

B The American colonists were divided over what course of action to
take in response to British policies.

@ The Americans created a government, the Continental Congress, to

address the deteriorating relationship between Britain and the

colonies.

The causes of the American Revolution are discussed in depth in The
American Pageant, 15th and 16th eds., Chapters 6 and 7.
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COMPETITION BETWEEN THE BRITISH AND FRENCH IN THE
NEw WORLD

By the middle of the eighteenth century, two powerful competitors,
Britain and France, continued to vie for dominance in North America.
In the seventeenth and early eighteenth centuries, Great Britain
dominated the Eastern Seaboard of what would become the United
States. The French were in control of Canada and also laid claim to an
enormous swath of land that stretched west well beyond the
Mississippi River and south to present-day Texas. Actually, both
Britain and France had been fighting intermittently for centuries
before they engaged each other militarily and diplomatically over the
potential rewards of the North American continent.

French and British inter-imperialist rivalry was most intense
between 1689 and 1763, when the French were finally defeated. Before
this, however, Great Britain and France fought a series of wars. The
final and most famous, which in North America (before spreading to
Europe), was the French and Indian War, commonly referred to in
Europe as the Seven Years War. The focal point of the struggle in
North America was the Ohio Valley, where the French began
constructing forts to stop the westward expansion into what they
called New France by British colonists. Eventually, British and colonial
forces, under the leadership of a youthful planter from Virginia named
George Washington, engaged the French in the Ohio Valley. They
were defeated. It was apparent that the war would last a bit longer
than the British and their colonists had anticipated. In order to
prepare for the ensuing warfare, the colonists, with encouragement
from Britain, organized the Albany Congress. The immediate obj ective
of this meeting was to keep the Iroquois tribes loyal to Britain. This
would be accomplished by involving the Iroquois in discussions about
issues affecting both the Iroquois and the American colonists and their
British government officials. Under the leadership of Benjamin
Franklin, the delegates drew up an American colonial response to the
French, which became known as the Albany Plan of Union. This
coalition would have provided for an American Congress, which
would in turn have the authority to

carry out diplomatic relations with the Native American tribes
@ control public territory

B raise an army

#® tax colonial citizens

Unfortunately, the colonists were too concerned about their own
interests and unwilling to relinquish control to a provincial congress,
so the Albany Plan was not accepted. Still, it created a foundation for
future colonial cooperation, especially when it mattered even more, in
the war against Britain.

Early on in the French and Indian War, the British suffered serious
setbacks—for example, General Braddock’s defeat at the hands of the
French and their Native American allies near Ft. Duquesne, the worst
British defeat in North America up to that time. But many French
colonists were suffering hardships as well, despite their countrymen’s
military successes. French-Canadians living in Acadia (present-day
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Nova Scotia) were driven out, ultimately settling in New Orleans
(where their culture is commonly called Cajun). In 1756, the two
imperialist rivals took their war global, each attacking its enemy’s
colonies in the Caribbean, the Pacific, and in India. Not until 1758 did
British fortunes improve. Under a new British secretary of state,
William Pitt, the British and Americans found common ground to
address the military and economic demands of the war. Successes
followed on the battlefield. The capture of the major French
stronghold, Ft. Duquesne, by troops under the command of George
Washington, along with major British victories in New York, drove the
French out of most of the area they previously controlled. Retreating
to Quebec, the French commander General Montcalm was decisively
defeated by Britain’s General Wolfe on the Plains of Abraham, outside
of Quebec. Militarily and financially exhausted, the French sued for
peace.

The Peace of Paris brought hostilities to a close and with it French
control of North America. The parts of the treaty that relate to North
America include the following:

Britain received all of French Canada and all territory south of
Canada and east of the Mississippi River.

France and its ally, Spain, lost their West Indian colonies.

Britain received Florida from Spain.

Spain received from France its territory west of the Mississippi,
including control of the port city of New Orleans, as compensation
for its loss of Florida.

PROBLEMS INHERITED BY BRITAIN FOLLOWING THE WAR

With military victory came political and economic problems for the
British. While they defeated their long-time rival in a pivotal campaign
for territorial expansion and colonization, the British government had
incurred a large debt. Prosecuting the war had been expensive. That
and the huge cost of maintaining and controlling its expanded empire
created a fiscal crisis, forcing the British to address important political
and economic concerns that came with empire building:

The newly won land, which doubled the size of Britain’s North

American territory, must be governed.

Revenue must be raised to help absorb the costs of maintaining and

controlling this vast territory. To make matters worse, citizens in

Great Britain were already heavily taxed.

Hostile Native Americans in the Appalachian region, who felt
threatened by American westward expansion into the Ohio River
Valley, needed to be controlled. (In 1763, under the leadership of
Chief Pontiac, Native Americans in the Ohio Valley responded to
these encroachments on what they considered to be their land by
destroying forts and homes. The British, wary of their colonists’
fighting capabilities, sent their own redcoats, not the colonial
militias, to put down Pontiac’s rebellion.) That year, the British
government imposed restrictions on westward settlement.

# French Canadians needed to be assimilated into the British Empire.

2 Opening new trade channels posed difficulties.
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Intractable American colonists were not about to accept restrictions
on their activities. Some colonists, in fact, were beginning to
compete effectively with British capitalists and refused to
subordinate their economic interests to those of British
manufacturers.

So extensive were these problems, so aggravating to colonial-
British relations, that it can be rightly stated that Britain’s eventual loss
of its American colonies paradoxically began with its inter-imperialist
victory in the French and Indian War.

Not surprisingly, with the defeat of the French, American colonists
no longer felt threatened by French attacks, but an unanticipated
consequence of the war soon became apparent. The British and
Americans had taken away from the conflict contrary views of their
relationship during the course of the conflict. For its part, Britain was
highly critical of the American military contribution to the war effort.
The American militia, they claimed, had fared poorly—in fact, not all
colonies had sent troops to help. To the British, it was obvious that the
Americans would be incapable or unwilling to defend the mother
country’s newly acquired territories. Further, throughout the war the
Americans had continued to engage in illegal smuggling, which was
harmful to the British economy. The American colonists, however,
were equally disappointed with the British. Convinced they had indeed
fought well, they were highly critical of Britain’s military, which
seemed more suited for European-style warfare than for warfare in
the dense woodlands of North America. Politically and economically,
the outcome of the war forever changed the relationship between the
center, Britain, and its periphery, the colonies. Eventually that
outcome took both to a point hardly imaginable at the end of the
French and Indian War, a fight for colonial independence.

BRITISH ATTEMPTS TO EXERT AUTHORITY

Although annoying to some Americans, British mercantilist policy
before the French and Indian War was not as irritating to them as
what was to follow. The year 1763, while not as indelible as, say, 1776,
is no less as fateful for two significant events that would profoundly
shape the American colonists’ relationship with Britain. The French
and Indian War had created a fundamental change in the relationship
between the American colonies and Great Britain. In some ways, 1763
can be considered a turning point in the association between Britain
and its American colonies. It was in that year that King George III
appointed George Grenville as prime minister. Under Grenville, the
British devised a solution to their economic woes by fundamentally
transforming their political, economic, and trade relationship with the
American colonies. As a result, the policy of salutary neglect was
abandoned. From then on, the British government would play a
considerably enlarged (and, to some colonists, exploitative) role in the
colonies. The first major controversial measure was the Proclamation
of 1763.

One especially undesirable consequence of sustaining an imperialist
policy is the cost of empire exceeding its benefits. Britain in the mid-
eighteenth century was sensitive to this. Given the limited military
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resources the Crown had in the colonies and the large size of its
territory after the French and Indian War, the British were already
stretched thin. Allowing colonists to move farther west beyond British
control (though Parliament would use the word “protection” instead)
would only aggravate their already evident difficulties in governing
the American colonies. The constant need to fight Native Americans
out West (for example, Pontiac’s rebellion) would be a further drain on
Britain’s military and financial resources. Out of this concern came the
Proclamation of 1763, which prohibited colonial migration and
settlement west of the Appalachian Mountains. Americans were
incensed by the act, but it did not prevent them from streaming across
the Appalachian Mountains—and the proclamation line. The colonists
believed that the Proclamation had little to do with preventing
colonial-Native American hostilities and almost everything to do with
political, military, and economic control of them. The Proclamation
effectively closed the area to Americans who wished to invest in the
economic opportunities—fur, timber, and land speculation—that the
West offered.

Over the two years following the Proclamation of 1763, Parliament
would enact a series of revenue-raising acts that infuriated many
American colonists, especially as the British began to enforce their
colonial laws. The following controversial legislation was passed:

B Sugar (or Revenue) Act of 1764 With the first Navigation Law
passed by Parliament in the previous century, Britain established its
authority to regulate colonial trade. In 1733, it attempted to control
the lucrative sugar trade between the colonies and the Spanish and
French West Indies. The Sugar Act of 1764, which replaced the
ineffective Molasses Act of 1733, actually reduced the duties on
imported sugar (possibly as an enticement to colonial importers to
stay within the law), but the British made a concerted effort to
enforce the act and punish smugglers.

8 The Currency Act of 1764 Superseding the Currency Act of 1751
(which applied only to New England), this act forbade the colonists
from printing their own currency and instead required them to use
hard currency (gold and silver), which was in short supply in the
colonies. All taxes had to be paid in hard currency as well.

The Quartering Act Instituted in 1765, this act required
Americans to provide food and supplies to British troops stationed
in the colonies—going so far as to allow troops to be stationed in
colonists” homes and businesses if no other facilities were available.
Stamp Act (1765) Few acts of Parliament angered the American
colonists as much as this attempt to raise revenue by taxing
virtually all printed material, from newspapers and wills to
marriage licenses and even playing cards. American opposition to
this direct, or internal, tax was vociferous. Many colonists did not
challenge Parliament’s right to tax its citizens (and most Americans
at this point believed themselves to be British citizens). What they
wanted, as Virginia’s Patrick Henry so passionately declared, was
the right accorded other British subjects—namely, no taxation
without representation. Many colonists were directly affected by
the act, especially those who relied on the use of legal documents,
such as attorneys and businessmen. It is not surprising, then, that
the colonial middle class was so actively involved in organizing
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resistance to this act and subsequent legislation. In the case of the
Stamp Act, they organized almost immediately. In the fall of 1765,
delegates from nine colonies met in New York City for what was
referred to as the Stamp Act Congress. They issued a Declaration of
Rights, the essence of which was the contention that Britain could
not tax the colonists because they lacked representation in
Parliament. Recalcitrant Americans responded to the Stamp Act
with noncompliance—not using items that were affected by the tax
(a boycott). Some used force and coercion. For example, the Sons
(and Daughters) of Liberty and the Loyal Nine organized to attack
and intimidate tax agents as well as fellow colonists who used the
stamps. By the following year the British government realized that
the act was a political and economic debacle—made abundantly
clear when they could find no one willing to risk his life collecting
the tax—and repealed it. But the act had allowed individuals and
organizations—for example, Sam Adams’s the Loyal Nine and the
Sons of Liberty—to suggest that a complete break with Britain was
essential to the colonies’ future.

Declaratory Act (1766) Britain professed the right to tax the
colonists without challenge (or, in the language of the document,
“in all cases whatsoever”) even as it repealed the Stamp Act.
Britain’s response to the cry of no taxation without representation
was that in fact the Americans possessed virtual representation.
That is, members of Parliament were representatives of all British
subjects wherever they lived.

The contrast in the colonists’ reactions to the hardly noticed Sugar
Act (that taxed a good purchased nearly exclusively by the elites) and
the Stamp Act (that taxed goods purchased by members of all classes)
is revealing. Though the American Revolution would ultimately be
fought for liberty and equality, strong elements of classism already
existed in the colonies.

In 1771, just a few years before the American Revolution, Carolinians
calling themselves Regulators revolted against what they believed
were unfair taxes and a lack of representation in their state
legislature. Although the rebellion was put down, it personalized the
assertion that taxation without representation is tyranny. Some
historians believe that the Revolution was needed to not only win
independence but also to democratize American society and
government.

Many British elites criticized Parliament for appeasing the colonies
and expected the government to compel the colonists to pay their
share of taxes. Under the new prime minister, Charles Townshend
(called Champagne Charley for his ability to make speeches in
Parliament while drunk), the British looked for new ways to address
their revenue problem. The result was the Townshend Acts (1767).

In order to bring revenue into the Exchequer (British treasury),
Townshend proposed that items produced in Britain and sold in
America—such as paper, glass, lead, paint, and tea—be taxed. But this
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was not a direct levy in that it did not immediately come out of the
individual consumer’s pocket; it was to be paid at American ports. One
way or another, however, the price of these commodities would be
inflated. Further, Townshend suspended the New York Assembly for
refusing to provide British troops with supplies, as required by the
Quartering Act. The suspension was also meant as a warning to other
disobedient colonies. To prevent further smuggling, Townshend
established an American Board of Customs and admiralty courts to
hear such cases. Writs of assistance were again issued to prevent
smuggling. To make matters worse, some of the revenue raised from
the act would go to pay for the salaries of the colonial royal governors,
those very same individuals who were charged with the responsibility
of governing the colonists and therefore enforcing the Townshend
Acts.

The colonial response was immediate: boycott. In Massachusetts,
the legislature condemned the Townshend Acts in a circular letter—
that is, a letter disseminated in all the colonies. It stated that “a
taxation of their constituents, even without their consent, grievous as
it is, would be preferable to any representation that could be admitted
for them there.” The British maintained that the circular letter was
treasonous, but it was not long before other colonies had adopted
their own circular letters. Dissent was spreading, and even individual
citizens took quill to paper to express their concerns. In Pennsylvania,
John Dickinson published his Letters from a Pennsylvania Farmer
(1767) in which he attacked Britain’s assertion of the right to tax the
colonists to raise revenue—Dickinson, like most Americans, had no
argument with Britain’s right to regulate colonial trade. Other colonial
leaders such as Benjamin Franklin and Sam Adams weighed in as well,
Franklin through the use of reasoned oratory and Adams through
intimidation and belligerence. One coercive and humiliating tactic
designed to send a message to officials in the colonies and in Britain
was to tar and feather customs officers. Still, many colonists were not
terribly affected by this indirect tax, especially because they could
purchase smuggled items, such as tea, at a lower, nontaxed price.
From the British perspective, these actions could not be tolerated. In
haste, more British troops were sent to the center of discontent,
Boston. It was there on a winter’s day in March 1770, that one of the
most famous and incendiary events in our story took place, the Boston
“Massacre.”

THE BOSTON “IMASSACRE"

For enlisted men, serving in the British army was often an act of
desperation. They were paid subsistence wages, and discipline was
maintained through the use of physical punishment and intimidation.
In the American colonies, most notably in Boston, these lobsterbacks
(as they were derisively referred to because of their scarlet coats)
sometimes took spare jobs when they were off-duty for a fee lower
than colonial workers would accept. This only added to the tension
that prevailed in Boston—already a tinderbox in 1770. On March 5, a
crowd of Bostonians attacked a squadron of British troops. The
redcoats opened fire, killing and wounding about eleven of the
provocateurs, including a black or mulatto mob leader, Crispus
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Attucks. John Adams defended the British soldiers, winning an
acquittal for most of them. But American propagandists wasted little
time in presenting the event as an unprovoked attack on Americans. A
Boston silversmith named Paul Revere created a powerful and widely
distributed engraving whose imagery left no doubts as to the nature of
the event. Long after the deadly volley had ceased, it would be referred
to as the Boston Massacre. And it took the colonies one step closer to
the formal separation with Britain five years later.

In the months following the Boston Massacre, the colonies settled
into a period of comparative calm after Parliament agreed with the
new prime minister, Lord North, that the Townshend duties, except
the tax on tea, should be repealed. Although this was a significant
victory for the colonies, activists and radicals such as Sam Adams
nurtured the revolutionary spirit by creating committees of
correspondence. The committees acted as a conduit for the exchange
of ideas and for disseminating the goal of a unified response by the
colonial governments.

THE TEA TAX

In the midst of this period of calm, two incidents revealed that the
tranquility was deceptive. On a summer night in 1772, a British
customs schooner, Gaspee, ran aground near Providence, Rhode
Island. Residents in the area led by a merchant named John Brown
wasted no time in burning the Gaspee to the waterline, but not before
putting its crew ashore and looting the ship. Although a board of
inquiry was established, the British never were able to establish guilt,
in large part because of uncooperative Rhode Islanders. The looting of
the Gaspee, while serious, pales in comparison with the plundering of
a British commercial ship by Bostonians the following year. That ship
carried tea in its holds.

In some areas, many colonists continued to boycott British tea. Yet
by 1773, most Americans had begun once again to purchase tea from
British merchants. In fact the opposition to paying the tea tax had
withered, mainly because of the abundance of tea for sale, which made
British tea cheaper than smuggled tea. The supply of tea became so
great that the powerful British East India Company had an enormous
surplus, which brought it to the brink of bankruptcy. But the company
had powerful friends in high places in the British government, and
they too were not eager to see the lucrative tea tax dry up should the
company go under. The British government’s solution to the problem
was to grant the company a monopoly of the colonial tea trade. New
England merchants who sold non-British tea believed this legislation
placed them at a competitive disadvantage. Then tea prices came
down even more as the company sought to unload its surplus. But
most colonists would have none of it. True, they could purchase tea at
a cost lower than ever, but the Americans believed the British
government was duplicitous, getting the Americans to pay the tea tax
by enticing them with lower prices. Incensed, individual consumers,
merchants, and even colonial assemblies throughout the colonies
responded, in some cases with violence, in others with noncompliance.
Some of the tea was in fact confiscated and sold, the money
eventually—and ironically—going to fund the Continental Army.
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THE BOSTON TEA PARTY AND THE BRITISH RESPONSE

Our story returns to Boston, where residents by this point had had
considerable experience with acts of civil disobedience, protest, and
violence. One victim was the royal governor of Massachusetts,
Thomas Hutchinson. After he confronted the mob in the Stamp Act
crisis of 1765, his home was burned by the protestors. Hutchinson was
resolute: he would enforce the letter of the law. Bostonians, however,
were resolved not to pay the tea tax. The British government was
determined to unload the tea in Boston despite strong opposition; they
even considered suspending some civil liberties, which further
enraged some Bostonian radicals such as Sam Adams. In response
Bostonians, disguised to look like Native Americans, boarded the tea
ships on the evening of December 16, 1773, and proceeded to throw
the cargo into Boston Harbor as citizens of the city looked on silently
and, more often than not, sympathetically. Governor Hutchinson
returned to England in disgust. He had had enough of Boston.

The British government now faced an important dilemma. A strong
response might only exacerbate the situation; no response was
tantamount to appeasement and tolerance of the destruction of private
property. By spring the British had decided on their answer. They
would punish not just those who destroyed the tea, and not the city of
Boston alone, but the entire state of Massachusetts, to show other
colonies the consequences of challenging British authority.
Collectively the British response is referred to as the Intolerable Acts
(or Coercive Acts) of 1774, which included the following:

The Boston Port Bill, which closed the port of Boston and
relocated the customs house so that some important supplies could
enter Massachusetts

The Administration of Justice Act, which required that trials of
royal officials accused of serious crimes in the colonies while
carrying out their duties be held in Britain

The Massachusetts Government Act, which greatly limited
citizens’” rights to organize freely and replaced the election of
Massachusetts judiciary and council members with Crown
appointees

In addition, the Quartering Act was expanded to require all colonists
to house British troops when ordered.

To make matters even worse, in 1774 the British passed another act
that was considered nothing short of contemptible by the Americans.
The Quebec Act was designed to facilitate the incorporation of French
Canadians and their land into Britain’s colonial American empire.
Quebec’s boundary was extended to the Ohio River, Catholicism was
recognized as Quebec’s official religion, and a nonrepresentative
government was established for its citizens. The Quebec Act was
roundly condemned by the American colonists because they

feared a precedent had been established in regard to the type of
government (nonrepresentative) that was created in Quebec
resented the expansion of Quebec’s (French Canadian) colonial
territory, to which they had been denied access by the
Proclamation of 1763
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 were offended by the Crown’s recognition of Catholicism, given
that most American colonials were Protestants

When it passed the Intolerable Acts in 1774, Parliament did not know
that in just one year its troops and its colonists would exchange
gunfire that would open the floodgates to a full-scale war for
independence.

THE FIRST CONTINENTAL CONGRESS

In September 1774, delegates from twelve of the colonies sent
representatives to Philadelphia to discuss a response to the Intolerable
Acts. The eventual rejoinder from this body, later known as the First
Continental Congress, ultimately took the form of a series of radical
resolutions.

The vast majority of delegates reflected the views of those in their
home colonies—namely, that conditions did not yet warrant a
complete break with Great Britain. A distinct minority, however, did
see this as the only viable alternative to what they viewed as a long
series of British abuses. Others looked back, hoping to find a solution
to the crisis in the pre-French and Indian War relationship. All had
confidence in the American colonies’ long history of self-government
through institutions as varied as the Virginia House of Burgesses and
the Fundamental Orders of Connecticut. The tyrannical actions of the
British toward the colonies could not be allowed to continue
unchecked. The delegates then fell into three distinct groups:

B Radicals (such as Virginia’s Patrick Henry, Massachusetts’s Sam
and John Adams, and Pennsylvania’s Charles Thomson) believed
that the colonies’ relationship with Britain had already passed a
point of no return. They saw only two alternatives: force Britain to
accede to their demands or declare independence.

Moderates (such as Pennsylvania’s John Dickinson and Virginia’s
George Washington) believed that the relationship between the
colonies and Great Britain could be repaired.

B Conservatives (such as New York’s John Jay and Pennsylvania’s
Joseph Galloway) were not prepared to make an aggressive
response but did favor a mild rebuke of the British. In fact,
Galloway proposed a union of colonies under British authority
similar to that proposed in the ill-fated Albany Plan of the French
and Indian War. If adopted, the relationship would return Britain
and the colonies essentially to what had been the situation before
the dramatic changes that took place in 1763 and the years since.
There was one substantial addition, however: a colonial “grand
council” would have the power to veto British acts. The Galloway
Plan was narrowly defeated, setting the stage for the radicals to
guide the direction of events and actions.

Using as their philosophical inspiration the ideas set forth by
Thomas Jefferson in his pamphlet, A Summary View of the Rights of
British America, the more radical delegates applied the following ideas
to their response:

Parliament possessed no inherent authority to tax the colonists.
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@ The British Empire was a compact (or loose union) between the
center (the mother country) and its colonies, not one unit
dominated by Britain.

Each colony possessed its own legislature independent of Britain’s
legislative authority.

B Holding together this loose-knit union was a collective allegiance to
the king.

The delegates adopted a statement of rights, the Declaration and
Resolves, which had originally been enacted in Massachusetts as the
Suffolk Resolves. In it, the delegates took the following actions:

8 They declared the Intolerable Acts null and void.

B They recommended that colonists arm themselves and that militias
be formed. (In fact, Massachusetts residents had already taken this
step, forming militia units ready to respond at a moment’s notice—
the Minute Men.)

8 They recommended a boycott of British imports. (“Associations”
were established in every colony to make sure the boycott was
enforced.)

After a month of deliberations and squabbling, the delegates
adjourned in late October, agreeing to reconvene in the spring. As
they made their way home from Philadelphia, few delegates could
have anticipated that in April 1775, an exchange of gunfire in a small
Massachusetts town would take the Americans and the British to a
crossroad in their rocky relationship. The road to Lexington and
Concord had already begun.

Content Review Questions

1. A major goal of the French in wanting to maintain control over the

Ohio Valley was to

(A) prevent attacks by Native Americans on their forts and
outposts.

(B) eventually expand into Canada.

(C) merge their landholdings from Canada to the Mississippi
Valley.

(D) exploit the lumber trade.

2. The most immediate objective of the Albany Congress was to
(A) bring to an end the French and Indian War.
(B) convince American colonists to boycott British-made goods.
(C) end hostilities between Native Americans and French settlers
in the Ohio Valiey.
(D) improve relations with the Iroquois tribes.

3. As aresult of the French and Indian War,

(A) relations between French and American colonists improved
dramatically.

(B) France was able to hold on to Canada but lost the rest of its
North American empire.

(C) the Americans and British developed a mutual respect for each
other’s military abilities.

(D) Britain felt it necessary to abandon the practice of salutary
neglect.
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Which of the following is the correct chronological order?

The Peace of Paris (1)
Navigation Law of 1660 (2)
The Tea Act (3)

The Molasses Act (4)

The Albany Congress (5)

A)1,23,45
(B) 2,5,1,4,3
Q54132
D) 1,2,54,3

All of the following served as challenges to the British government

in the aftermath of the French and Indian War EXCEPT

(A) the added expense of governing new territory.

(B) the hostility of Native Americans west of the Appalachian
Mountains.

(C) the difficulty of assimilating French Canadians into the British
Empire.

(D) the struggling economy of the American colonies.

Prior to the 1760s, Britain’s Navigation Acts

(A) were effective in raising enormous revenue for the Crown.

(B) prevented the American colonies from shipping raw materials
to Great Britain.

(C) were only loosely enforced in the American colonies.

(D) successfully ended smuggling in the American colonies.

The Boston Massacre

(A) was propagandized by American revolutionaries in order to
stir up protests against British rule.

(B) represented the first major battle of the American Revolution.

(C) resulted in the passage of the Coercive (or “Intolerable”) Acts.

(D) was a story invented by the Sons of Liberty to justify their
escalating tactics.

The Declaration of Rights (adapted from the Suffolk Resolves by
the delegates to the First Continental Congress) declared the
___ null and void.

(A) Tea tax

(B) Declaratory Acts

(C) “Intolerable Acts”

(D) Quartering Act

All of the following are correct regarding the Quebec Act EXCEPT

(A) it was warmly accepted by American colonists as a way of
building a closer relationship with French colonists.

(B) Catholicism was accepted as the official religion of French
Quebec.

(C) Americans were suspicious that the nonrepresentative
assembly established in Quebec would set a precedent for
British rule in the American colonies.

(D) Americans were angry that Quebec’s territory was extended to
the Ohio River.
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10. Conservative delegates to the First Continental Congress
(A) sought immediate independence from British control.
(B) favored using violence and intimidation to convince the British
to grant the Americans their independence.
(C) argued for a middle course between self-government and the
tyranny of the status quo.
(D) argued that the colonies had no legal right to representation.

11. One example of the long colonial tradition of self-government is
the drafting of the Fundamental Orders among the settlers of the
Connecticut River Valley, which
(A) prohibited future land sales in the region.

(B) banned all non-Christian religions.
(C) established a modern constitution.
(D) allowed women to vote for the first time in American history.

12. The Navigation Laws passed by England in the seventeenth
century had a profound impact on England’s American colonies in
that they
(A) led to considerable prosperity for colonial merchants and
shippers.

(B) were a major cause of the French and Indian War.

(C) inhibited American trade with countries that were not under
English rule.

(D) were welcomed by most American colonies as an opportunity
to increase trade with nations other than England.

13. The Zenger trial, which took place in New York in 1734-1735, was
a pivotal event in the expansion of the rights of
(A) women.
(B) freed slaves.
(C) colonial assemblies.
(D) the press.

14. Which of the following was an effective means of coordinating
colonial responses to British Crown policies?
(A) The Albany Congress
(B) The Declaratory Act
(C) The Committees of Correspondence
(D) The Proclamation of 1763

15. The Association was created by the First Continental Congress. It
(A) provided arms and other supplies for Britain’s war effort
against the French.
(B) organized a complete boycott of British goods.
(C) was the first major military unit established by the Americans.
(D) sought an immediate break with the mother country.

Short-Answer Questions

Question 1 is based on the following two passages.

“Political power is that power, which every man...has given
up into the hands of...the governors...with this express or
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tacit trust, that it shall be employed for their good, and the
preservation of their property;...and so [it] cannot be an
absolute, arbitrary power over their lives and fortunes....
And this power has its original only from compact and
agreement, and the mutual consent of those who make up
the community.”

John Locke, “Second Treatise on Civil
Government,” Section 121 (1690)

“  Whenever the legislators endeavour to take away, and
destroy the property of the people, or to reduce them to
slavery under arbitrary power, they put themselves into a
state of war with the people...by this breach of trust they
forfeit the power the people had put into their hands...and it
devolves to the people, who have a right to resume their
original liberty, and, by the establishment of a new legislative,
(such as they shall think fit) provide for their own safety and
security.”

John Locke, “Second Treatise on Civil
Government,” Section 222 (1690)

1. Based on the two passages from John Locke’s “Second Treatise on

Civil Government,” complete the following three tasks:

(a) Briefly explain the main point made by Passage 1 (from section
121).

(b) Briefly explain the main point made by Passage 2 (from section
222).

(c) Provide ONE piece of evidence from the period between 1763
and 1775 in support of the argument of some colonists that the
British had violated the rights of the colonists as here
explained by John Locke.

2 United States historians have proposed various events to mark the
beginning of the American Revolution.

(a) Choose ONE of the events listed below, and explain why your
choice best represents the beginning of the American
Revolution. Provide at least ONE piece of evidence to support
your explanation.

The passage of the Stamp Act
The First Continental Congress
The Battle of Lexington and Concord

(b) Contrast your choice against ONE of the other options,
demonstrating why that option is not as good as your choice.

Long Essay Questions

1. In the decision to rebel against Britain, was the American
Revolution fought strictly for independence, or did a desire for
democratization play a role?

2. Compare the positions of moderates, radicals, and conservatives at
the Continental Congresses. Which group was most effective in
achieving its goals?

©2016 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use.



Causes of the American Revolution: 1760-1774 + 111

Answers

CONTENT REVIEW QUESTIONS

1. (C) The French sought to control territory west of the
Appalachian Mountains, which would counterbalance Britain’s
landholdings along the Eastern Seaboard (The American
Pageant, 15th ed., pp. 102-103/16th ed., pp. 107-108; Learning
Objective WOR-1).

2. (D) Though the Albany Congress addressed other concerns,
such as coordinating a united response to the French, its most
immediate objective was keeping the powerful Iroquois nation
loyal to Great Britain (The American Pageant, 15th ed., p. 106/
16th ed., p. 109; Learning Objective POL-1).

3. (D) The war strained American-British relations, particularly
because of the resulting increase in taxation (and crackdown
on smuggling) that Britain felt was necessary to finance the
colonies” defense (The American Pageant, 15th ed., pp. 114-
116/16th ed., p. 119; Learning Objective WOR-1).

4. (B) Keep in mind that the Navigation Laws were poorly
enforced and of almost no consequence. It was not until after
the French and Indian War (during which the colonists met at
the Albany Congress) had been concluded by the Peace of
Paris that the British began raising significant taxes on the
colonists. Though the Molasses Act met little resistance, the
Tea Act caused much uproar (The American Pageant, 15th ed.,
pp. 114-116/16th ed., pp. 118-119; Learning Objective WOR-1).

5. (D) In fact, the success of the colonial economy led many
American colonists to begin to question Britain’s insistence
upon mercantilism and to see themselves as self-reliant (The
American Pageant, 15th ed. p. 115/16th ed., pp. 118-119;
Learning Objective WOR-1).

6. (Q) Prior to the 1760s, Americans avoided the Navigation Laws
through such illegal activities as smuggling. The British did not
yet have a financial need to enforce the acts (The American
Pageant, 15th ed., p. 114/16th ed., p. 118; Learning Objective
WXT-1).

7. (A) Though only killing five and wounding six others, the
graphic engraving made by Paul Revere helped to solidify in
many American minds the idea that the British were bent on
attacking the innocent colonists {The American Pageant, 15th
ed., pp. 118-119/16th ed., p. 123; Learning Objective ID-1).

8. (C) The “Intolerable Acts” were a group of acts passed by
Parliament to punish the colonies after the Boston Tea Party
(The American Pageant 15th ed., p. 123/16th ed. p. 126;
Learning Objective ID-1).
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9. (A) Most American colonists rejected the Quebec Act for the
reasons expressed in answers B-D. A is the primary reason the
Quebec Act was passed (The American Pageant, 15th ed.,
p. 122/16th ed., p. 126; Learning Objective POL-1).

10. (C) Though more radical delegates like John Adams succeeded
in swaying many of the colonial representatives, conservatives
advanced plans like the Galloway Plan, which proposed a
return to the governing style of the British before 1763 (The
American Pageant, 15th ed., pp. 122-123/16th ed., pp. 126-127;
Learning Objective POL-1).

11. (A) The Fundamental Orders became the foundation for
Connecticut’s constitution (The American Pageant, 15th ed.,
p. 47/16th ed., p. 48; Learning Objective CUL-4).

12. (C) The Navigation Laws prohibited American trade with
nations, such as France, that were not controlled by England.
Naturally, many Americans resented the laws and sought to
circumvent them through smuggling (The American Pageant,
15th ed., p. 49/16th ed., p. 118; Learning Objective WXT-1).

13. (D) Zenger’s newspaper had criticized the colony’s royal
governor, and Zenger was arrested for libel. The court’s
decision was essential to the development of a free press (The
American Pageant, 15th ed., p. 92/16th ed., p. 95; Learning
Objective WOR-2).

14. (C) Radical agitators such as Sam Adams organized
Committees of Correspondence throughout the colonies in
order to incite the colonists to challenge the decisions and
policies of the British government (The American Pageant, 15th
ed., pp. 119-121/16th ed., p. 124; Learning Objective ID-5).

15. (B) Considered the most significant achievement of the First
Continental Congress, the Association sought to convince the
British government to address colonial grievances, many of
which were economic in nature (The American Pageant, 15th
ed., p. 123/16th ed., p. 127; Learning Objective WOR-2).

SHORT-ANSWER QUESTIONS

1. Understanding the first passage’s point about the purpose of
government and the origins of power is key to a strong
answer. In the second passage, you must include an
explanation of the just cause of a revolution. For your example,
choose an event (like the Intolerable Acts) where the British
were perceived by the colonists as abusing their power and,
most importantly, failing to protect the property of the
colonists.

2. Each of these three events represents the beginning of some
new phase of the road to Revolution (though indeed, the
colonists did not declare independence until 1776, more than a
year after the first shots were fired at Lexington). Focus your
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answer on what element of the Revolution “began” at the event
of your choice. Was it the beginning of the feeling that the
British were abusing the rights of the colonists? The beginning
of a concerted colonial effort to condemn the British? The point
of no return after which political solutions to the conflict
seemed unworkable?

LONG ESSAY QUESTIONS

1. A discussion of the causes of the American Revolution must
focus on the desire for independence, but another dimension
can be added depending on your perspective: the war was also
fought to democratize American society by removing the
British, who were content to maintain the status quo in the
colonies. For the first revolutionary impulse, you should
address pre- and post-1763 policies. For the second, discuss
the features of colonial America that were not particularly
democratic. (Historical Thinking Skill 1II-6: Historical
Argumentation)

2. Be sure to point out that twice as many Americans were
opposed or indifferent to independence as favored liberty. This
is reflected in the First and Second Continental Congresses:
conservatives favored a return to the relationship that existed
before the French and Indian War. Moderates maintained that
events had not yet necessitated a break from Britain, and
radicals favored immediate independence. Later events would
satisfy the radicals’ goals. (Historical Thinking Skill II-4:
Comparison)
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THE AMERICAN
REVOLUTION: 1774-1783

Debate over the rights of the colonists had been raging since the close
of the French and Indian War. Even in England, the radical British
Whigs lamented the arbitrary use of power by the aristocratic
Parliament and power-hungry king. Nevertheless, when the First
Continental Congress’s appeal to King George III, the Declaration of
Rights, reached Britain in 1774, it was, to put it mildly, poorly received.
Massachusetts was now considered to be in open rebellion, and soon
fresh troops began arriving to enforce British laws and policies.

Key CONCEPTS

8 Both the British and the Americans had military, political, and
economic advantages and disadvantages in the war.

® The Battle of Saratoga was the turning point in the war, for it
persuaded the French to give what proved to be significant help to
the Americans in the war for independence.

Black Americans played an important role in the war.

The American victory did not fundamentally change the condition
or status of blacks or women.

The American Revolution is discussed in depth in The American
Pageant, 15th and 16th eds., Chapters 7 and 8.

Massachusetts met this escalation of hostilities with its own call to
arms. In April 1775, General Thomas Gage, who had replaced
Hutchinson as royal governor of Massachusetts, dispatched troops to
seize military supplies that militiamen had stored in Lexington. Upon
meeting the Minute Men (militiamen who could be mobilized at a
moment’s notice) in Lexington, shots were exchanged between the two
forces, killing eight of the Massachusetts combatants. The British then
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proceeded to Concord to continue their futile search for gunpowder
and weapons. On their return from Concord, the British were
ambushed time and again as they attempted to make their way back to
Boston. Their losses were staggering, almost three hundred casualties.
Even more damaging, however, was that the events at Lexington and
Concord had a lightning-rod effect. Soon colonists were organizing to
confront the British. As planned, the following month the Second
Continental Congress assembled in Philadelphia. This time there were
but two conflicting groups: those who sought immediate
independence and those who still hoped for a negotiated settlement.
Both sides had their say. The Congress then drew up military plans, in
the Declaration of the Causes and Necessities for Taking Up Arms,
which called for

B an American army to be organized and led by George Washington

#  an American navy to be created to disrupt British shipping

B a military expedition to be led by Benedict Arnold to wrest Canada
from the British Empire

By this time, Ethan Allen and his Green Mountain Boys had already
seized Fort Ticonderoga in New York. But the center of hostilities
continued to be Massachusetts, specifically Boston, the hotbed of
radical dissent.

THE VAR BEGINS IN EARNEST: BUNKER HILL

For weeks after Lexington and Concord, both British and American
troops poured into the Boston area, anticipating a major conflict. The
Americans, under General Israel Putnam, occupied two strategic areas
overlooking Boston, Breed’s Hill and Bunker Hill, in advance of the
British, who also wanted to control the high ground around Boston.
On June 13, 1775, British troops, in their distinctive, conspicuous
scarlet uniforms and weighed down with heavy supplies, attacked.
After launching several assaults in which over one thousand British
and some four hundred Americans were killed, the redcoats drove the
Americans, who were nearly out of supplies, from their positions.
Importantly, the colonists had stood their ground against what was
considered the best European fighting force at that time. But even
then there were still some colonial leaders who firmly believed that a
peaceful solution could be found. The month after the Battle of Bunker
Hill, Congress sent the Olive Branch Petition to King George IIl.
Reaffirming their loyalty to him, they implored him to intercede on
their behalf. Their appeal fell on deaf ears; the king would not
negotiate with his own subjects, especially those who had taken up
arms and clashed with his forces. In August, Parliament issued the
Prohibitory Act, declaring all of the colonies in open rebellion and
suspending all trade between Britain and the American colonies.

THE DECLARATION OF INDEPENDENCE

In early June of 1776, Virginia’s representative to the Second
Continental Congress, Richard Henry Lee, introduced a resolution in
Congress that declared the colonies free and independent states. A
committee that included John Adams and Benjamin Franklin was
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established to write a draft declaring this sentiment and the
justifications for it. Thomas Jefferson, a gifted writer and brilliant
thinker, was given the task of writing the document, which was then to
be edited by the committee. Jefferson was influenced by the
Enlightenment philosophers of his day, whose ideas can be found in
the document he presented. By early July, all of the colonies except
New York, which had a large percentage of its population still loyal to
the king, adopted Lee’s call for independence as articulated in
Jefferson’s draft. On July 4, 1776, the Declaration of Independence was
formally approved by Congress.

Tom Paine’s Common Sense(.lanuary1776

Whereas some colonists viewed the king’s response to the Olive Branch
Petition with dismay and foreboding, a recent English immigrant to
Philadelphia, Thomas Paine, was resolute in his demands for
independence. Considered incendiary and radical, Paine’s forty-seven-
page pamphlet, Common Sense, made some bold assertions. Foremost
among them was his condemnation of monarchy and aristocracy and his
advocacy for republican self-government based on the natural rights of the
people. Moreover, Paine viewed the American cause as one that had
historical impact for all people under the thumb of foreign domination.
Obviously the themes of the pamphlet resonated with those who advocated
a republican form of government, one deriving its power from the people.
Over 150,000 copies were sold, an astounding number for its day. But the
pamphlet, like the revolution it espoused, has lived on as a political
inspiration ever since.

In the first part, which includes the Preamble (an introduction),
Jefferson explains the necessity of independence for the preservation
of basic natural laws and rights. These were John Locke’s thoughts
about the social contract, articulated in his Two Treatises of
Government, and Jean-Jacques Rousseau’s Social Contract.

We hold these truths to be self-evident: That all men
are created equal; that they are endowed by their
Creator with certain unalienable rights; that among
these are life, liberty, and the pursuit of happiness.

The second part of the Declaration of Independence lists the
grievances of the colonies, a series of “abuses and usurpations” by the
king and his government. This maltreatment, claimed Jefferson,
violated the social contract the British monarch had with his colonies,
thereby justifying the actions his American subjects felt compelled to
take. The document ends with what is tantamount to a formal
declaration of war. Even before signing the Declaration of
Independence, the Second Continental Congress appointed a
committee to draft the first constitution of the United States—the
Articles of Confederation.
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THE MILITARY PHASE OF THE REVOLUTIONARY WAR

For upstart colonists to challenge the formidable British army and the
even more potent Royal Navy in the late eighteenth century was an
intimidating task. But as in all wars, both sides had their strengths and
weaknesses.

H Brmsh Advantages
The British had a considerably larger population from
which to draw for troops. However, they relied on
volunteers and mercenaries (such as hired Germans called
Hessians).
The British possessed considerable financial resources.
Britain had a highly trained and experienced professional
fighting force.
Britain’s Royal Navy controlled the seas, and therefore
trade.
Native American tribes, eager to see an end to colonial
westward expansion, generally allied themselves to the
British.
Many Americans opposed to independence, called Tories
or Loyalists, fought against the Continental Army. Among
these were many immigrants from Germany, the
Netherlands, and France who believed that the British
offered greater religious tolerance than the at times
puritanical Americans.
Black American slaves were offered freedom if they helped
the British and some served in the British army.

M Brltlsh Disadvantages
Britain needed a substantial part of its military to maintain
its global empire. In fighting the Americans it eventually
battled Holland, Spain, and France, nations all eager to see
Britain defeated.
The European style of fighting practiced by the British
army was not suitable for the North American wilderness.
The British had considerable logistical problems as their
lines of communication and supplies stretched across the
Atlantic Ocean.

! The British army had to crush the rebellion by destroying

Washington’s army.

Colomal (Patriot) Advantages
Americans were fighting for a lofty ideal—liberty—as well
as for their homes and way of life.
By and large, the Americans had excellent officers, such as
George Washington, as well as foreigners who came to
assist the Americans, such as Thaddeus Kosciusko and
Casimir Pulaski of Poland, Germany’s Baron von Steuben,
and, most famously, the Marquis de Lafayette from France.
The Americans were able to utilize guerrilla warfare, which
often effectively counteracted Britain’s disciplined troops
and greater firepower.
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The Americans received financial support from France and
greatly benefited from direct French military intervention
after 1778.

“s The Americans hoped that a protracted war would
convince the British public and allies of the American cause
in Parliament that continuing the war was senseless.

B Colonial Disadvantages

.1 George Washington’s army was considerably smaller than
Britain’s military forces in North America.

i1 The Continental Congress had no real political authority. It
had no power to tax or to create a sound currency.

i+ Most Americans were loyalists or were indifferent or
neutral about the war and so did not support it. Many
Tories actually took up arms to crush the rebellion.

i1 The Continental Army frequently suffered from supply
shortages.

i As with their foe, the Americans were vulnerable to war
weariness and a sense of futility, possible consequences of
a long war.

MAJOR MILITARY EVENTS OF THE WWAR

Though they suffered significant losses at the Battle of Bunker Hill, the
Americans, under the command of George Washington, forced the
British out of Boston in 1776. The British commander, Lord Howe,
relocated his center of operations to New York. Washington’s forces
attempted to drive the British out of New York in 1776, but they were
decisively defeated at the battles of Long Island and Washington
Heights. Retreating to New Jersey, the Continental Army launched
successful attacks on Hessian troops at Trenton and on the British at
Princeton. The British then devised a plan that, if successful, would
strategically divide the New England colonies from the rest. It called
for a coordinated pincer movement requiring British Generals
Burgoyne in Canada, St. Leger in the Great Lakes region, and Howe in
the South to unite their forces in central New York, near Albany.
Unfortunately for the British, Howe inexplicably moved south to
Philadelphia instead of north, and St. Leger was forced to retreat to
Canada. Howe did manage to capture Philadelphia and defeat
Washington’s army at the battles of Brandywine and Germantown in
Pennsylvania, but these actions left Burgoyne isolated north of Albany.
Washington’s troops then retreated to Valley Forge, Pennsylvania,
where, despite a serious shortage of supplies and in critical condition,
they bravely endured a miserable winter. (“These are the times that try
men’s souls,” declared Thomas Paine.)

But despair was soon to turn to victory for the Continental Army.
Upon reaching Albany, Burgoyne’s army was surrounded and
defeated at the Battle of Saratoga (1777) by American forces under
General Horatio Gates. More than just a decisive military victory,
Saratoga was the turning point in the war. It convinced the French,
still bitter about their defeat in the French and Indian War, to help the
Americans. There is considerable speculation among historians as to
the likelihood of American military success had the French not
provided military and economic aid.
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Following the debacle at Saratoga, British morale improved when
Howe’s replacement, Sir Henry Clinton, launched a major military
campaign in the southern states. But in 1781, the sixth year of the war,
fortunes in the South again changed as American forces began to win
a series of military engagements. A British army under General
Cornwallis’s command marched to Yorktown, on the coast of Virginia,
so that it could be protected by the Royal Navy. By this time, the
British controlled only New York City and several southern ports.
Their future success was tied to Cornwallis’s army in Virginia.

Unfortunately for Cornwallis, Washington’s army was closing in on
him from the north, General Lafayette’s combined French and
American force was on the move in Virginia, and French Admiral
DeGrasse’s flotilla of warships cut Cornwallis off from supplies,
reinforcements, and finally even retreat. There was only one option left
to the British general. On October 17, 1781, with the British band
playing “The World Turned Upside Down,” Cornwallis’s army
surrendered. Upon hearing of the defeat, the British public demanded
an end to the war, Lord North resigned as prime minister, and before
long the British and Americans convened peace negotiations in Paris.

THE TREATY OF PARIS

The three principal American diplomats—Benjamin Franklin, John
Jay, and John Adams—were directed to work closely with the French
to bring about a suitable resolution. Whereas the Americans and
French had been effective military allies, their diplomatic relationship
soon revealed weaknesses. Both had been unified in their effort to
defeat the British, but it became apparent that the French had further
objectives; for instance, they stipulated that Britain return Gibraltar to
its ally, Spain, as a prerequisite to an agreement. The Americans were
also concerned that France might negotiate an independent settlement
with Britain that would exclude American independence. Thus the
three American delegates chose to carry out their negotiations
independent of the French. In September 1783, the British and
American delegates reached an agreement that effectively ended all
hostilities between the two. On January 14, 1783, Congress ratified the
Treaty of Paris. Two weeks later, Britain, France, and Spain agreed to
their own provisional peace treaty.
The terms of the Treaty of Paris were as follows:

8 Britain formally and unconditionally recognized the independence
of the United States.

The boundaries of the new nation were established: north at the
Canadian border and along the Great Lakes, west to the Mississippi
River, and south to Florida (which in a separate treaty had been
returned by Britain to Spain).

American fishing ships were given unlimited access to the waters
off Newfoundland.

B The government of the United States agreed it would not interfere
legally with British creditors and merchants seeking to collect debts
owed to them by Americans.

The United States would compensate loyalists whose property had
been confiscated during the war.
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The success of the United States in securing its liberty from the
tyrannical rule of Great Britain had impacts far beyond the borders of
the North American colonies. In Haiti, France, and elsewhere, the
ideals of the American Revolution as articulated by Thomas Jefferson
inspired revolutionary movements around the world.

VWOMEN AND THE REVOLUTION Women's rights would not be addressed
by a major reform movement until the mid-nineteenth century, and
even then, women would have to wait until 1919 just for the right to
vote. (Though New Jersey did enfranchise women after the American
Revolution, this right was repealed early in the nineteenth century.)
American women were certainly conscious of the revolutionary goals
for which their male family members were fighting: liberty and the
“rights of man.” But some women wondered whether their own rights
could be enhanced as well. Abigail Adams counseled her husband that
when writing the “new code of laws . . . I desire you would remember
the ladies [and] do not put such unlimited power in the hands of
husbands.” Some enlightened leaders such as Benjamin Franklin were
even supportive of female education; however, women at the end of
the American Revolution were no better off than before—this despite
the fact that women played a major role in maintaining the colonial
economy. They had run the family farms and businesses while their
husbands, sons, and brothers were away fighting the war. Women
also contributed to the war effort by providing essential supplies,
serving as nurses, and, in rare cases, even as soldiers. Ideologically, a
new concept of “republican motherhood” emerged, which exhorted
women to maintain and teach the values of democratic rule and
citizenship to their children—an important role in the nascent republic.
In some ways a step forward, the idea of republican motherhood
added cultural value to women and their role in the nation. Yet, in
every practical sense of the word, they continued to be subordinated
to men. The patriarchal society that defined gender roles in the
colonial period would survive for many more decades.

BLACKS AND THE REVOLUTION In the first draft of the Declaration of
Independence, Thomas Jefferson actually blamed King George III for
the existence of slavery in the colonies. Thankfully, Benjamin Franklin
and the other editors. of the document removed that allegation. Still, it
is one of the tragic ironies of U.S. history that some of the most
famous leaders of the war for independence—among them
Washington and Jefferson—owned slaves. This did not go unnoticed
by Dr. Samuel Johnson, the famous British author and contemporary
of the American Revolution. “How is it that the loudest yelps for
liberty,” he asked, “come from the drivers of slaves?” Even more ironic
is that black Americans contributed to both sides during the war and
for basically the same reason: their own independence. Some black
colonists actually fought as redcoats because they were promised their
freedom if they joined the British. As for the American side, blacks had
actually been in northern militia units before the war and could rightly
be called Minute Men. Some were even veterans of the French and
Indian War. At the outbreak of hostilities in 1775, due in large part to
pressure from the southern colonies (who feared that blacks would
seek their own freedom), the Continental Congress prohibited blacks
from serving in the Continental Army, whether they were free men or
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slaves. As the war dragged on, however, blacks began to enter the
Continental Army from both northern and some southern colonies. By
the end of the war, approximately 5,500 black colonists fought for the
American side, though frequently they were segregated from white
troops. They had hoped that their confribution to American
independence would entitle them to their own freedom, but many
black soldiers were returned to slavery at the end of the war. They had
been considered patriots in name only.

TwoO REVOLUTIONS?

The primary goal of those who took up arms against Britain was to
end British control of their colonies. To this end, the war was an anti-
imperialist revolutionary struggle. But did the war have another
dimension, one that also sought to democratize America socially and
politically? Some historians contend that this is not the case, that the
war was in fact a conservative revolution. In their view, America was
qualitatively and comparatively democratic already, and the
revolutionaries of all classes consequently were seeking to preserve
the social, economic, and political order, not transform it. These
historians point to the democratic features already in place in the
colonies in the eighteenth century, such as basic political, economic,
and religious freedoms. For example, they argue, there were few
obstacles to white male enfranchisement. Given the vast amount of
land, most Americans had the ability to purchase inexpensive property
and therefore meet any land-ownership requirements for voting. What
is more, social mobility was indeed open to nearly all white males; thus
social conflict in colonial society was minimal.

Other historians see a dual impulse: win independence in order to
further democratize society, government, and the economy.
Independence was the precondition for this goal because it was in
Britain’s interest to preserve the status quo in the colonies. This in turn
permitted the colonial elites to maintain their dominance and control
over the rest of colonial society through, for example, voting
qualifications based on property ownership (substantial in some
colonies, especially New York, where thirty families controlled three-
quarters of the land), and the merchant class’s monopoly of the retail
trade. The outbreak of violence against entrenched elites—for
example, the hostility expressed in the Regulator Movement in the late
eighteenth century and Bacon’s Rebellion in the mid-seventeenth
century—demonstrate class tensions in pre-Revolutionary America.
There are other examples as well; in Boston, over 40 percent of the
city’s wealth was controlled by just 1 percent of the population. There
are many points to support both perspectives.

As you reflect on the causes and impact of the American
Revolution, it is important to remember that there were members of
society who, even after independence had been won, were just as
concerned about the effects of too much democracy as there were
those who believed the war had in part been fought to expand it. The
creation of a permanent government in the postwar years would
reveal the nature of this debate as well as concerns over the
constitutional powers and limitations that should be accorded the new
government of the United States.
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Content Review Questions

1.

The Declaration of Rights

(A) was issued by Parliament to grant greater autonomy for
colonial governments.

(B) was a formal declaration of war issued by the First Continental
Congress.

(C) was written by George Washington.

(D) was rejected by the British Parliament.

The opening shots of the American Revolution occurred at
(A) the Battles of Lexington and Concord.

(B) the Battle of Bunker Hill.

(C) the Boston Massacre.

(D) the Battle of Saratoga.

Which one of the following was NOT an advantage the British had
in their war effort to suppress the American rebellion?

(A) A larger military

(B) Shorter supply lines

(C) Alarger and stronger navy

(D) Greater financial resources

The Olive Branch Petition

(A) was an attempt by the British to reach a political settlement
after their defeat at the Battle of Saratoga.

(B) was issued by France in an attempt to bring hostilities between
the British and Americans to an end.

(C) was offered to Native American tribes by the First Continental
Congress to gain their support in the war against the British.

(D) was an attempt by the First Continental Congress to prevent
further hostilities after the Battle of Bunker Hill.

Which of the following British measures declared that because the
American colonies were in open rebellion against the British
Crown, all trade would be suspended?

(A) The Intolerable Acts

(B) The Quartering Act

(C) The Declaration of Rights

(D) The Prohibitory Act

Thomas Paine

(A) was Britain’s prime minister during the early stage of the
American Revolution.

(B) was president of the First Continental Congress.

(C) wrote Common Sense, an appeal to the colonists to resist the
British and establish a republican form of government.

(D) was the leader of the radicals in the Second Continental
Congress.
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7. The Battle of Saratoga was the turning point of the American

Revolution because

(A) the French entered the war on the American side.

(B) the last major British army in North America surrendered to
Washington’s army.

(C) most Americans who had been Tories decided to switch sides
and fight for independence.

(D) the British issued the Olive Branch Petition, in which they
agreed to open peace negotiations with the Americans.

8. The argument that “abuses and usurpations” by King George and
his government violated the social contract that had existed
between Britain and its American colonies was articulated in
(A) the Treaty of Paris.

(B) the Declaration of Rights.

(C) the Declaration of the Causes and Necessities for Taking Up
Arms.

(D) the Declaration of Independence.

9. The Regulator Movement, Bacon’s Rebellion, and the Paxton Boys

(A) were the names of Tory militia units who fought against the
American revolutionaries in the war.

(B) indicate to some historians the undemocratic nature of pre-
Revolutionary American society.

(C) were Massachusetts radicals who participated in the Boston
Tea Party.

(D) were black American military units who fought for American
independence.

10. The Treaty of Paris included the following terms EXCEPT

(A) Britain formally recognized American independence.

(B) Britain was allowed to maintain several forts in the area west
of the Appalachian Mountains in order to protect its trading
posts.

(C) American fishing ships were given permission to fish off the
coast of Newfoundland.

(D) the Americans promised to compensate loyalists whose
property had been confiscated during the war.

11. Which of the following colonies did not send delegates to the First
Continental Congress?
(A) New York
(B) Georgia
(C) South Carolina
(D) Pennsylvania

12. One significant consequence of the Treaty of Paris, signed in 1783,
was that Great Britain
(A) formally recognized American independence.
(B) ceded Quebec to the Americans.
(C) declared war on France once the war with the Americans was
concluded.
(D) paid the new United States millions of dollars in war damages.
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. Some Americans who allied themselves with the British Crown

(A) found themselves in a distinct minority, as most colonists
favored independence.

(B) believed they would receive greater religious freedom under
British rule.

(C) were forced into supporting the British war effort for fear of
losing their land and possessions.

(D) did so primarily because they believed the independence
movement would not be successful.

Which of the following statements best represents the position of

British Whigs toward American independence?

(A) Britain should impose a naval blockade on all American ports
until the colonists capitulate.

(B) The American colonies and Canada should be unified and ruled
as one nation.

(C) The American colonies were the property of Britain and any
rights granted to them could come only from the British
Crown.

(D) The American independence movement was a battle for
freedom against a tyrannical monarchy.

In order to supplement the troops it had fighting in the American
colonies, Britain

(A) instituted the first military draft in its history.

(B) forced American colonists into the British army.

(C) hired Hessian mercenaries.

(D) forced runaway slaves into the army.

Short-Answer Questions

Question 1 is based on the following passage.

The American Revolution was integral to the changes occurring in
American society, politics, and culture at the end of the eighteenth
century. These changes were radical, and they were extensive. To
focus, as we are today apt to do, on what the Revolution did not
accomplish—highlighting and lamenting its failure to abolish
slavery and change fundamentally the lot of women—is to miss the
great significance of what it did accomplish; indeed, the Revolution
made possible the anti-slavery and women’s rights movements of
the nineteenth century and in fact all our current egalitarian
thinking.... The Revolution brought respectability and even
dominance to ordinary people long held in contempt and gave
dignity to their menial labor in a manner unprecedented in history
and to a degree not equaled elsewhere in the world.

Gordon S. Wood, The Radicalism of the American Revolution
(2001)

Based on the argument advanced by Gordon S. Wood in the above

passage, complete the following two tasks.

(a) Provide ONE piece of evidence from American Revolutionary
history that supports the argument made by Wood.
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(b) Provide ONE piece of evidence from American Revolutionary
history that challenges the argument made by Wood.

2. The American Revolution helped to establish many American
values.

(a) Choose ONE of the values listed below and provide at least
ONE piece of evidence demonstrating how Americans
embodied that ideal during the struggle for independence from
Britain.

Liberty
Equality
Justice

(b) Based on the value you chose in Part A, identify one source of
inspiration for the colonists and explain how they came to
esteem that principle.

Long Essay Questions

1. What caused the American colonists to move toward
independence in the period between 1763 and 17767

2. Compare the relative advantages of the American Continental
Army and Great Britain’s regulars when war broke out in 1775.

Answers

CONTENT REVIEW QUESTIONS

1. (D) The king’s government rejected the appeal, which led to an
intensification of hostilities (The American Pageant, 15th ed.,
p. 123/16th ed., p. 136; Learning Objective POL-1).

2. (A) British redcoats and Massachusetts Minute Men fired the
first shots at Lexington and later at Concord. They have been
called “the shots heard 'round the world” (The American
Pageant, 15th ed., p. 124/16th ed., p. 135; Learning Objective
POL-1).

3. (B) Great Britain had to wage war and therefore supply its
troops from three thousand miles away (The American
Pageant, 15th ed., pp. 124-125/16th ed., pp. 128-129; Learning
Objective WOR-1).

4. (D) Even after a major battle, Bunker Hill, had been fought, the
First Continental Congress appealed to King George III to end
hostilities. The petition was summarily rejected (The American
Pageant, 15th ed., p. 133/16th ed., p. 136; Learning Objective
POL-1).

5. (D) The Prohibitory Act (1775) was an attempt to stop the
rebellion by crippling the American economy (this material
does not appear in the text; Learning Objective POL-1).
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6. (C) Thomas Paine’s widely read pamphlet Common Sense was
influential in generating support for the American war effort.
Paine rejected monarchy and favored its replacement with a
republican—representative—form  of government (The
American Pageant, 15th ed. pp. 134-136/16th ed., p. 138;
Learning Objective CUL-4).

7. (A) Not only was the Battle of Saratoga a major American
victory, it convinced the French to provide financial and
military assistance to the Americans (The American Pageant,
15th ed., p. 145/16th ed., p. 148; Learning Objective WOR-1).

8. (D) Borrowing from Locke’s social contract theory, Jefferson
asserted in the Declaration of Independence that British
violations of American rights had voided the contract between
the king and his American subjects (The American Pageant,
15th ed., p. 137/16th ed., pp. 140-141; Learning Objective CUL-
2).

9. (B) The Regulators, Bacon’s supporters, and the Paxton Boys
rose up against their colonial governments to protest the lack
of representation and the claim that these governments served
the interests of colonial America’s elites (The American
Pageant, 15th ed., pp. 62, 80/16th ed., pp. 64, 80; Learning
Objective ID-5).

10. (B) Great Britain removed all of its troops from the area south
of Canada. However, Britain still held political and military
control of Canada (The American Pageant, 15th ed., pp. 151~
152/16th ed., p. 155; Learning Objective WOR-2).

11. (B) Georgia failed to send delegates for several reasons: the
state’s considerable distance from Philadelphia, the poor
condition of southern roads, and the benefits Georgia had
received from British protection against Spanish-controlled
Florida (The American Pageant, 15th ed., p. 123/16th ed., p. 126;
Learning Objective ID-5).

12. (A) The Americans became the first nation to successfully
break away from the British Empire (The American Pageant,
15th ed., pp. 151-152/16th ed., pp. 154-155; Learning Objective
WOR-2).

13. (B) Some members of German, Dutch, and French religious
sects had already been confronted with religious persecution in
America and belicved they would experience greater tolerance
under British rule (The American Pageant, 15th ed., p. 140/16th
ed., pp. 141-143; Learning Objective PEO-5).

14. (D) At least initially, many British Whigs viewed the American
independence movement as a conflict that would enhance their
own struggle against the powers of King George III (The
American Pageant, 15th ed. p. 113/16th ed., pp. 117-118;
Learning Objective POL-1).
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15. (Q) King George III arranged with six German princes to hire
German soldiers (most of whom came from the principality of
Hesse). Interestingly, a number of Hessians stayed in America
after the war ended (The American Pageant, 15th ed., p. 133/
16th ed., p. 136; Learning Objective WOR-1).

SHORT-ANSWER QUESTIONS

1. Given that Wood argues that the Revolution was, in fact,
revolutionary—even at the socio-political level—you must
identify examples of radical changes being made to colonial
society (or colonial values) in order to support Wood’s
argument. One possible example would be the shift in the
perception of the value of women. On the contrary, identifying
examples of the preservation of elements of aristocracy or of
contempt for the common man would help to challenge his
argument. An analysis of the property-based motivation for the
war itself may serve as fertile ground for this side of the
argument.

2. You might draw heavily from the rhetoric of Thomas Jefferson
(in the Declaration of Independence) or Thomas Paine (in
Common Sense) in your answer. In order to identify
inspiration, consider the works of the Enlightenment
philosophers like John Locke and Jean Jacques Rousseau or
the cultural impact of the Great Awakening in the colonies.

LONG ESSAY QUESTIONS

1. You should incorporate in your essay the idea of taxation
without representation versus the British policy of virtual
representation. Also, royal governors were appointed to
oversee the colonies, which diluted the colonial governments.
As for the economic relationship, you should discuss the
reasons for specific British economic acts and whether the
American responses to these acts were based on moderation
or inspired by radicals. (Historical Thinking Skill I-1: Historical
Causation)

2. You should discuss the fact that American colonists were
divided. Many on the frontier and more remote areas were
unaffected by the British government’s acts and policies. Point
out that the Americans faced serious economic, political, and
military disadvantages. On the other hand, point out the
political and military advantages on the American side, and be
sure to include French intervention. (Historical Thinking Skill
II-4: Comparison)
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CREATION OF THE U.S.
CONSTITUTION: 1781-1791

When Virginia’s Richard Henry Lee introduced a resolution in the
Second Continental Congress on June 7, 1776, in favor of American
independence, he also proposed that a government be established
based on an accord of confederated states—an association of
sovereign states. Within a month, under the direction of John
Dickinson, a committee established by the Congress had devised a
plan of government called the Articles of Confederation and Perpetual
Union.

The Articles of Confederation were adopted by the Congress the
next year and were finally approved by all the states in 1781. But by
1787, it was clear that the Articles were insufficient for the young
nation. A convention charged with revising the Articles concluded that
an entirely new structure was needed. The Constitution was the resulit.
In this chapter we will take a closer look at the Founding Fathers and
how they came to write the Constitution.

Key CONCEPTS

B The Articles of Confederation were unable to address the economic
and political problems facing the new nation.

B The Constitution was completed only because the delegates to the
Constitutional Convention were able to reach a number of major
compromises.

Opposition to ratification of the Constitution came from

antifederalists, who feared a strong central government.

Promise of a bill of rights was important to ratification of the

Constitution.

The Articles of Confederation and the Constitution are discussed in
depth in The American Pageant, 15th and 16th eds., Chapter 9.
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CREATING THE NATION’S FIRST GOVERNMENT:
|SSUES AND CONCERNS

Not unexpectedly, problems developed as the committee drawing up
the Articles of Confederation worked out the details of this newly
independent political system. One critical concern was the issue of
where, in this new government, power should reside. Would the states
be autonomous and more powerful than the central government?
Would the central government be paramount in its dealings with the
states? Or would there be a sharing of powers and responsibilities?
Keep in mind that Americans were then fighting a war against what
they perceived to be a tyrannical government, autocratic and
seemingly insensitive to the rights of American colonists. As a
consequence, Americans were deeply suspicious about placing too
much authority in the hands of a central power. But if the central
government had little authority compared with the states, then what
was the purpose of even having one? Other questions soon arose as
well. Would this new government be bicameral (a two-house
legislature) or unicameral (a one-house legislature)? How would
representation be apportioned? Would larger states with larger
populations have more representation than smaller states? Would
larger states pay more in taxes? What about the relationship between
the powers of the government and the rights of citizens? These were
questions that could be answered only if the delegates were able to
agree on what was arguably the most pivotal question: What did they
actually intend when they created a United States of America?

In most cases, these questions were adequately addressed by the
delegates in their deliberations and in the ultimate ratification of the
Articles of Confederation. Other key issues, however, would go
unresolved for decades. In fact, it took the Civil War to conclusively
determine the relationship between the states and federal government.
But what delayed ratification of the Articles for nearly four years had
little to do with issues relating to the nature of the government or the
powers of the states, but rather disputes over western land claims.
Some states—Rhode Island, for one—insisted that jurisdiction over
disputed western lands should be a responsibility of the central
government. But settling land claims was an especially difficult task
because western state boundaries were often not clearly delineated.
This led to claims by more than one state for the same territory. In fact,
some states insisted that their western boundaries stretched to the
Mississippi River and even as far as the Pacific Ocean. Some land
claims were seemingly arbitrary, such as Virginia’s claim to land in
what is present-day Wisconsin. Only when the two states that had
been obstacles to a compromise, New York and Virginia, agreed to
relinquish their western land claims was the new government,
embodied in the Articles of Confederation, ratified by the Continental
Congress, in March 1781.
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THE MAJOR FEATURES OF THE ARTICLES OF
CONFEDERATION (AOCQ)

Under the AOC, the central government was extremely ineffective and
impotent; most authority remained with the individual states. To many,
the decentralization of authority was important to the maintenance of
democracy. Further, it protected against potential tyrannical abuses by
a strong central government. The AOC had the following features,
many of which were considered weaknesses by those favoring a
stronger central government:

A unicameral legislature

No authority for Congress to impose taxes

One vote in Congress for each state

No national court system

No provision for a uniform national currency

No chief executive

A requirement that nine of the thirteen states approve passage of
certain legislation

Unanimity for amendment of the AOC

No authority for Congress to regulate either interstate or foreign
commerce

Many of the problems and abuses that occurred in the years
immediately following the end of the American Revolution
can be traced to the weaknesses of the AOC in addressing
these concerns. Making this connection is important in
understanding why the AOC were inadequate for the new
nation and why early on some questioned the new
government’s usefulness.

As the United States emerged from the turmoil of war, it was
immediately faced with serious economic concerns. These were some
of the problems afflicting American society in the 1780s:

B The infant manufacturing sector of the economy was adversely
affected by Great Britain’s practice of flooding the American
market with British goods. The consequent unfavorable balance of
trade had a negative effect on the nation’s economy in general and
on many of the new American industries and businesses that
emerged in the postwar years.

® Infrastructure (roads, bridges, highways) had been neglected, so
the transportation system was inadequate for commerce and trade.

B Inflation was rampant because of the absence of a uniform
currency and also because notes were often given an arbitrary
value by private banks and state governments. This had a direct
impact on business transactions within a state and between states.

B Interstate trade was adversely affected by state trade barriers and a
vast assortment of currencies.
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B The government could do little to address the effects of a
depression that struck following the war.

Because the new government could not address the economic
needs of the nation and the individual states, the AOC could do
nothing to remedy the maladies of inflation and depression. Individual
states had to solve their economic problems. Some states imposed
heavy taxes on their citizens to tackle inflation and address their
infrastructural needs. For example, Massachusetts imposed a 30
percent tax on the average farmer. Overburdened by the weight of this
levy, many farmers lost their farms or went to debtor’s prison. It was
not long before farmers in Massachusetts organized and petitioned
their state legislature to enact stay laws (which would stay, or keep,
them from prison for indebtedness). They also wanted their state
government to issue more money in order to inflate the economy,
thereby expanding the credit system and inflating prices. The
Massachusetts state legislature rejected their demands in favor of a
deflationary policy (less money in the system), which they expected
would strengthen the economy and therefore enhance the public’s
confidence; this in turn would allow for a more viable credit system.
As it turned out, that approach did not work. The depression
intensified, and deflation replaced inflation as more and more money
was taken out of the system. Believing their government was
insensitive to their economic predicament, some farmers engaged in
an open revolt known as Shays’ Rebellion.

The most famous example of agrarian discontent in the postwar years occurred
in Massachusetts in 1786. An armed band of farmers numbering in the hundreds
and led by Daniel Shays, a former officer in the Continental Army, sought to
shut down the courts as a form of protest and to prevent the continued
foreclosure of their farms and the collection of taxes. The farmers were met by
an equally large state militia force, but they still managed to close the courts.
However, when Shays and his men marched on the Springfield arsenal, they
were routed. In the end, Shays and his men were pardoned, and the state of
Massachusetts did modify its tax laws. But the rebellion made an indelible
impression on the minds of some Americans and their political leaders: civil
disobedience could spread easily from county to county and state to state.

As delegates began arriving in Philadelphia in the late spring of 1787 to
amend the AOC, the events in Massachusetts weighed heavily on their minds,
particularly the nation’s conservative political leaders, who believed that a
strong central government with the authority to suppress domestic disturbances
was necessary. When the delegates wrote a new constitution for the nation, they
had the symbolic importance of Shays’ Rebellion in mind when they gave to the
national government the authority to “protect each of them [states] against
invasion; and . . . against domestic violence” (Article IV, Section IV). For others,
the strengthening of the national government would lead to tyranny; it would
allow those in power to maintain the status quo by preventing fundamental
changes to society, the economy, and government. No wonder, then, that in
refusing to attend the Constitutional Convention, the famous patriot Patrick
Henry exclaimed, “I smelt a rat.”
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ACHIEVEMENTS OF THE AOC

In its short life as the government of the United States (1777-1789), the
AOC did achieve some noteworthy successes. The AOC was, after all,
the government during the American Revolution and negotiated peace
terms with the British at the end of the war. In addition, two very
important land policies that would shape the future of the nation, the
Land Ordinance of 1785 and the Northwest Ordinance of 1787, came
about in this period. Both were significant achievements in that they
facilitated the settlement of western territories and made expansion
systematic.

B Land Ordinance of 1785 In 1784 Congress decided that western
lands would be organized into states roughly the size of each of the
original thirteen states. This area would first be divided into
sovereign districts, which in due course would become states.
However, the plan was not instituted, in large part because of the
political clout of land speculators, who wanted to increase the
amount of acreage that an individual or company could purchase.
Instead, a new plan, the Land Ordinance of 1785, was enacted to
provide for the systematic sale and organization of the territories,
including the following provisions:

3 Townships six miles square would be surveyed. These in
turn would again be divided into sections equaling one
square mile.

The sections were to be sold in lots of 640 acres at no less
than $1 an acre. Land speculators found this agreeable;
they had large amounts of ready cash. The average buyer
did not have $640 in disposable wealth, nor was credit
made available as part of the plan.

The revenue from the sale of one section for each township
would be used to develop public education.

The Land Ordinance of 1785 established a precedent for subsequent
surveys of public land and federal support for public education.

B The Northwest Ordinance (also known as the Land Ordinance of
1787) sought to address the government of the territories, and
embodied two of the nation’s guiding political principles:
federalism and republicanism. It provided for the following:
™ The Northwest Territory would be divided into three to five

separate territories.
A methodical process would advance each territory to
statehood.

{1 Unorganized territories would be overseen by officials
appointed by Congress.

#1 Once the population of the territory reached 5,000, it could
be organized as a territory. Residents would then elect
members to a state legislature and send a delegate to
Congress.

Once the population reached 60,000, a constitution would
be written and the territory would apply to Congress for
statehood.
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From the region that was the Northwest Territory, five states
emerged between 1803 and 1848: Ohio, Indiana, Illinois, Michigan, and
Wisconsin.

THE AOC ATTEMPT TO CONFRONT FOREIGN AFFAIRS
PROBLEMS

Problems for the new government were not limited to domestic issues
and concerns. Difficulties with foreign affairs were another burden.
After the war, relations with European powers quickly deteriorated,
especially with the new nation’s former nemesis, Great Britain. In
some cases the United States brought the problems on itself, as it
failed to abide by the Treaty of Paris. Remember that the U.S.
government had promised to compensate loyalists whose property
was confiscated during the war and to pay foreign debts. Both
promises were not met. But the British violated the treaty as well. King
George III, who was never impressed with American military power
(and now especially since the AOC had to rely on the states to provide
troops to protect the nation), broke Britain’s treaty obligations by
maintaining forts in the Northwest Territory. The United States could
do nothing about the forts except vehemently protest. The British also
placed various trade restrictions on the United States, which further
damaged its alrcady weak economy. To make matters worse, the
disunity that plagued the nation under the AOC raised eyebrows in
Europe’s political circles and threatened the reputation of the United
States. European nations reasoned that because the individual states
were themselves embroiled in trade disputes, commercial agreements
with the United States would certainly be questionable.

Even a former wartime ally, Spain, saw an opportunity to exploit
the new nation. The monarchical government of Spain, always wary of
the potential for the United States to expand its power, was perhaps
even more wary of the democratic ideals emanating from the United
States. The two countries quarreled over the undefined northern
boundary of Florida (which Britain had ceded back to Spain in 1783),
called the Yazoo Strip. There was friction, too, over navigation rights
to the Mississippi River—the Spanish controlled the lower river, which
was vital to American commerce. Still another problem was Spain’s
relationship with Native American tribes in the West. Both wanted to
contain American western expansion, especially in the South, which
interfered with Georgia’s desire to expand. In 1785 war broke out
between the state of Georgia and the Creeks. Despite the enmity of the
Native Americans and Spanish, Americans flooded into what would
eventually become Tennessee and Kentucky. Some of these settlers did
not hold deeds to this land, which often was owned by eastern
speculators. In eastern Tennessee, a group of settlers organized a new
state, which they named Franklin in honor of their celebrated
compatriot Benjamin Franklin. They then petitioned Congress to admit
Franklin into the United States but were rejected. Spain saw its
chance. Secret agents were employed to bring Franklin under Spain’s
control. (It seems that Daniel Boone was one of the agents, but he did
nothing to help the project, even though he was paid by Spain.) The
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effort ultimately collapsed, but not because of any response by the
United States.

Given the inability of the AOC to address troublesome domestic
and foreign affairs problems, it is not surprising that some of the
nation’s foremost political leaders wanted to revise the AOC. In 1787,
delegates met in Philadelphia to do just that. Before they were
through, however, they had in fact created an entirely new
government.

Early Attempts to Revise the AOC

By the time the delegates met in Philadelphia, two attempts had already
been made to revise the AOC.

B Alexandria Conference (1785) Delegates from Virginia and Maryland
met to discuss ways to improve navigation and commerce on the
Potomac River. They decided to invite delegates from the other states
to a meeting in Annapolis, Maryland, to discuss commerce on a
national level.

B Annapolis Conference (1786) Eight states sent delegates to this
conference, but only five arrived on time. Nevertheless, while
attendance was poor, there was obviously strong sentiment across the
nation that the AOC had to be revised. Important leaders such as
James Madison of Virginia and Alexander Hamilton of New York took
it upon themselves to invite states to send delegates to a national
convention in Philadelphia.

THE CONSTITUTIONAL CONVENTION

By May 1787, fifty-five delegates from twelve states {(Rhode Island
chose not to participate) had arrived in Philadelphia to begin work on
revising the government of the United States. The list of delegates was
a veritable “who’s who” in America at that time, among them George
Washington and James Madison (both future presidents), Benjamin
Franklin, George Mason, and Roger Sherman. Those who were absent
were just as formidable: radical leaders Patrick Henry, Sam Adams,
and Thomas Paine chose not to attend, for they were wary of any
attempt to increase the power of the central government. Future
presidents Thomas Jefferson and John Adams were serving overseas
as U.S. ambassadors. Generally, the delegates to the Constitutional
Convention were men of wealth and property. To a large extent, their
motives were twofold: to create a government that would protect the
nation and at the same time to protect their investments. The difficulty
they faced was in designing a strong central government while
safeguarding individual liberties. They knew that a new government
would not be ratified by the people unless it balanced authoritarian
rule and democratic rule. Rest assured that both extremes concerned
them.

To be sure, most delegates concluded that the old form of
government was no longer suitable. In retrospect, the Framers had
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four general goals in mind when they deliberated on how best to
revise the government. It must be able to

B prevent a tyranny of the majority

B prevent a tyranny of the minority

B have sufficient powers to create conditions for both short- and
long-term economic development

B formulate and conduct a more effective foreign policy

Which concerns, issues, and hopes motivated the delegates as they left the
comfort of their homes in late spring 1787 and headed for Philadelphia to
revise the AOC? Historians have contemplated this question for over a
century. One of the earliest views held that the Framers did what was
necessary and appropriate given the domestic and foreign affairs problems
that were plaguing the nation under the AOC.

Not until the early decades of the twentieth century was this view
challenged. Most significantly, historian Charles Beard powerfully rejected
this view in his highly influential book An Economic Interpretation of the
Constitution of the United States. Beard’s thesis was simple and devastating:
the Framers had their own self-interest at heart when they met in Philadelphia.
As men of property and wealth, they wanted a government that would
stimulate trade and industrial growth, protect private property against “mob
rule,” and recover loans owed to them in the form of public debts. According
to Beard, the AOC government, had it been given a chance to develop, could
have become a perfectly suitable system of government. Forty years later,
Beard’s thesis was in turn refuted by other historians who claimed that there
was no correlation between support for the Constitution and one’s financial
status. Instead, a delegate’s regional interests and concerns were the key to
their support. Beard’s thesis has so eroded that many historians have serious
reservations about it. But other historians, with Beard’s view in mind, have
added to the debate by claiming, for example, that the delegates’ views on
ratifying the new Constitution were certainly based on their economic outlook.
On the one hand, agrarian interests were cautious about creating a centralized
government, whereas more commercially minded delegates considered
centralization necessary for the sustained economic growth of the nation.
Regardless of one’s view, the debate over the Framers’ rationale continues to
be a lively and vital part of any debate on the Constitution.

It was not long, however, before core conflicts emerged among
different interest groups:

B Bankers (hard money advocates) versus debtors (cheap money
advocates)

B Northern (commercial) versus southern (rural slave) economic

interests

Economic competition between states

Conflicts between states over western land ownership

Large states (representation by population) versus small states

(equal representation for each state)

B Supporters of a strong central government versus supporters of
individual and states’ rights

K2
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B Those with democratic ideals versus those with aristocratic
leanings

B Slave states, which wanted to include slaves in the population count
(for purposes of representation in Congress) versus nonslave states,
which sought to omit slaves from the count (thereby reducing the
South’s representation in Congress)

Despite the enormous chasm between advocates of the differing
approaches, a number of important compromises were worked out:

B The Commerce Compromise (regulating trade and commerce)
‘1 The South agreed to federal control over foreign and
interstate trade.
‘i The importation of slaves would be permitted for twenty
years, until 1808.
‘1 The federal government was given the authority to collect
import taxes, but there would be no duties on exports.

Large states, which favored a bicameral legislature with representation
based on population, put forward the Virginia Plan. It called for a lower
house of Congress elected by the people, which in turn would elect members
to an upper house. Both houses would then elect an executive—president—
who could serve only one term. A judiciary system would also be
established. This plan granted more power to the central government while
maintaining some features of the AOC. The smaller states favored a
unicameral legislature with each state receiving one vote (as it was with the
AOC), an executive with no veto power, and a judiciary that could arbitrate
cases that had originated in state courts. The smaller states would support |
the New Jersey Plan.

® The Great (or Connecticut) Compromise (dealing with
representation in Congress)
£ A state’s representation in the House of Representatives
was to be based on population.
The states’ representation in the Senate would be equal
(two senators for each state).
All money bills would originate in the House.
Direct taxes on states were to be assessed according to
population.
® The Three-fifths Compromise (counting slaves for representation in
Congress)
Three-fifths of a state’s slave population would be counted
for purposes of taxation and representation.
1 A fugitive slave law required that runaway slaves who
escaped to a free state must be returned to their owners.
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The Constitution is at the heart of American history. You
must be able to identify the ways in which the Constitution
was designed to allow the government to meet changing
conditions and attitudes.

The delegates also divided power within the national government,
creating three branches: the legislative (Congress), the executive (the
president), and the judicial (the courts). There was considerable
disagreement about the powers of the executive branch, which was
given a good deal of power; the AOC had had no executive. Much less
discussion was devoted to the judiciary. There was no mention of
judicial review, an essential part of the system of checks and balances.
That would be established under Chief Justice John Marshall, who
served on the Court from 1801 to 1835.

a Powers of the legislative branch

i Congress has the power of the purse—power to set and
collect taxes, borrow money, regulate trade, coin money.
Congress was to set up a postal service and issue patents
and copyrights.
War must be authorized by Congress.
Congress is responsible for raising and maintaining an
army and a navy.
Powers of the executive branch

= The president carries out and enforces laws passed by
Congress.

“i The president can veto congressional bills (though
Congress can override an executive veto with a two-thirds
vote, considerably more difficult than the majority need to
pass a bill).

The president makes treaties (though the Senate has the
authority to accept or reject treaties).
The president is commander in chief of the U.S. military.

2l The president appoints federal officials, such as federal
judges; however, the Senate must consent to the
appointments.

B Powers of the judicial branch

#i Congress was to establish a Supreme Court and lower
courts.

The kind of cases that could be heard in federal courts was
specified.

22 The Supreme Court’s jurisdiction was outlined.

# Treason was defined; requirements for conviction were set;
and punishment was to be in the hands of Congress.
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THE RATIFICATION DEBATE:
FEDERALISTS VERSUS ANTIFEDERALISTS

At last, the delegates to the Constitutional Convention had come to an
agreement—signing the Constitution in 1787—but the debate had truly
only just begun. Before going into effect, the Constitution had to be
ratified by a convention in nine of the thirteen states. Ratifying the
new government was not easy. For nine months heated exchanges
flew back and forth between supporters and opponents of the new
constitution. Those who advocated for the new government were
known as Federalists; opponents were called Antifederalists.

deralists = " Antifederalists .
Support came mainly from coastal Support came mainly from backcountry
and urban areas and from the upper and agricultural areas, debtors, and
classes—merchants, financiers, people philosophically opposed to a
shippers, planters, though not all strong central government.
upper-class citizens were Federalists.
Prominent leaders included Prominent leaders included Patrick
Washington, Hamilton, Madison, and ~ Henry, John Hancock, and George
Franklin. Mason.
They favored a strong central They opposed a central government that
government to maintain peace and did not guarantee protection of
stability and to strengthen the Union individual rights. They believed the
in ways that the AOC could not. Constitution subordinated states’ rights.

In order to convince the voting public in the crucial state of New
York to support ratification, key advocates of the Constitution
composed a series of essays for publication in a New York newspaper.
Written by James Madison, Alexander Hamilton, and John Jay, the
Federalist Papers went beyond merely pointing out the inadequacies of
the AOC. The underlying premise of their argument was that because
man is corruptible he cannot always be trusted to govern himself.
What is needed, therefore, is an elaborate constitutional system to
prevent rulers from acting in an arbitrary and abusive manner, as well
as to control the passions of the masses. One of the most famous of the
essays was Federalist No. 10, which argues that a republican form of
government can effectively and fairly operate in a large and
heterogeneous nation in which there are many factions and power is
diffused. The authors also addressed claims that too much power
would be concentrated in the executive branch, that there would not
be enough powers reserved to the states, and that power would be
diffused in the federal government as well so that both a “tyranny of
the majority” and a “tyranny of the minority” would be prevented. In
other words, the delegates were as concerned with a faction of elites
(for example, commercial interests or agrarian interests) dominating
the government as they were about the masses gaining too much
influence.
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THE BILL OF RIGHTS AND RATIFICATION
OF THE UNITED STATES CONSTITUTION

Many citizens opposed ratification unless a list of rights was added to
the Constitution. Federalists argued that this was unnecessary because
members of the House of Representatives would be elected by the
people. Further, they argued that by defining the delegated powers of
government, they had drastically limited the potential for abuse of
power. But if the rights of citizens were enumerated, that would in
effect place limitations on their rights. Opponents, the Antifederalists,
contended that only a list of basic civil rights could protect citizens
from a tyrannical government. The deadlock was resolved when the
Federalists promised to add a bill of rights once the Constitution was
ratified. (Honoring that promise, the first congressmen elected under
the Constitution proposed twelve amendments, ten of which were
ratified and adopted in 1791 and make up what we know as the Bill of
Rights. They provide for various protections, among them freedom of
religion, speech, and the press. There are also protections for the
rights of the accused. The Ninth Amendment affirms that citizens have
rights that, even if not mentioned, are protected. The Tenth
Amendment reserves to the states and the people rights not delegated
or prohibited by the Constitution.)

Despite strong opposition, by various states, classes, and regions,
the supporters of the new government were able to win over the nine
states necessary for ratification by July 1788. North Carolina
eventually ratified the Constitution once the Bill of Rights was added.
As for the last state, Rhode Island, coercion was needed. Congress
threatened to boycott the state if it did not follow the other twelve in
ratifying the new government. The following year, 1789, George
Washington became the first president of the United States under the
new form of government. Though the Framers had put together a
document and system of government that was certainly more
formidable than the AOC, fissures and divisions that had been present
during the Constitutional Convention would soon emerge. Subsequent
political leaders in all branches of the government, as well as emerging
political parties, would transform the nation’s political system, and
therefore its economy and society. What is certain, however, is that
the U.S. Constitution, despite its inadequacies and limitations, has
stood the test of time. It is the world’s oldest living written
constitution.
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The intellectual influences 65 theF"amEI‘s .

The Framers did not write the Constitution in a political or intellectual
vacuum. They were very much shaped by the ideas of the previous two
centuries, most especially the Scientific Revolution of the seventeenth
century and the Enlightenment of the eighteenth century. Profoundly
important scientific inventions such as Galileo’s astronomical telescope and
Leeuwenhoek’s microscope allowed thinkers to view the functioning of
planetary and human bodies. Their empirical evidence led them to conclude
that everything in the universe—for example, the planets revolving around
the sun—operated according to certain natural laws. Human anatomy also
functions according to anatomical laws. Consider the chambers of the
heart, each with a separate function that is necessary for the entire organ to
function. Eighteenth-century thinkers such as Jefferson and Franklin
believed that God created the universe but left it to man to identify the laws
of the universe. They concluded that because God defined perfection,
everything he created would be in a state of equilibrium. Therefore, because
humans were created in God’s image, everything they created, such as a
political system, should also reflect this equilibrium.

Enlightenment thinkers added to the Framers’ understanding of natural law
and human behavior. Take, for instance, Newton’s laws of motion: for every
action there is an equal and opposite reaction. Or John Calvin’s contention
(based in large part on Protestantism) that human nature could not be
trusted because men were selfish, greedy, and evil, supplemented by
Thomas Hobbes’s argument that because man was basically evil, he
required a strong and powerful government to control his inclinations.
Consequently, we see here a direct correlation between these ideas and the
principles and mechanisms of the Constitution that reflect bicameralism,
separation of powers and checks and balances, and federalism.

Bicameralism A two-house legislature allows the upper and lower

houses to check each other’s authority.
B Separation of powers and checks and balances Each branch has its
own powers and responsibilities, but the three branches of government
are compelled to interact. For example, Congress passes a bill, which
then goes to the president, who may veto it or sign it into law. In turn,
the law may be ruled unconstitutional by the judicial branch. These
principles were seen as a safeguard against tyranny—by which was
meant one branch, especially the executive, gaining too much power.
Federalism Power is divided between the central government and the
states. Although federal law is paramount, states have reserved, or
enumerated, powers under the Tenth Amendment—for example,
overseeing elections and driving ages. The powers of the federal
government, which are delegated powers, include declaring war,
borrowing money, and establishing a post office, as well as making all
laws “necessary and proper.” Yet it took the Civil War to determine
conclusively the relationship between the central government’s powers
and the states’ rights.
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Content Review Questions

1. Which one of the following was a major success of the Articles of

Confederation?

(A) They ended the French and Indian War.

(B) They led to the creation of a powerful U.S. military.

(C) They paved the way for closer economic ties with Great
Britain.

(D) They devised land policies that would allow for the systematic
incorporation of new states.

2. Of the following list of political leaders, which one was strongly
opposed to the plan of government created by the delegates at the
Philadelphia convention?

(A) Patrick Henry

(B) George Washington
(C) James Madison

(D) Benjamin Franklin

3. Which of the following was NOT a feature of the Articles of
Confederation?
(A) They called for a bicameral legislature.
(B) Unanimity was required to amend the AOC.
(C) Nine of thirteen states were required to pass legislation.
(D) There was no national court system.

4. Shays’ Rebellion

(A) convinced many political leaders of the destructive
consequences of a strong central government.

(B) was eventually suppressed when the federal government sent
troops to Massachusetts.

(C) convinced some political leaders of the necessity of giving
more power to the central government.

(D) came about when American settlers clashed with the British
over western land claims.

5. Which important controversy was resolved by the Great (or
Connecticut) Compromise?
(A) Western land claims
(B) Representation in Congress
(C) No national currency
(D) No national military

6. Powers granted to the federal government under the U.S.
Constitution are expressed as
(A) enumerated powers.
(B) checks and balances.
(C) reserved powers.
(D) executive powers.
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7. All of the following are true regarding the Antifederalists EXCEPT
(A) their important leaders included John Hancock and Patrick
Henry.
(B) their political support came mostly from backcountry and
agricultural areas.
(C) debtors were supporters of the Antifederalists.
(D) they maintained there was no need for a bill of rights.

8. The Federalist Papers

(A) were written by opponents of the Constitution, who feared that
a tyrannical government would be a consequence of
ratification.

(B) were the intellectual ideas that shaped the creation of the AOC.

(C) were written by those who advocated maintaining the AOC.

(D) attempted to calm the anxieties many had about the powers
granted to the central government under the Constitution.

9. North Carolina refused to ratify the Constitution
(A) because the government under the AOC had not yet
determined the status of its western land claims.
(B) until Congress imposed a boycott on the state.
(C) until the government removed British forts from its western
frontier.
(D) unless a bill of rights would eventually be added.

10. Which part of government was not as fully developed as the others
by the delegates to the Constitutional Convention?
(A) Judicial branch
(B) House of Representatives
(C) Senate
(D) Executive branch

11. Which of the following was NOT taken up by the delegates to the
Constitutional Convention?
(A) New Jersey Plan
(B) Virginia Plan
(C) Albany Plan
(D) Three-fifths Compromise

12. In extolling republican ideology in the years following the
Revolution, the concept that democracy depends on citizens
subordinating their own needs to the common good was
advanced. This concept is known as
(A) primogeniture.

(B) fundamental law.
(C) civic virtue.
(D) constitutionalism.

13. Which of the following would NOT be considered the roots of the
creation of a federal union, as established by the U.S. Constitution?
(A) Albany Congress
(B) Kentucky and Virginia Resolutions
(C) First Continental Congress
(D) Committees of Correspondence
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14. In The Federalist No. 10, Madison extolled the virtues of
(A} a republican form of government.
(B) a confederation.
(C) nullification.
(D) political parties.

15. In opposing ratification of the U.S. Constitution, Antifederalists

claimed that

(A) the federal government would be weakened by the granting of
too many powers to the states.

(B) the Constitution would grant states the power to nullify federal
laws.

(C) individual freedoms would be endangered by the absence of a
bill of rights.

(D) it did not outlaw slavery.

Short-Answer Questions

Question 1 is based on the following political cartoon.

Uérary of Covn“gresé v

"On the erection of the Eleventh PILLAR of the great National DOME, we beg leave most sincerely to felicitate
OUR DEAR COUNTRY" “Rise it will." "The foundation good—it may yet be SAVED." "The FEDERAL EDIFICE. "

1. Use the cartoon and your knowledge of U.S. history to answer

Parts a, b, and c.

(a) Explain the purpose or viewpoint of this cartoon as published
in 1788.

(b) Explain how ONE element of the cartoon expresses the
purpose you identified in Part a.

(c) Describe ONE argument that could be made against the
viewpoint of the cartoonist, making sure to identify what type
of person might have opposed this cartoon and why.

2. It can be said that the U.S. Constitution is composed of a series of
compromises designed to hold together the diverse interests of the
states.

(a) Name and describe the final decision made in ONE of the
compromises that became part of the U.S. Constitution.

(b) Explain the position of both sides in relation to the compromise
you selected.
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Long Essay Questions

1. Discuss the relative strengths and weaknesses of the U.S.
government under the Articles of Confederation.

2. Compare the positions of the Federalists and Antifederalists.

Answers

CONTENT REVIEW QUESTIONS

1. (D) The Land Ordinance of 1785 and the Northwest Ordinance
were considerable achievements of the AOC (The American
Pageant, 15th ed., pp. 165-166, 16th ed., p. 166; Learning
Objective ENV-4).

2. (A) Wary that the delegates might create a tyrannical
government, Patrick Henry refused to attend the Constitutional
Convention and later opposed ratification (The American
Pageant, 15th ed., p. 169/16th ed., p. 169; Learning Objective
CUL-5).

3. (A) The AOC had a unicameral legislature, which critics
claimed did not allot sufficient power to states that had large
populations (The American Pageant, 15th ed., pp. 164-165/16th
ed., pp. 164-165; Learning Objective POL-2).

4. (C) Some delegates were alarmed that the federal government
possessed no authority to raise an army to defend the nation or
suppress domestic violence (The American Pageant, 15th ed.,
p. 167/16th ed., pp. 168-169; Learning Objective ENV-2).

5. (B) The Great Compromise created a bicameral legislature. In
the Senate, representation would be equal. Representation in
the House of Representatives would be based on population
(The American Pageant, 15th ed., p. 170/16th ed., pp. 170-171;
Learning Objective POL-2).

6. (A) Enumerated powers include making treaties, raising an
army, and creating a postal service, among many others (The
American Pageant, 15th ed., p. A7/16th ed., p. A7; Learning
Objective POL-5).

7. (D) The potential for tyrannical abuses by the central
government under the Constitution was always on the minds
of the Antifederalists. They therefore insisted that a bill of
rights be included that would protect citizens from the possible
abuses of government (The American Pageant, 15th ed.,
pp. 172-174/16th ed., p. 174; Learning Objective ID-5).
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8. (D) The Federalist Papers attempted to convince critics and
doubters that the Constitution had in place various checks on
the concentration of power (The American Pageant, 15th ed.,
p. 175/16th ed., p. 176; Learning Objective CUL-2).

9. (D) Concerned that the Constitution deposited too much power
in the executive branch, voters in North Carolina were
adamant about the inclusion of a bill of rights (this material
does not appear in the 15th ed./ 16th ed., pp. 176-177; Learning
Objective ID-5).

10. (A) Not until the Marshall Court in the first few decades of the
nineteenth century would the Supreme Court’s powers be
articulated (The American Pageant, 15th ed., p. 182/16th ed.,
p. 184; Learning Objective POL-5).

11. (C) The Albany Plan of Union, proposed in 1754, at the
beginning of the French and Indian War, aimed to strengthen
the bonds among the colonies (The American Pageant, 15th ed.,
pp. 170-172/16th ed., p. 109; Learning Objective POL-2).

12. (C) Educating young Americans about the virtues of civic
responsibility, or civic virtue, became a feature of “republican
motherhood,” which encouraged women to teach the values of
American democratic-republicanism (The American Pageant,
15th ed., p. 159/16th ed., p. 179; Learning Objective CUL-2).

13. (B) Not only were the Kentucky and Virginia Resolutions
written after the ratification of the U.S. Constitution, but they
articulated the doctrine of nullification and states’ rights (The
American Pageant, 15th ed., p. 198/16th ed., p. 200; Learning
Objective POL-2).

14. (A) Most of Madison’s contemporaries believed it was
impossible to expand republicanism as the nation expanded its
geographical size, a notion effectively challenged in No. 10 (The
American Pageant, 15th ed., p. 175/16th ed., p. 176; Learning
Objective CUL-4).

15. (C) The Antifederalists were deeply concerned that not only
would the Constitution relegate the authority of the states to
the federal government, but that civil liberties would be
endangered by a strong central government—thus the need for
a bill of rights (The American Pageant, 15th ed., p. 175/16th ed.,
pp. 173-174; Learning Objective POL-5).

SHORT-ANSWER QUESTIONS

1. This cartoon, celebrating the eleventh state to ratify the
(already in operation) constitutional government, puts strong
pressure on North Carolina and Rhode Island to do the same.
Pay careful attention to the words used by the cartoonist—“the
great National Dome,” “Our Dear Country,” “Rise it Will,” “The
Federal Edifice”—as you attempt to explain how the cartoon
represents this point of view. In Part ¢, identify an argument of
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2.

an Antifederalist, remembering that they tended to be men of
rural or agricultural background with less of a stake in the
capital economy than their Federalist opponents.

The most famous compromises are the Great Compromise
(over representation), the Commerce Compromise (over taxes
and tariffs), and the Three-Fifths Compromise (over slavery).
Identifying the interests of the two sides—usually North and
South or merchant/industrial and agrarian—will require that
you understand the competing fears of tyranny and anarchy.

LONG EssAY QUESTIONS

1.

You should first point out that the very nature of a
confederation government is one that has a weak central
government and that most power resides in the states. This
ultimately became a problem for the new nation under the
AOC. In foreign affairs the AOC government had to request
troops from the states, and it had no chief executive or state
department to conduct foreign affairs. Domestically, the
government did not have the authority to tax, establish a
uniform  currency, or regulate trade (domestic and
international). Your essay should address the impact this had
on the nation’s economy at the end of the Revolutionary War.
(Historical Thinking Skill IV-8: Interpretation)

You can begin by pointing out that both sides of the debate
were wary of tyranny. For the Antifederalists, tyranny meant a
powerful central government that could potentially deny
certain basic rights to the individual and autonomy to the
states. This is why the Bill of Rights, which stated certain basic
rights of citizens as well as powers reserved to the states, was
later added to the Constitution. Federalists believed that, for
example, checks and balances and a bicameral legislature
would prevent tyranny of the majority and tyranny of the
minority. These proponents of the Constitution believed that
the AOC was inadequate to address the problems facing the
nation after the war. Further, you should address some of the
forces that shaped this view, such as Shays’ Rebellion, which
convinced some of the need for a strong central government
that would have the power to defend the nation but also be
prepared to suppress domestic uprisings. (Historical Thinking
Skill 11-4: Comparison)
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Period 4: 1800 -1848

The Rise of the American Republic

Though the constitutional foundation of the nation had been set, the
United States had a lot of growing to do in the first half of the
nineteenth century. Above all, the country was struggling to define
itself in a world where no other country could rightfully call itself a
true republic. Furthermore, the country had its eyes on new territory
to the West—land that would bring extraordinary economic
opportunities, and also lead to significant turmoil amidst a population
with diverse and deeply held, often regionalized beliefs.

KEY CONCEPTS FROM THE COLLEGE BOARD

4.1 The United States developed the world’s first modern mass
democracy and celebrated a new national culture, while Americans
sought to define the nation’s democratic ideals and to reform its
institutions to match them.

4.2 Developments in technology, agriculture, and commerce
precipitated profound changes in U.S. settlement patterns, regional
identities, gender and family relations, political power, and
distribution of consumer goods.

4.3 U.S. interest in increasing foreign trade, expanding its national
borders, and isolating itself from European conflicts shaped the
nation’s foreign policy and spurred government and private initiatives.
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THE NEW NATION:
1789-1800

In March 1789 the first Congress to serve under the new Constitution
assembled in what was then the nation’s capital, New York City. They
immediately set to work counting the presidential electors’ ballots and
declared that George Washington and John Adams had been
unanimously elected. One month later, Washington and Adams were
sworn in as the nation’s first president and vice president. Thomas
Jefferson, Alexander Hamilton, and Henry Knox were appointed to
newly created departments in the executive branch: secretary of state,
secretary of the treasury, and secretary of war. These appointments
gave birth to the cabinet system, whereby the president appoints
individuals to head the different departments of the executive branch
of government. For its part, the Congress made good on its promise to
incorporate a Bill of Rights into the Constitution. Also, believing it had
a mandate to address the nation’s pressing economic needs and, in the
process, facilitate capital accumulation, the Congress also passed a
protective tariff to raise revenue and protect the nation’s infant
manufacturing. In order to give greater definition to the judicial
pranch, they passed the Judiciary Act of 1789, which set up the
Constitutionally established Supreme Court, with John Jay as chief
justice, and a lower federal court system. Obviously, Congress was
taking steps to make certain that the federal government would be, if
anything, more active than the previous one. But the political disputes
that shaped the constitutional ratification debate would soon spill over
into the federal government and ultimately lead to the rise of political
parties.
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KEeY CONCEPTS

B Hamilton’s economic plan promoted manufacturing and enlarged
the role of government.

B The Bank of the United States and the tariff were opposed in rural
areas and southern states.

B There were both differences and similarities between the
Hamiltonian and Jeffersonian movements.

The election of Jefferson is referred to as the “Revolution of 1800.”

@ Relations with France and Britain were strained under Adams.

These topics are discussed in depth in The American Pageant, 15th and
16th eds., Chapter 10.

THE HAMILTONIAN VISION VERSUS
THE JEFFERSONIAN VISION

Alexander Hamilton was one of the most influential members of the
new government. As a strong supporter of ratification and as an
author of the Federalist Papers, he had advocated a commercial and
manufacturing vision for the nation that was at odds with the vision of
those, such as Jefferson, who saw an agrarian future for the nation.
Under Secretary Hamilton’s guidance, the federal government became
increasingly involved in the promotion of capital accumulation and
economic growth and expansion. In a strong attempt to address the
impediments to commerce and trade inherent in the AOC, Hamilton
created a mercantilist plan that would facilitate economic expansion
by, in part, protecting and nurturing the nation’s manufacturing
sector. Rather than being an obstacle to capital growth, the new
government would become a catalyst to an ever-expanding economy
and a midwife for economic development. Hamilton’s program had
four major features:

@ The Tariff of 1789 Designed to provide the government with
much-needed revenue, it nonetheless served to protect domestic
manufacturing by discouraging competition from abroad and
compelling foreign competitors to raise prices on their
commodities.

B Report on Public Credit At the time, the United States owed an
enormous amount of money to creditors: $20 million to individual
states, $11 million to foreigners, and $40 million to private
individuals. Hamilton used this report to suggest that the United
States pay off its domestic and foreign debts. Paying off its debts
would improve the credit rating of the nation; then additional loans
could be obtained, and the economy could be expanded by offering
credit (loans) to start new businesses and expand others.

Southern states were opposed to having the central
government pay off the debts at face value because most of it had
been incurred by the northern states. The latter’s rejoinder was that
all states must share the burden of debt because all would enjoy the
fruits of an improved economy; further, the North had sustained
considerably more damage in the American Revolution. Yet other
critics saw this aspect of Hamilton’s plan as an opportunity to
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transfer money to self-centered speculators. In the end, an
agreement was worked out, the Assumption Bill: Southerners
agreed to support Hamilton’s proposal if the capitol of the United
States was relocated to the South.

The Elastic Clause: Loose Versus Stric
Interpretations of the Constitution

The creation of a Bank of the United States raised a serious constitutional
question. Because the Constitution did not explicitly state that the federal
government had in its enumerated powers the authority to create such an
institution, was the Bank constitutional? Although the defenders of the Bank
cited the elastic clause as their “loose” constitutional justification (“necessary
and proper”) for creating this financial institution, opponents, such as
Jefferson, claimed in their “strict” interpretation of the Constitution that there
was nothing “necessary” about the creation of the Bank. To which Hamilton
responded that the enumerated powers of the federal government gave to it
the authority to coin and borrow money. The Bank, he argued, was certainly
necessary for maintaining the nation’s financial stability and so was indeed
constitutional. To this day, political leaders and jurists are divided over how
best to interpret the Constitution: strictly (“original intent” of the Framers) or
loosely (necessary and proper).

Report on Manufactures Hamilton envisioned a government
program that had as its precise objective the growth and
development of manufacturing. This would be accomplished
through

©1 tariffs, loans, and grants for businesses.

“1 excise taxes (taxes on certain manufactured goods) to raise
revenue to finance the government and to aid businesses
and manufacturing.

*1 infrastructural development—aid in the construction of
those facilities that are necessary for economic
development, such as transportation and communication
networks. Public taxes would help finance many of these
programs.

® Creation of a national bank (the Bank of the United States) A
national bank, reasoned Hamilton, would aid the capitalist class by
extending credit to them. This credit would allow for expanded
employment opportunities, which in turn would further stimulate
economic growth. The government could also address economic
problems, such as reckless speculation, by controlling the amount
of credit available at any one time and by issuing sound currency.
This would contribute to a steady and balanced growth of the
economy. The Bank of the United States, though chartered by the
United States, would be controlled by the following:

% U.S. government: 20 percent

& Private U.S. citizens: 60 percent

#1 Private foreign citizens: 20 percent (although many
Americans were opposed to any foreign control of the
bank)

with a certain product or service or otherwise on a password-protected website for classroom use.

copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed



The New Nation: 1789-1800 <+ 151

After considerable squabbling, and vocal opposition by Secretary of
State Thomas Jefferson, Congress adopted Hamilton’s economic
program.

FOREIGN AND DOMESTIC AFFAIRS

In his two terms as president, Washington’s administration faced
international and domestic tribulations. In his first term, revolution
broke out in France and Washington was faced with a crucial decision
whether to provide assistance to the French monarchy or to the
revolutionaries who were attempting to overthrow King Louis XVI.
After all, the revolutionaries were attempting to establish what the
Americans in their revolution had recently achieved: a republic. Many
Americans, including Thomas Jefferson, therefore sympathized with
the revolutionaries, especially because France was at war with Britain,
which had been interfering with American merchant ships sailing to
French ports. To put the matter to rest, President Washington issued
the Neutrality Proclamation, claiming that the new American republic
was in no position to confront European powers such as Great Britain.
In protest, Jefferson resigned as secretary of state. But the issue did
not end there. The French minister to the United States, Edmond
Genét, broke all diplomatic protocol by appealing directly to the
American public to persuade their government to intervene on
France’s behalf in its war against Britain. Washington demanded that
the minister be recalled, but the incident hurt the pro-French faction in
the American government. In other aspects of foreign affairs, the
United States agreed to two major treaties during Washington’s
second term:

The Jay Treaty (1794) Chief Justice John Jay was sent by
Washington to negotiate with the British an end to their practice of
seizing American ships and impressing American sailors into the
British navy. The British did agree to remove their forts on
America’s western frontier but made no guarantees that seizures
and impressments would end. The U.S. Senate narrowly ratified the
treaty, but the American public was so incensed by Britain’s disdain
for American neutral rights that support for the French cause in the
United States swelled. Nevertheless, the United States was able to
maintain its neutrality in the Anglo-French war.

® The Pinckney Treaty (1795) Concerned that the animosity
between Britain and the United States was thawing, Spain made a
series of concessions in negotiations with the U.S. ambassador to
Spain, Thomas Pinckney. The treaty opened up the lower
Mississippi and the important port city of New Orleans to American
trade and shipping. It also granted Americans the right of deposit—
a transfer of goods—in New Orleans without having to pay a tax to
the Spanish. Spain further agreed to accept the 31st parallel as
Florida’s northern border and to stop inciting Native American
tribes.

In 1794 farmers in western Pennsylvania tested the new powers of
the federal government under the Constitution. As you will recall, one
of the weaknesses of the central government under the AOC was its
inability to confront domestic challenges. When the farmers refused to
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pay a federal excise tax, part of Hamilton’s economic program, on
whiskey and even attacked federal tax collectors, Washington called
on the states to assist the government in putting down the uprising,
the Whiskey Rebellion. With the collapse of the revolt, the federal
government had demonstrated its newfound strength in dealing with
domestic challenges to its authority. As for the farmers, who were
generally destitute and saw little value in Hamilton’s programs, the
suppression of the uprising drove them further into the Antifederalist
camp.

When his second term expired, Washington chose not to seek
reelection, a precedent that would stand for over a century until
Franklin D. Roosevelt was elected to four terms. (The Twenty-second
Amendment, adopted in 1951, limits the president to two terms.) Prior
to leaving office, Washington provided the nation with advice in the
form of a Farewell Address. In it the first president counseled the
American people about

® Maintaining national unity despite the discord that prevailed

between divergent regions, groups, and classes

Obeying and supporting the principles and authority of the

Constitution

B The dangers inherent in creating political parties

Avoiding the creation of permanent alliances with foreign nations
and not becoming embroiled in European affairs

The division between the Federalists and Antifederalists and
between Jefferson and Hamilton had made Washington wary of
intense political allegiances. But by the time he left office, Washington
had become identified with Hamilton’s Federalist faction. He was not
alone in his political party affiliations. By 1796, despite his warnings
about creating political parties, his vice president and successor to the
presidency, John Adams, and his former secretary of state, Thomas
Jefferson, had rapidly identified themselves as either members of the
Federalist Party (led by Hamilton and Vice President John Adams) or
of the Democratic-Republican Party (led by Jefferson).

THE PRESIDENCY OF JOHN ADAMS

The presidential election of 1796 was particularly vitriolic. Adams
emerged with a very narrow Electoral College victory, and peculiarly
enough Jefferson, the second-place winner, became his vice president.
(This unlikely and awkward situation was rectified in 1804 with the
passage of the Twelfth Amendment, which changes the procedures
followed by the Electoral College so that presidential candidates are
chosen along with their vice-presidential running mates.) Upon
assuming the office of president, Adams faced foreign and domestic
problems and even discord in his own party ranks, as many
Federalists looked to Hamilton, not Adams, for their ideological
inspiration. Shortly into Adams’s only term as president, U.S.-French
relations began unraveling as it became abundantly clear to the
French, from a reading of the Jay Treaty, that the Federalists were
pro-British. Disregarding American neutrality, the French attacked
American shipping—a conflict known as the Quasi-War. In an attempt
to reduce tensions, Adams sent a special mission to France in 1794.
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Upon arriving in France the three U.S. commissioners, John Marshall,
Elbridge Gerry, and Charles Cotesworth Pinckney, were asked by the
French Minister Talleyrand (through his agents, who became known
as X, Y, and Z) for a bribe of $250,000 and millions in loans even before
negotiations could begin. Pinckney purportedly declared: “No, no, not
a sixpence.” Later, the outraged American public and government
memorialized the U.S. response with the slogan “Millions for defense,
but not a cent for tribute.” Again, the nation geared up for war.
Hamilton, never far from the center of the action, pressed Adams to
arm American merchant ships and raise an army. His rationale was
that the further the United States moved away from France the closer
it moved to a more lucrative commercial relationship with Britain. But
Adams refused to declare war on France, a move which likely cost him
his second term as president.

Two years later, Adams sent another mission to France, despite
being admonished by members of his own party. This time an
agreement was worked out, mainly because Emperor Napoleon
wanted to focus on European domination. In the Convention of 1800,
the 1778 treaty between the two nations was canceled and relations
between the two nations improved.

The Federalists, in the meantime, had sought to silence opposition
to their policies from the Democratic-Republicans. Inspired by the
ideas of Hamilton, the Federalists drafted a series of acts, the Alien
and Sedition Acts, designed to neutralize any challenges to their
dominance.

® The Naturalization Act An attempt to curb criticism emanating
from immigrants—especially the French and Irish—whom
Federalists assumed were identified more closely with the
Democratic-Republicans, the act raised the residency requirement
for citizenship from five to fourteen years. As expected, the act
limited the growth of Democratic-Republican voters because of the
residency requirement.

B The Alien (Friends) Act This gave the president the authority to
deport individuals whom he considered a threat to the United
States.

The Alien Enemies Act This provided for the deportation or
imprisonment of any individuals in a time of declared war.

® The Sedition Act Probably the most insidious of the acts, this
legislation stated that speaking, writing, or publishing criticisms of
the government were at the very least misdemeanors and possibly
treasonous.

Without question, the four acts violated the First Amendment and
established a precedent more consistent with authoritarian
governments than with a democratic republic. Unfortunately,
President Adams signed the Alien and Sedition Acts into law. Though
they temporarily silenced political opposition, the acts backfired on the
Federalists as disgusted Americans gravitated to the Democratic-
Republicans. This crisis in constitutional rights, however, would not
end until the Federalists lost the White House in the election of 1800.
Judicial review would ultimately decide the fate of controversial laws,
but that would have to wait for the Marshall Court. N evertheless, the
Alien and Sedition Acts did not go unchallenged. The same year the
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acts were passed, 1798, the Kentucky and Virginia Resolutions were
passed by their respective states. In Kentucky, the state legislature
adopted a resolution by Thomas Jefferson questioning the federal
government’s authority to pass such legislation. The Virginia
legislature, guided by James Madison, went even further and
articulated what has become known as the “compact” theory of
government (or states’ rights). The logic of the argument tends to
negate the Constitution’s supremacy clause and is as follows:

The federal government was created by the states.

\4

There are instances when conflicts arise between the
rights and laws of the states and the authority of the
federal government.

\4

When such conflicts arise, the interests of the states take
precedence over the laws and actions of the federal
government.

v

Therefore, a state has the right to declare national laws
null and void.

After the 1800 election, the new Democratic-Republican
congressional majority repealed the laws or allowed them to expire.
Despite the stain on their reputation that came with the Alien and
Sedition Acts, the Federalists had

B Strengthened the federal government

B Established a sound fiscal system

B Formulated policies and programs that stimulated capital
accumulation and therefore diversification of the economy

As for John Adams, his presidency was limited to one term. The
1800 election ended the supremacy of the Federalists and led to the
nation’s first peaceful transition from one political party to its
adversary, which is one reason why some historians refer to the
election of Jefferson as a political revolution.
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A free-response question that relates to the Jeffersonian movement,
presidency, or the “Revolution of 1800” may in part ask you to relate the
meaning of these terms in relation to the alternative perspective, the
Hamiltonian movement. Historians have debated the two perspectives for
decades, and their observations will help you make a thorough analysis. The
contrasts between the Jeffersonian and Hamiltonian movements that follow
represent one way of looking at the issue. Historians who see these
distinctions go on to contend that the Jeffersonian movement was one that
advanced democracy in the United States. Further, it was the first example of
political liberalism—reforming the political and economic system—in the
nineteenth century: under Jefferson, the government was viewed as the
guardian of the people against the abuses of the upper classes. Conversely,
Hamilton is often seen as wanting to further the privileges and objectives of
the northern commercial/capitalist interests. Consequently, Hamilton and
Jefferson inhabit opposite ends of the political spectrum. v
Other historians do not see it this way. To them, there are basically no
substantial differences between Hamilton and Jefferson or between the
Federalists and Democratic-Republicans, because both represented the
interests of the upper classes, whether northern capitalists or southern
planters. What is more, Jefferson was a pragmatist who was not tied to any
particular philosophical approach to government but adjusted to what was
expedient, as expressed in his first inaugural address: “We are all Repubilicans,
we are all Federalists.” Some would argue that he was attempting to provide a
smooth transition from one political party to another. Other historians point to
two important examples that show Jefferson was not consistent with the ideals
he preached. The first was an abandonment of his strict interpretation of the
Constitution when he purchased the Louisiana Territory from France. No
clause in the Constitution gave him the authority to do so; he did what was
“necessary and proper,” the argument of those holding a loose interpretation.
The second example is that despite his opposition to the Bank of the United
States, upon becoming president he did not seek to eliminate it but simply
allowed its charter to expire. Taking into account these conflicting opinions will ;
make for a more compelling free-response essay.

"THE REVOLUTION OF 1800"”

In the election of 1800, Democratic-Republicans Thomas Jefferson and
Aaron Burr tied. The election eventually went to the House of
Representatives, where, oddly enough, Hamilton’s support for
Jefferson made the Virginian president. Hamilton apparently
considered Jefferson less objectionable than Burr. Yet the divisions
between the philosophies of Hamilton and Jefferson remained. Many
historians see the following distinctions inherent in the outlook of their
respective movements:

8 The Jeffersonian Movement
i The spirit of the movement was embodied in the
Democratic-Republican Party, which represented the
interests of the common man, the farmer, and was
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therefore a movement that further democratized the United
States.
17 It was anti-capitalistic (favoring the subsistence farmer).
i1 It favored limitations on the power of the federal
government and a strict interpretation of the Constitution.
1 It maintained that the future of the nation was dependent
on maintaining an agrarian society.
¥ Following Jefferson, a Francophile, the party favored
support of France.
B The Hamiltonian Movement
¥ The spirit of the movement was embodied in the Federalist
Party, which represented the interests of the capitalist
class.
¥ It favored the expansion of the federal government’s power
and a loose interpretation of the Constitution.
& It maintained that the future of the nation was dependent
on developing manufacturing and industry.
1 Following Hamilton, an Anglophile, the party favored
Great Britain.

The term “Revolution of 1800” is appropriate in many respects. The
fact that, in a fledgling democracy pioneering the very idea of
republicanism, our country’s government (and citizenry) allowed
for the peaceful transfer of power between two parties with polar
views on the nature of government and authority is no small feat.
Jefferson’s assumption of power came without bloodshed and he
proclaimed to the nation, “We are all Federalists; we are all
Republicans.”

Content Review Questions

1. Of the following, who did NOT serve in George Washington’s
administration?
(A) Thomas Jefferson
(B) Alexander Hamilton
(C) John Adams
(D) John Marshall

2. In the Report on Manufactures,

(A) Hamilton sought to promote the agrarian sector of the
economy.

(B) Hamilton and Jefferson promoted an excise tax.

(C) Jefferson argued that the nation should develop its
infrastructure.

(D) Hamilton supported policies that would protect American
industry from foreign competition.

3. The first chief justice of the U.S. Supreme Court was
(A) John Marshall.
(B) John Jay.
(C) Thomas Paine.
(D) Edmond Genet.
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4. The compromise that led to the Assumption Bill involved
southerners accepting Hamilton’s economic program in return for
(A) an end to the protective tariff,
(B) legalizing the slave trade.
(C) relocating the nation’s capitol to the South.
(D) purchasing the Louisiana Territory.

5. The Twelfth Amendment to the Constitution
(A) abolished slavery.
(B) led to the creation of the judicial branch.
(C) gave to the federal government the authority to create a
national bank.
(D) changed the method used by the Electoral College to choose
the president and vice president.

6. Which one of the following represents an improvement in French-
American relations?
(A) The Milan Decree
(B) The Orders in Council
(C) The XYZ affair
(D) The Convention of 1800

7. Which of the following would have been opposed by a believer in
the strict interpretation of the Constitution?
(A) The raising of taxes by the national government
(B) The use of military force to put down the Whiskey Rebellion
(C). The opening of trade with the British
(D) The creation of the national bank

8. Why did Alexander Hamilton and other Federalists refuse to

support the French Revolution?

(A) Because of the radicalism and mob-rule of the French
Revolution

(B) Because King Louis XVI of France had given the Americans
favorable trade terms

(C) Because the United States was too busy at war with the British

(D) Because the French officials “X,Y, and Z” had requested bribes
before meeting with American envoys

9. The Kentucky and Virginia Resolutions of 1798 focused on the
widely debated question of
(A) whether the Constitution was created licitly.
(B) whether the legislature represented the states or the people.
(C) whether the federal government is supreme over the state
governments in all cases.
(D) whether immigrants are valuable parts of the political society.

10. Pinckney’s Treaty resulted in all of the following EXCEPT
(A) it improved Spanish-American relations.
(B) it gave the Americans the right of deposit in New Orleans.
(C) it gave to the United States Spain’s Caribbean islands in return
for American aid.
(D) it settled the Florida boundary dispute.
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. The Bill of Rights addresses all of the following EXCEPT
(A) freedom of speech.
(B) trial by jury.
(C) right to privacy.
(D) prohibition against cruel and unusual punishment.

Which of the following cabinet positions was NOT established in
Washington’s first term in 17897

(A) Secretary of labor

(B) Secretary of state

(C) Secretary of the treasury

(D) Attorney general

The Judiciary Act of 1789 was significant in the creation of
(A) the Justice Department.

(B) habeas corpus rights.

(C) the impeachment powers of the legislative branch.

(D) the U.S. Supreme Court.

In his Farewell Address, Washington advised the nation to avoid

entangling foreign alliances and to

(A) avoid excise taxes.

(B) limit the powers of the states in relation to the authority of the
federal government.

(C) limit westward expansion in order to prevent hostilities with
Indian tribes.

(D) avoid political party factionalism.

Which of the following was a feature of the Federalist Party’s
political ideology?

(A) Rule by a well-informed electorate of the common people
(B) A loose interpretation of the Constitution

(C) Opposition to a national bank

(D) No special treatment for manufacturing

Short-Answer Questions

1.

The United States faced considerable difficulties in establishing

itself after the ratification of the Constitution.

(a) Give ONE example of a challenge faced by the new United
States government in the period between 1789-1800.

(b) Describe the response of the United States government to the
challenge you explained in Part A.

(c) Did the United States respond to the challenge effectively?
Provide at least ONE piece of evidence to support your
position.

Question 2 is based on the following passage.

“As avenues to foreign influence in innumerable ways, such
attachments are particularly alarming to the truly enlightened
and independent patriot. How many opportunities do they
afford to tamper with domestic factions, to practice the arts of
seduction, to mislead public opinion, to influence or awe the
public councils. Such an attachment of a small or weak towards
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a great and powerful nation dooms the former to be the satellite
of the latter...Excessive partiality for one foreign nation and
excessive dislike of another cause those whom they actuate to
see danger only on one side, and serve to veil and even second
the arts of influence on the other... Why quit our own to stand
upon foreign ground? Why, by interweaving our destiny with
that of any part of Europe, entangle our peace and prosperity in
the toils of European ambition, rivalship, interest, humor or
caprice?”

George Washington, Farewell Address (1796)

2. Based on the message delivered by George Washington, complete
the following tasks:
(a) Briefly explain the main point made by President Washington.
(b) Provide ONE piece of evidence from American history that
supports his argument.
(c) Provide ONE piece of evidence from American history that
refutes his assertions.

Long Essay Questions

1. Evaluate the presidency of John Adams. Include in your answer
discussion of
Adams’s foreign affairs policies and actions
B  Adams’s domestic policies and actions

2. Compare and contrast the Harmiltonian and Jeffersonian
movements in regard to TWO of the following.

political philosophy

long-term social and economic outlook

interpretations of the Constitution

federal versus state power

BEREEB &

Answers

CONTENT REVIEW QUESTIONS

1. (D) Jefferson was secretary of state, Hamilton, secretary of the
treasury, Knox, secretary of war, and Adams was vice
president. Marshall was first appointed to the Supreme Court
by Adams (The American Pageant, 15th ed., p. 181/16th ed.,
p. 183; Learning Objective POL-2).

2. (D) Hamilton wanted government to assist in the development
of American industry and manufacturing. Jefferson was
strongly opposed to Hamilton’s economic agenda (The
American Pageant, 15th ed., pp. 184-185/16th ed., pp. 184-186;
Learning Objective POL-2).

3. (B) Jay was the first, but it was only under John Marshall, who
became chief justice in 1801, that the role and powers of the

©2016 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except for use as permitted in a license distributed
with a certain product or service-or otherwise on a password-protected website for classroom use.



160 « Chapter 6

judicial branch were defined (The American Pageant, 15th ed.,
p. 182/16th ed., p. 184; Learning Objective POL-2).

4. (C) The location of the capitol in the South was considered
quite prestigious to that section (The American Pageant, 15th
ed., p. 183/16th ed., p. 185; Learning Objective ID-5).

5. (D) After the election of 1796 in which the Federalist John
Adams was elected president and the Democratic-Republican
Jefferson was elected vice president, the Twelfth Amendment
was drafted. It was ratified in 1804 (The American Pageant,
15th ed., p. 194/16th ed., pp. 195-196; Learning Objective POL-
2).

6. (D) The Convention of 1800 thawed hostile American-French
relations. Answers A and B were actions taken by France and
Britain that violated American neutrality. The XYZ affair was a
French demand for a bribe as a prerequisite to opening
negotiations with American delegates (The American Pageant,
15th ed., pp. 194-196/16th ed., pp. 196-197; Learning Objective
WOR-5).

7. (D) Believers in a strict interpretation of the Constitution, like
Jefferson, were wary of claims that the “necessary and proper”
(or elastic) clause allowed Congress the power fo create a
national bank because it had the power to coin money and pay
debts (The American Pageant, 15th ed., p. 185/16th cd., pp. 186-
187; Learning Objective POL-5).

8. (A) Hamilton and other aristocratic Federalists feared the
radicalism of the French Revolution—and its resuiting anti-elite
reign of terror (The American Pageant, 15th ed., p. 187/16th ed.,
pp. 188-189; Learning Objective WOR-2).

9. (C) Advanced most clearly in the Virginia Resolution, the
“compact” or states’ rights theory of government challenged
the idea that the national government could impose a law
contrary to the interests of a particular state (The American
Pageant, 15th ed., pp. 197-198/16th ed., pp. 199-200; Learning
Objective POL-5).

10. (C) This was never an issue between the United States and
Spain, which maintained its important colonial possessions in
the Caribbean (The American Pageant, 15th ed., p. 193/16th ed.,
pp. 194-195; Learning Objective WOR-5).

11. (C) The right to privacy is not specified in the Bill of Rights,
though over time Americans have acquired rights protecting
privacy (The American Pageant, 15th ed., p. 182/16th ed., p. 184;
Learning Objective POL-5).

12. (A) The position of secretary of labor was not established until
1913, during the Wilson administration. The position of
secretary of war was established in 1789 but was redefined and
renamed in 1947 as secretary of defense (The American
Pageant, 15th ed., p. 181/16th ed., p. 183; Learning Objective
ID-1).
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13. (D) The Judiciary Act of 1789 (later ruled unconstitutional by
the Marshall Court) established the federal judiciary (allowing
for the creation of lower courts under the Supreme Court) as
well as the cabinet office of attorney general (The American
Pageant, 15th ed., p. 182/16th ed., p. 184; Learning Objective
POL-5).

14. (D) Many historians claim that Washington feared the nation
would dissolve into political party bickering and therefore
warned against such factionalism. Some believe he was being
critical of the Democratic-Republicans and was hoping
Americans would align themselves with the Federalists (The
American Pageant, 15th ed., p. 193/16th ed., pp. 194-195;
Learning Objective POL-2).

15. (B) The Federalists favored a loose construction of the
Constitution and therefore viewed the elastic clause as
necessary to create, for example, the Bank of the United States
(The American Pageant, 15th ed., pp. 198-199/16th ed., pp. 200~
201; Learning Objective POL-2).

SHORT-ANSWER QUESTIONS

1. In identifying a challenge, consider the new nation’s divisions
along varying interpretations of the Constitution, its weakness
in the face of British refusals to abide by the Treaty of Paris, or
the enormous economic difficulties facing the infant country.
As you explain the government’s response, consider its
effectiveness. Was it able to present a unified face before the
nations of the world? Was it able to govern effectively and
force naysayers into accepting the rule of law? Was it able to
establish economic security to allow for future growth?

2. This section of the Farewell Address warns the nation against
foreign entanglements. Considering that the Federalists
wanted to cast their lot with the industrial British, and that the
Jeffersonians wanted to stand by the revolutionary French, this
advice was not taken to heart well. In which case(s) has our
involvement with other nations hurt our own national
interests? Though this will likely require you to go beyond the
scope of the chapter, there are also examples of times when
America’s best interest required us to establish lasting
relationships with other countries (think about the imperial age
or the Cold War).

LONG ESSAY QUESTIONS

1. You should incorporate in your essay Adams’s struggles with
maintaining relations with the French, including his attempts
to avoid war despite domestic pressure from his fellow
Federalists. Also important is his handling of anti-government
sentiments at home, most notably the Alien and Sedition Acts.
(Historical Thinking Skill IV-8: Interpretation)

2. Your essay should compare Hamilton’s support for an
extensive role for the federal government and his loose-
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constructionist view—for example, the Bank of the United
States—with Jefferson’s strict-constructionist view. Also
include a description of Hamilton’s economic program and
compare it to Jefferson’s support for the yeoman farmer.
(Historical Thinking Skill II-4: Comparison)
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THE GROWTH OF THE NATION

FROM 1800 TO THE 18505

After the successful transfer of power in the “Revolution of 1800,” the
United States continued to experience growing pains, literally and
figuratively. While domestically, the early nineteenth century was
fairly quiet, the Supreme Court—led by John Marshall—was busy
solidifying the powers and responsibilities of the federal government.
Meanwhile, Congress, the presidents, and, indeed, the nation had
expansion fever. In fact, the United States has been consistent in its
foreign policy in that it has always had expansionist tendencies, or, as
one historian has phrased it, “Empire as a way of life.”

KEYy CONCEPTS

The Marshall Court defined the role and powers of the judicial
branch.

Territorial expansion was an objective of the U.S. government from
its inception, as witnessed by the Louisiana Purchase, the removal
of Native Americans and by the Mexican-American War.

Various groups and ideologies supported territorial expansion for
economic, political, and cultural reasons.

Controversial British actions and American policies aggravated
relations between the two nations, leading to the War of 1812.

New England and the Federalists strongly opposed the war and
floated the idea of secession.

Under the Monroe Doctrine, the United States established a policy
of hegemony-—dominance—in the Western Hemisphere.

Early nineteenth-century nation building is discussed in depth in The
American Pageant, 15th and 16th eds., Chapters 11-14, 17.

163
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THE MIARSHALL COURT

When Federalist John Marshall—a distant cousin of President
Jefferson—was appointed to the Supreme Court in 1801, his party was
already in decline. Nevertheless, his position as chief justice would
ensure that as the nation grew in territory, the powers of the central
government would grow as well. Though a political chasm opened
between Marshall and Jefferson, as Marshall forged a role for the
judicial branch that expanded the powers of the federal government,
Marshall’s vision of a government strong enough to rule over its ever-
expanding borders in many ways made possible the survival of the
United States.

When he assumed his duties, the Supreme Court lacked both power
and prestige. The Court met only six weeks each year—the first
Supreme Court justice, John Jay, resigned due to inactivity! Although
he was not a legal scholar, in his thirty-five years on the bench,
Marshall wrote nearly half of its decisions and in the process
transformed the Court. The Marshall Court became strongly identified
with

vested rights in contract clauses

expanding the Court’s jurisdiction

judicial nationalism over states’ rights

blocking state regulations that limited property rights

freeing American commerce from restraints placed on it by the
states

2 HE2

The most significant decisions made by the Marshall Court include
the following:

Marbury v. Madison (1803) This decision established the concept
of judicial review—that is, the implied power of the judicial branch
to determine the constitutionality of state and federal legislation.
Fletcher v. Peck (1810) The Court ruled that a state could not pass
laws that invalidated a contract.

Martin v. Hunter’s Lessee (1816) Established the supremacy of

federal courts over state courts.

Dartmouth College v. Woodward (1819) Reaffirming the Fletcher

decision, the Court ruled that a state cannot alter or invalidate a

confract.

McCulloch v. Maryland (1819) The Court ruled that the
government possessed the implied power to create a national bank;
that the bank could not be taxed by a state because this would give
the “power to destroy” to the bank; and that federal law is absolute
over state law.

®m Gibbons v. Ogden (1821) The Court recognized the federal
government’s authority over interstate trade.

m Cohens v. Virginia (1821) Much to the dismay of states’ rightists,

the Court asserted the right of the Supreme Court to review the

decisions of state supreme courts in issues dealing with the
authority of the federal government.
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KEY EVENTS IN JEFFERSON'S PRESIDENCY

In his first term, Jefferson generally carried out the domestic and
foreign policies of his predecessors. He maintained the Bank of the
United States and continued Hamilton’s debt repayment plan.
Following Washington’s advice, he sought to steer clear of
international alliances and maintain the nation’s neutrality. The latter
allowed him to reaffirm his party’s philosophy by reducing the size of
the government. In this case, the military saw its funding reduced.
Also, the hated excise tax was eliminated while the government’s
budget was simultaneously cut. However, for all of his conservatism,
the Louisiana Purchase (1803) was the most notable achievement of
Jefferson'’s first term—one that set the country on the path of Manifest
Destiny long before anyone had coined that phrase.

The French emperor, Napoleon, strapped for cash, needed more
money to fight Britain. His decision to sell France’s last major
territorial possession in North America was made more palatable by a
successful slave revolt against the French on the Caribbean island of
Santo Domingo. Napoleon reasoned that if he could not hold on to a
small island in the Caribbean, there was little chance he would be able
to control an enormous swath of land west of the Mississippi River.
France’s quandary was America’s gain. In return for the enormous
Louisiana Territory, which included New Orleans (which France had
reacquired from Spain at the turn of the century), the United States
paid only $15 million. Despite reservations about the constitutionality
of the president’s treaty, the purchase of this land was too good to
reject. Almost overnight, the territory of the United States doubled in
size.

Having purchased the land from France, Jefferson decided it was
time to find out more about the vast territory. Jefferson organized an
expedition led by Meriwether Lewis and William Clark, instructing the
men to find out as much as possible about the territory’s topographical
features and resources as well as to gain scientific evidence about the
climate and flora and fauna of this western land. Two years after
departing, Lewis and Clark reached the Pacific Ocean. Upon returning
east their journals were published. Extremely helpful to the U.S.
government, their work also caught the imagination of the American
public and consequently paved the way for future westward
exploration and development.

If Jefferson’s first term had been comparatively smooth, the second
was anything but. Far away in North Africa, coastal nations
collectively known as the Barbary States were seizing international
ships and holding their crews for ransom. Because the United States
had no navy to speak of, its merchant ships were vulnerable. The U.S.
government decided to pay tribute to protect its ships, but the
depredations did not cease until the United States defeated the
Barbary pirates in 1815.

Tensions with France and Britain also worsened. Near the end of
Jefferson’s first term, the two European powers had intensified their
conflict, which in turn again threatened to interrupt American
shipping. By 1805 Napoleon’s forces had gained control of much of the
European continent, though the British navy continued to dominate
the seas. Supplying both sides of the conflict was initially beneficial for
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American merchants and shippers. But when Britain sought to stop
the lucrative trade between the United States and France, the situation
quickly spiraled out of control, as is obvious from the following
sequence of events:

B Essex decision (1805) The British ruled that trade closed during
peacetime could not be opened during wartime. For U.S. shippers,
this meant that they would be prohibited from trading with the
French West Indies.

B Leopard-Chesapeake Incident (1807) Although it was powerful,
the British navy was short on sailors. To remedy this problem it
began the highly questionable tactic of stopping American ships on
the high seas and impressing—forcing—its sailors, whether they
were British or not, into their navy. In one egregious case, the
British warship Leopard fired on an American warship, the
Chesapeake, and removed several sailors, a few of whom were
deserters from the British navy.

B Orders in Council (1806 and 1807) Britain blockaded the ports of
France and its allies, thereby preventing neutral nations from
trading with these nations.

B Berlin Decree (1806) France responded in kind to the Orders in
Council.

B Milan Decree (1807) France announced it would seize any ships
that had obeyed Britain’s Orders in Council.

As a result of these decrees, Britain and France frequently seized
American ships. Rather than go to war with one or both powerful
European nations, Jefferson—and his successor, James Madison—
sought to punish British and French commercial interests through a
series of trade acts:

B Nonintercourse Act (1806) This halted the importation of many
British commodities but failed to influence the British.

B Embargo Act (1807) This prohibited all foreign trade in hopes of
protecting American shipping interests. It had a devastating effect
on the New England economy and ultimately hurt more than
helped the United States. Many New Englanders (traditionally
Federalist territory anyhow) denounced Jefferson and Madison and
gave their support to Charles Pinckney, the Federalist candidate in
the 1808 election. The Embargo Act severely tarnished Jefferson’s
reputation among the people, many of whom resorted to
smuggling.

® Nonintercourse Act (1809) Trade was opened with all nations
except the belligerents, Britain and France. Jefferson agreed to
trade with either nation as soon as it repealed its trade restrictions
against American shipping.

® Macon’s Bill No. 2 (1810) Madison replaced the Nonintercourse
Act with his own plan to open trade with both Britain and France.
He promised to suspend trade with the enemy of the nation that
first agreed to cease its violations of American shipping rights.
Napoleon deceived the American president by claiming to revoke
the Berlin and Milan decrees so long as Britain repealed its Orders
in Council. Madison accepted France’s terms and agreed to a policy
of nonintercourse with Britain. In the meantime, pressured by its
own merchants and traders, the British had every intention of
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ending their trade dispute with the United States. Unfortunately, by
the time Britain’s concession had reached the United States, it had
declared war on Great Britain.

THE WAR OF 1812

As the United States entered the second decade of the nineteenth
century, tensions with Britain were exacerbated by the Napoleonic
Wars in Europe. Both Britain and France had violated America’s
neutral shipping and commercial rights. The British were no more or
less at fault than the French, but Americans were already blaming
them and British Canadians for inciting Native American uprisings in
the West. (In truth, Americans, in their hunger for more land, incited
the unrest.) A famous example of conflict between white Americans
and Native Americans that was blamed on the British was Shawnee
Chief Tecumseh’s raids on settlements in the Indiana Territory.
Tecumseh’s attempt to unite all the tribes in the Mississippi Valley
ended when future president William Henry Harrison’s force defeated
him at the Battle of Tippecanoe in 1811.

THE WAR HAWKS

The defeat of Tecumseh coincided with the convening of Congress.
Many of those who came to Washington for the 1811-1812 session
were newly elected, mostly western and southern Democratic-
Republican congressmen who also happened to be highly nationalistic.
They were soon labeled “war hawks,” and their hostility to Britain was
a large reason why they were given this moniker. Led by Henry Clay
of Kentucky and John C. Calhoun of South Carolina, the war hawks
favored punishing Britain militarily for seizing merchant ships and
impressing American sailors, violations of American neutrality. But
they also wanted to seize land from the Native Americans in the West,
drive the British from Canada, and even annex Spanish Florida.
Opposition to such endeavors came from the Federalists and their
region of influence, New England; they tended to be Anglophiles, and
they also believed—correctly—that war with Britain would damage
their commercial interests. Nevertheless, an unprepared United States
declared war on Britain on June 18, 1812.

THE WAR: MILITARY OPERATIONS

Unfortunately for the United States, it declared war with an army
numbering fewer than ten thousand soldiers and a navy numbering
fewer than twenty ships—this when it was challenging the mightiest
fleet in the world and a formidable British army as well. But
fortunately for the Americans, Great Britain was yet again involved in
another phase of its ongoing conflict with France and so could not
apply the full weight of its military might against the United States.
This did little to alter the results on the battlefield, however, as three
separate American invasions of Canada failed. Surprisingly the
Americans experienced considerably more success against the British
navy in the Great Lakes and as far south as Bolivian waters. Two of the
most famous and successful naval engagements in U.S. history took
place between the American warship Constitution and HMS Guerriere
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in 1812 and at the Battle of Lake Erie in 1813. Although the United
States experienced initial success using privateers to attack British
shipping and sustain American commerce, by the second year of the
war the British had effectively paralyzed American trade and
commerce. The region most affected was, of course, New England.

The Federalists and those they represented, mainly in the New England
states, deeply opposed the war against Britain for personal as well as
commercial reasons. From their perspective, the Jefferson and Madison
administrations (both Democratic-Republicans) were to blame for
unwisely forcing a war against the British. Rest assured, New England
Federalists were vocal in their opposition. However, some of their actions
were highly questionable, and others were clearly treasonous. For
example, while many New Englanders refused to buy war bonds, others
actually sold provisions to enemy forces in Canada. Some states even
refused to send their militias to fight in Canada. Federalist hostility to the
war peaked in 1814 when New England delegates were sent by their
states to a convention in Hartford, Connecticut, to organize resistance to
what they perceived were highly questionable measures by the
Democratic-Republicans. Using the compact theory of government as
their guide, they proceeded to draft resolutions that would reduce the
influence of the South and of the Democratic-Republicans. Their
proposals included

@ eliminating the three-fifths clause because it inflated the South’s
representation in the House

& requiring a two-thirds vote in Congress to admit new states, impose
embargoes, and declare war

7 limiting a president to one term so as to prevent two consecutive terms
from the same state (four of the first five presidents were referred to as
the “Virginia Dynasty”)

11 holding a future conference to discuss the possibility of secession (not
convened because the war ended first)

On land U.S. forces fared better against the Native Americans than
they did against the British. William Henry Harrison’s troops were
victorious against Tecumseh’s force at the Battle of the Thames, killing
the tribal leader in the process. To the south, another future president,
Andrew Jackson, and his militia troops defeated the Creeks at the
Battle of Horseshoe Bend (then proceeded to slaughter Creek women
and children as retribution for Native American attacks). The two
defeats, for all intents and purposes, neutralized the Native Americans
as British allies. The British, however, continued on with their own
military strategy. Utilizing a three-pronged attack, they invaded the
United States, marched on Washington, D.C., in the summer of 1814,
and burned the White House and other public buildings. They then
turned north and marched on Baltimore, but they were unable to
capture the strategically placed Fort McHenry—this was the battle that
inspired Francis Scott Key to write “The Star Spangled Banner.” At the
same time, the British were decisively defeated in upstate New York.
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By winter 1814 both sides had had enough. In December they signed a
peace treaty in Ghent, Belgium, ending all hostilities, except one.
Because of the slowness of travel in the early nineteenth century, the
peace terms had not reached the United States before the most famous
engagement of the war had taken place, the Battle of New Orleans.
Although the war had already ended, the lopsided U.S. victory added
luster to the military reputation of the Americans and their
commanding general, Andrew Jackson.

EFFECTS OF THE WAR

The Treaty of Ghent brought about no significant concessions. For the
most part, relations and conditions between the two warring nations
returned to their prewar status. In fact, none of the issues that caused
the war were resolved, though both sides returned conquered
territory to its original owner. The consequences of the war for the
United States were mixed:

The U.S. economy was devastated.

Large areas of the nation’s capitol were destroyed.

American nationalism intensified.

The nation won foreign respect for its military capabilities, which

allowed the United States to hold its own against the mighty British

Empire.

B The Federalists and New England were discredited by their
antipathy to the war and the actions they took to impede the war
effort. This temporarily reduced the importance of sectionalism as
the nation prepared to enter the “Era of Good Feelings,” a
newspaper term used to describe the two terms of President James
Monroe. During this period, there was only one major political
party, the Democratic-Republicans; it was therefore assumed that
political discord had evaporated.

Military careers were launched or enhanced by the war, most

noticeably those of Jackson and Harrison, who would use their

new-won popularity to propel them into the Oval Office.

EEES

Two years after the treaty was signed, the United States and Britain
agreed to demilitarize the Great Lakes in the Rush-Bagot Treaty. As
for the attempt to annex Florida, Secretary of State John Quincy
Adams and Spanish Minister Luis de Onis concluded an agreement,
the Adams-Onis Treaty (1819), which revealed the weakened state of
Spain in the early nineteenth century; for $5 million the United States
received Florida. The southwestern boundary now extended as far as
the Mexican territory of Tejas (Texas). Seizing on Spain’s obvious
weakness, all of Spain’s South American colonies gained their
independence by the early 1820s. It was not long, however, before the
United States would become the hegemonic power in both North
America and South America.

THE IMPULSE FOR EXPANSION

In the two centuries since the ratification of the Constitution, the size
of the United States had more than quadrupled. As historian Arthur
Schlesinger, Jr., has pointed out, “The drive across the continent does
not call for complicated analysis. An energetic, acquisitive people were

© 2016 Cengage Learning, All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part, except foruse as permitted in a license distributed
with a certain product or service or otherwise on a password-protected website for classroom use.



170 <« Chapter 7

propelled by their traits and technologies to push restlessly into
contiguous spaces sparsely inhabited by wandering aborigines.” But
there may be more to it than that. Even before independence was won,
Americans lusted after the lands west of the Appalachian Mountains—
so much so that the British imposed the Proclamation of 1763 to keep
the colonists closer to the Eastern Seaboard. Our first four presidents
gave voice to this expansionist impulse:

B Washington called the new nation a “rising empire.”

m John Adams remarked that the United States was “destined to

occupy all of the northern part of this quarter of the globe and that

when accomplished, would be a significant achievement for
mankind.”

Jefferson referred to a “vast territory that would provide room
enough for the descendants to the thousandth and ten thousandth
generation.”

Madison urged that the United States “extend the sphere, extend

the republic as one great respectable and flourishing empire.”

The purchase of the Louisiana Territory, in 1803 and the War of
1812 both reflect the driving force—territorial expansion—behind U.S.
foreign policy in this period. As in the previous century, Americans
continued their drive westward, acquiring new territories and
conquering indigenous Native American tribes. By the 1840s the
United States would again be at war, this time with Mexico, ultimately
taking by conquest that nation’s northern territory. By the eve of the
Civil War, the United States had expanded well beyond the Mississippi
River. As the nation continued to enlarge, Americans would cite a
number of economic, political, cultural, and historical arguments to
justify U.S. territorial expansion. Politicians, literary figures, educators,
newspapermen, and religious leaders, all contributed to a set of ideas
that collectively became known as Manifest Destiny. The term was
coined by a newspaper editor, John O’Sullivan, in the 1840s as
Americans began rapidly crossing the Mississippi River and beyond
the Rocky Mountains to reach California and Oregon. Manifest
Destiny implied that it was a God-given right and inevitability for the
United States to spread its Protestant religion, capitalist economy, and
democratic-republican political system across the continental United
States. Religious leaders claimed that God wanted Americans—“God’s
chosen people”—to expand and dominate other peoples in order to
convert these “heathens” to the Christian religion. More sophisticated
proponents of empire provided a more comprehensive argument by
integrating the economic, political, and cultural rationalizations. The
ideology of Manifest Destiny was useful in its own right, serving

to rationalize U.S. foreign policy—it was often cited to ease what
may have been guilty consciences at taking someone else’s land

B to create national unity and to inspire citizens to rally around the
government

B to counter criticisms raised by other nations

Interest in territorial expansion and the quest for empire cut across
many segments of the American population:

# farmers and those wishing to become landowners
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B manufacturers seeking a source of abundant and inexpensive
natural resources

B investors and industrialists seeking profitable investment
opportunities in the areas of mining, agriculture, land speculation,
and the like

# those who believed that American civilization was biologically and
culturally superior

B politicians and military men searching for ways to enhance the
nation’s political and geographic situation relative to other nations

Take note that internal pohtlcal factors sometimes inhibited
territorial aggrandizement—for example, the internal debate
that ensued over Cuba and the Ostend Manifesto.

Major Territorial Acqu|5|t|ons. 1783—1853

'l'errltdr'y‘ b mm s e T ’ e
. (Date Acqulred) T ,Clrcumstances of Acqulsltlon e

Original Thirteen States Treaty of Paris—all land east of the MlSSlSSlppl

(1783) River

Louisiana Purchase (1803) Purchased from France for $15 million—825,000
square miles

Florida (1819) Adams-Onis Treaty; United States pays $5 million

Texas (1845) Initially declared itself independent from Mexico;
eventually enters the Union as a slave state

Oregon Country (1846) Forty-ninth parallel established by the United
States and Britain as the boundary for Oregon

Mexican Cession (1848) Treaty of Guadalupe Hidalgo—Mexican defeat
leads to the loss of its northern territory, for
which United States pays $15 million

Gadsden Purchase (1853) U.S. purchase of a strip of land from Mexico for
$10 million to complete a southern
transcontinental railroad

THE MIONROE DOCTRINE

Following the end of the Napoleonic Wars in 1815, the victorious
nations met in Vienna to discuss postwar goals. One of the decisions
made by the European powers was to restore monarchies and
governments that had collapsed or had been overthrown by
Napoleon’s Grand Army. This concerned the United States because it
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suspected that the reactionary powers would attempt to restore
Spain’s control over South America. For their own reasons, the British
were opposed to such a development, though they and the Russians
sought to control the Pacific coast of North America. Secretary of
State John Quincy Adams informed both nations not to interfere in
territory that he claimed belonged naturally to the United States. Leery
of Europeans’ intentions of acquiring territory in the Americas or even
colonizing South America, the Monroe administration decided to act.
At the behest of his cabinet, President Monroe issued a stern foreign
policy statement that became known as the Monroe Doctrine. Monroe
admonished the Europeans from colonizing the Western Hemisphere.
To do so, warned the president, would be deemed a threat to U.S.
national security. In short, Europe should stay out of the Western
Hemisphere, and the United States would stay out of Europe.

Traditionally, historians have viewed the Monroe Doctrine as a
defensive strategic policy. It has often been cited as an example of
American altruism and anti-imperialist tradition. Recently, historians
have questioned this perspective. They argue that the Monroe
Doctrine was an expression of Manifest Destiny: in order for the
United States to dominate the Western Hemisphere, it would have to
prevent European nations from doing so. Subsequent presidents have
added to the Monroe Doctrine, and it even played a role in U.S.
foreign policy following World War II. .

THE TRAIL OF TEARS: THE PLIGHT OF THE CHEROKEE

As the nation kept a wary eye on Europe, it focused the other eye on
the one major Native American tribe in the area southeast of the
Mississippi, the Cherokees. Having earlier pacified the Cherokees, the
next objective was to move them to the West. The Cherokees inhabited
several states—Alabama, Tennessee, Georgia, and Mississippi. In 1827
a tribal council established a constitutional representative government,
not unlike the U.S. political system, and proceeded to declare
independence. The Georgia legislature maintained that to declare a
separate government and nation within its borders was uncon-
stitutional. Georgia then requested assistance from the federal
government in removing the Cherokees from its borders. The
discovery of gold in the Cherokees’ land certainly played a role in the
state legislature’s wish to relocate them. Later, the Cherokees, insulted
by President Andrew Jackson'’s lack of sympathy for Native Americans
and by the passage in 1830 of the Indian Removal Act, sued to stop
their resettlement. The Marshall Supreme Court, while sympathetic to
their plight, ruled in Cherokee Nation v. Georgia (1831) that because
they were not a foreign nation, the Cherokees could not bring suit in
federal court. The following year, however, the Court ruled in
Worcester v. Georgia that state law had no authority within Cherokee
territory. An advocate of states’ rights when it was expedient and an
opponent of Native American rights, Jackson exclaimed, “John
Marshall has made his decision, now let him enforce it.” The chief
executive would not use his constitutional authority to enforce federal
law when it came to Native Americans. Before the decade was out,
most of the Cherokees were driven west in a grueling trek known as
the “Trail of Tears.”
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TEXAN INDEPENDENCE

In 1821 Mexico had gained its independence from Spain. Hoping to
draw settlers to its sparsely inhabited northern province, the Mexican
government enticed large numbers of immigrants by introducing a
system of landownership that was considerably more favorable than
what was available in the United States. Before long, southerners by
the thousands began streaming into Texas in northern Mexico.
Stephen Austin, for example, brought hundreds of families to settle in
the area, starting a migration that soon found the Mexican inhabitants
far outnumbered by the American settlers and their slaves. Americans
continued to resettle in northern Mexico despite the Mexican
government’s new stipulations: in 1829 it required all settlers to
convert to Catholicism, and it abolished slavery. Most settlers were not
willing to obey these laws, so the Mexican government halted
immigration. Unfazed, the Americans ignored Mexican law and
poured in, many from the South. In 1834 the dispute came to a head
when General Antonio de Santa Anna proclaimed himself dictator of
Mexico. Santa Anna was determined to enforce the laws of his nation
as it applied to the American settlers in the northern province. In
response, the settlers declared their independence from Mexico in
1836, created a government, and selected Sam Houston as commander
of the Texas military. Santa Anna moved in to stop the Texans. Initial
conflicts between the two sides favored the Mexican army, despite
money, supplies, and volunteers from American citizens. The most
famous Texan defeat occurred in 1836 at the Alamo, a fortified mission
held by the Texans. Despite holding out against enormous odds, the
Texas garrison was annihilated by Santa Anna’s forces. Shortly
thereafter, another Texas army surrendered to Santa Anna. On orders
from the Mexican general, they were massacred. But the Texans soon
had their revenge. Sam Houston’s small army inflicted a mortal blow
on the Mexicans at the Battle of San Jacinto, in the process capturing
Santa Anna. This battle effectively ended hostilities and guaranteed
Texas independence. Most Texans supported U.S. statehood, but they
would have to wait; for more than a decade, Texas was to remain an
independent republic.

PRESIDENT JAMES K. POLK AND TERRITORIAL EXPANSION

When James K. Polk was inaugurated president in March 1845, he had
several foreign policy objectives in mind: the settlement of the Oregon
boundary dispute with Britain, which had almost led to military
hostilities in the 1839 Aroostook War; the acquisition of California;
and the incorporation of Texas into the Union. He achieved all of these
goals. John Tyler had already paved the way for Texas statehood, and
despite strong opposition from antislavery forces, Texas was admitted
on December 29, 1845. As for the Oregon question, it was resolved at
the same time relations with Mexico were unraveling. In the Webster-
Ashburton Treaty (1842), the United States and Britain had settled the
boundary dispute between Maine and Canada and also agreed to
suppress the slave trade. Soon, however, they were again bickering
over the Oregon Territory’s northern border. Initially the Americans
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offered the 49th parallel as the dividing line; that was rejected by the
British. Despite bellicose outbursts by the Americans such as “Fifty-
four forty or fight,” Britain was in no mood for another war with the
United States. In the Oregon Treaty (1846), the nations agreed to settle
the dispute peacefully by extending the Oregon Territory—Canadian
border along the 49th parallel.

THE MEXICAN-AMERICAN WAR

The fragile relationship between the United States and Mexico
deteriorated even further when the United States formally annexed
Texas in 1845. Not satisfied with acquiring this enormous territory,
Polk also wanted to acquire the California-New Mexico region as well.
After the failure of the Slidell mission, an attempt to purchase the
territory from Mexico, Polk resorted to a decidedly more aggressive
and controversial posture; he sent troops into the disputed area near
the Nueces River and the Rio Grande. Many Americans and their
political representatives believed the area belonged to the Mexicans,
but when hostilities erupted, the United States declared war on
Mexico. Polk claimed that Mexican forces had crossed the border to
attack Americans, but this was never verified. Regardless, Polk had his
war. Although the U.S. Army was supported by poorly trained and ill-
disciplined volunteer troops, some of whom committed atrocities in
the course of the war, U.S. forces had taken control of the entire
Southwest by 1847. Several other American military successes
followed before General Zachary Taylor’s army defeated Santa Anna’s
force near Buena Vista. Taylor then proceeded to take Monterrey, but
President Polk replaced Taylor with another general for disobeying
orders. (Taylor returned home a hero and later became president.) The
new U.S. commander, General Winfield Scott, captured Vera Cruz
followed a short time later with a victory in the Battle of Cerro Gordo.
More victories followed before the Americans launched their final
attack on Mexico City. After first taking the mountain fortress of
Chapultepec, the Americans captured the Mexican capital. Santa Anna
fled, and the war ended. The Treaty of Guadalupe Hidalgo (1848)
included the following provisions:

Mexico recognized the American claims to the area north of the Rio
Grande.

® Mexico ceded California and New Mexico to the United States in
return for $15 million.

B The United States agreed to assume approximately $3 million in
debts Mexico owed to American citizens.

President Polk was not satisfied with the terms of the treaty. He
believed the United States should have received even more territory
from the defeated Mexicans. But he would have to settle for the one-
half million square miles of territory (one million if Texas is included in
the tally) taken from the Mexicans. In his one term as president, Polk
had given meaning to Washington’s reference to the United States as
a “rising empire.”
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Content Review Questions

1. In his more than thirty years as a Supreme Court justice, John

Marshall

(A) strengthened the powers of the states in relation to the federal
government.

(B) ruled time and again in support of the compact theory of
government.

(C) ruled that the Supreme Court could not overturn a decision
handed down by a state supreme court.

(D) blocked state regulations that limited property rights.

2. The concept of judicial review means that

(A) the executive branch can veto legislation.

(B) the president has the final say in all decisions of the judicial
branch.

(C) the courts have the power to determine the constitutionality of
laws.

(D) the Supreme Court is required to review all bills passed by
Congress.

3. Which of the following is true of the Embargo Act (1807)?
(A) It was designed to open trade with one of the belligerents
(British or French) if it repealed its own trade restrictions.
(B) It caused devastating shortages of food in France.
(C) It nearly destroyed the New England economy.
(D) The Supreme Court ruled that it was an unconstitutional
overstretch of national authority.

4. All of the following are complaints of the United States against the

British in the period before the War of 1812 EXCEPT

(A) the British were conspiring with the French to cripple the
infant American industry.

(B) the Leopard-Chesapeake incident.

(C) many believed the British were inciting Native Americans to
attack American settlers in the West.

(D) the practice of impressments and ship seizures violated
American sovereignty.

5. Which of the following groups was NOT in favor of U.S. territorial
expansion in the first half of the nineteenth century?
(A) Farmers
(B) Manufacturers
(C) Investors
(D) Abolitionists

6. The term Manifest Destiny implies
(A) a desire to limit the territorial expansion of the United States.
(B) that the cost of expansion is greater than its benefits.
(C) that it was America’s God-given right to expand.
(D) that nations should share newly discovered resources rather
than fight over them.
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7. The Gadsden Purchase
(A) allowed the United States to build a southern transcontinental
railroad.
(B) was territory in the West where the Cherokee were relocated.
(C) allowed the United States to extend its northern border with
Canada to the Pacific Ocean.
(D) was vetoed by President Polk.

8. The war hawks

(A) were opponents of territorial expansion.

(B) were U.S. congressmen who represented the New England
states.

(C) supported going to war against Britain in the early nineteenth
century.

(D) was a Native American tribe who fought against U.S. territorial
expansion.

9. The Hartford Convention
(A) ended the War of 1812.
(B) was organized by the Federalist opposition to the war with
Britain.
(C) included some of the most important leaders of the
Democratic-Republican Party.
(D) was organized to oppose territorial expansion.

10. “Fifty-four forty or fight” refers to
(A) the Federalists’ opposition to the war with Britain.
(B) the amount of money Mexico demanded from the United States
in return for allowing it to annex Texas.
(C) the boundary dispute between the United States and Mexico.
(D) the dispute between Britain and the United States over the
Oregon Territory.

11. Which of the following decisions by the Mexican government

angered Americans who settled in Texas?

(A) The Americans were required to pay enormous taxes to the
Mexican government.

(B) The Mexicans forbade the American settlers from trading with
the United States.

(C) The American settlers were prohibited from becoming citizens
of Mexico.

(D) The Mexicans abolished slavery.

12. The Supreme Court ruled in Worcester v. Georgia that

(A) Native American tribal land could not be purchased by the
state of Georgia.

(B) Georgia must grant citizenship rights to the Cherokees living
within its borders.

(C) the Cherokees could not sue the state of Georgia in federal
court.

(D) Georgia’s state laws had no authority within Cherokee
territory.
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13. In the Treaty of Guadalupe Hidalgo (1848),

(A) Mexico did not lose territory to the United States but was
compelled to grant independence to Texas.

(B) Mexico lost approximately half its territory to the United
States.

(C) the United States was obliged to pay millions of dollars to
convince the Mexicans to end the war.

(D) California won its independence from Mexico.

14. “Conscience Whigs”
(A) supported the Texas independence movement.
(B) advocated the purchase of Mexican territory in order to avert
war.
(C) were antislavery congressmen who generally opposed the war
with Mexico.
(D) condemned the U.S. government’s treatment of Indians.

15. All of the following encouraged American expansion between 1800

and 1848 EXCEPT

(A) the growth of American industrial power, in search of new
markets.

(B) the rise of American nationalism.

(C) notions of racial and cultural supremacy over the Native
Americans and Mexicans.

(D) an interest in competing with threats of the expansion of
British, Mexican, or Spanish influence in North America.

Short-Answer Questions

Question 1 is based on the following image.

Bettmann/Corbis

1. Use the image of President Monroe and his cabinet and your
knowledge of United States history to answer Parts a and b.
(a) Briefly describe the point of view reflected in the image about
American expansion.
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2.

(b) Describe ONE specific action taken by the United States in line
with the viewpoint portrayed in this image.

United States historians generally agree that John Marshall
expanded the power of the federal government during his term as
Supreme Court chief justice.
(a) Describe Marshall’s philosophy as related to ONE of the issues
below.
The jurisdiction of the Supreme Court
The issue of states’ rights with respect to the national
government
The status of American commerce and business
(b) Explain and name ONE decision of the Marshall Court that
reflects the philosophy you described in Part a.

Long Essay Questions

1. To what extent did nationalism play a role in the formulation and
application of U.S. foreign policy in the early nineteenth century?
2 Evaluate the decision of President James K. Polk to lead the United
States into war with Mexico.
Answers
CONTENT REVIEW QUESTIONS

1. (D) Marshall strengthened the federal judiciary, especially in
relation to the states and the legislative branch (The American
Pageant, 15th ed., pp. 208-209/16th ed., pp. 210-212, 238;
Learning Objective POL-5).

2. (C) This is an essential power of the federal court system in that
it provides a check against unconstitutional legislation (The
American Pageant, 15th ed., p. 209/16th ed., p. 211; Learning
Objective POL-5).

3. (C) By eliminating all trade in hopes of protecting American
ships and exerting pressure on the British and French, the
Embargo Act—which was barely noticed economically by the
warring nations—devastated New England, which relied on
trade (The American Pageant, 15th ed., p. 217/16th ed., pp. 218~
219; Learning Objective WOR-3).

4. (A) The British, in the midst of their own wars with France—
again—had failed to abide by their promises in the Treaty of
Paris and had repeatedly made affronts to American neutrality
(The American Pageant, 15th ed., pp. 215-216/16th ed., p. 217;
Learning Objective WOR-5).
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5. (D) Abolitionists feared that with the expansion of U.S.
territory, slavery would spread (The American Pageant, 15th
ed., p. 357/16th ed., p. 359; Learning Objective WOR-6).

6. (C) Manifest Destiny implied that Americans were God’s
“chosen people” and therefore had a right to expand (The
American Pageant, 15th ed., p. 366/16th ed., p. 369; Learning
Objective ID-2).

7. (A) The purchase of this thin strip of land south of the Rocky
Mountains allowed the United States to build a southern
transcontinental railroad (The American Pageant, 15th ed.,
p. 392/16th ed., p. 395; Learning Objective ENV-4).

8. (C) Incensed by British violations of American neutrality and
supportive of territorial expansion, war hawks strongly
supported war against Britain (The American Pageant, 15th ed.,
pp. 219-220/16th ed., pp. 221-222; Learning Objective POL-6).

9. (B) The Federalists were strongly opposed to the War of 1812.
They met in Hartford, Connecticut, to discuss strategies for
reducing the power of the southern and western Democratic-
Republicans (The American Pageant, 15th ed., pp. 228-229/16th
ed., pp. 230-231; Learning Objective ID-5).

10. (D) Eventually the United States and Britain compromised on
the 49th parallel (The American Pageant, 15th ed., pp. 366-
367/16th ed., p. 371; Learning Objective WOR-5).

11. (D) The Mexican government established two laws in 1829:
settlers must convert to Catholicism, and slavery was
prohibited. Both angered the settlers, who were mostly
southern Protestant supporters of slavery (The American
Pageant, 15th ed., pp. 265-266/16th ed., pp. 268-269; Learning
Objective ID-4),

12. (D) Though previously the Supreme Court ruled against the
Cherokees, this decision provided them some autonomy (The
American Pageant, 15th ed., p. 257/16th ed., p. 259; Learning
Objective PEO-5).

13. (B) The treaty ending the war was indeed punitive as the
Mexicans lost half of their territory in return for $15 million
(The American Pageant, 15th ed. p. 372/16th ed., p. 375;
Learning Objective WOR-5).

14. (C) The “conscience Whigs” were deeply concerned that a
successful war with Mexico would expand slavery and
therefore the power of the “slavocracy” (The American
Pageant, 15th ed., p. 372/16th ed., p. 375; Learning Objective
WOR-6).
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15. (A) Though America had not yet industrialized to any

significant extent by 1848, its desire for economic and
territorial gain, as well as its hopes of being master of the
continent led the country to expand time and again (The
American Pageant, 15th and 16th eds., Chapters 11 and 17;
Learning Objective WOR-6).

SHORT-ANSWER QUESTIONS

1.

Overall, this image supports the idea of American
expansionism and, one might say, Manifest Destiny. The map
on the back wall offers several options for discussion, including
the recent Louisiana Purchase, the territories of Mexico in
North America, and the disputed Oregon Territory.
Furthermore, Monroe’s stance next to the globe, and his
protective hand over the Americas offer insight into the
Monroe Doctrine.

Marshall certainly expanded the power of the national
government, but always a true Federalist, he also sought to
protect the interests of commerce and business. As such,
consider his use of the elastic (or necessary and proper) clause
to expand the national government’s responsibilities, but also
his interpretation of the commerce clause to preclude state
interference in contract law or business practice. Of course,
where the Courts are concerned, Marbury v. Madison is th